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SUMMARY OF MAJOR FINDINGS

Formative evaluation of the WITW-ESAA pilot television program,
"TCR '77," was conducted by Educational Testing Service. The pilot
program, first of a planned television series intended to facilitate
the desegregation process in our nation's high schools, was produced
by television station WITW in Chicago in cooperation with student co-
producer teams in Memphis, Tennessee; Portland, Oregon; and San
Francisco, California. The students provided personalized statements
on desegregation as it occurred in their schools and communities.

A literature search was conducted to provide background informa-
tion in four areas: social impact of television, teenaged viewing
preferences, distractor analysis, and desegregation instruments.
Findings showed that television could exert a positive influence on
young viewers, and that various television techniques could be used
to improve the appeal of information programs to teenagers.

Formative evaluation was undertaken in two phases. Phase One
evaluation activities related to pilot program develcpment and in-
cluded: a literature search; distractor analysis tryout with pilot
program segments; Q-sort to explore teenage viewing preferences; a
questionnaire survey of student co-producer teams and their local
coordinators at the three pilot sites; content analysis of the pilot
scripts; and development and pretesting of Phase Two instruments.

Phase Two evaluation activities included distractor analysis of
the completed pilot television program with 112 students in
Minneapolis and the field-testing of the pilot film with a national
quota sample of teenagers.

"TCR '77" was completed on June 2, 1975. Field-testing of the
pilot television program was conducted at 27 viewing sites from
June 3, 1975, to July 17, 1975. The control group consisted of 223
tenth grade students. The experimental group was comprised of 1,241
students in grades 9-12. Student behavior, while watching the film,
was recorded. Selected groups of articulate students participated
in post-screening group discussions. Data were processed and ana-
lyzed, using Northwestern University computer facilities. Frequency
distributions of student responses were displayed, and hypotheses of
significant differences among student viewing groups were testad by
means of nonparametric statistics.

Findings indicate that a substantial proportion of WITW-ESAA
television project goals have been fully or partially attained by
"TCR '77." Pilot student co-producers from different racial/ethnic
groups have learned to work together effectively and creatively.
They have gained much knowledge about and skills in script writing
and television production.
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The finished pilot program, based on three student scripts from
Memphis, Portland and San Francisco, was shown to 1,241 high school
students.across the nation. They were black and white, Asian-
American, Hispanic-American and Native American, and lived in cities,
suburbs, small towns and rural areas in every region of the nation.
Students who saw the pilot film knew more about, and expressed more
favorable attitudes toward, desegregation than the 223 control group
classmates who had not yet seen the film.

The student viewers enjoyed the pilot film for what it was —- a
unique concept of high school students and television professionals
working in close cooperation to put student ideas on film for a na-
tional audience. There were differences among groups in their recep-
tion of various aspects of the pilot film. Generally, black students
were most favorable in their ratings, and girls were more generous in
their ratings than boys. City and suburban students rated "TCR '77"
higher than rural and small town students. Highly motivated student
groups were more enthusiastic than alienated teenagers. The story-
lines and visuals were generally rated highly, but the sound track,
pacing and tempo, and other relatively minor aspacts of the pilot
were more frequently perceived as fair or needing to improve. Six
out of ten white students would like the film shorter, perhaps half
an hour in length. The minority students were more willing to have
a series of hour-long films. An overwhelming majority of the pilot
program viewers felt that such a series would be welcomed in their
schools. "L

In addition to“the students, adult staff and administrators at
the cooperating sites\agw "TCR '77." The educators were enthusias-
tic about the educational.potential of the projected series. They
recommended that the seriesnot only be televised, but that plans
be made to disseminate the series as a 16 mm. film curricular pack-
age for school districts planning or implementing desegregation.

The target audiences would include teacher in-service groupe, parent
and community groups, as well as students.

Final recommendations were:

1. The WITW-ESAA television series on desegregation in
high schools would find a ready audience and meet
the needs of students and many public school policy
makers.

2. 1In planning the series, consideration should be given
to the goals and objectives of the project.

3. The seriec should give continuous, positive reinforce-
ment for desegregated schooling.

4. Important information should be presented with sgimpli-
city and clarity.
12
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Emphasize people and feelinge associated with deseg-
regation, rather than things, facts and figures,

Important messages should come mainly from the young
in the series.

Plan imaginatively so that each program will offer
something appealing to a majority of the target audi-
ence, and the series in its entirety can offer rele-
vant content for virtually all teenagers.

Promote audience identification and empathy by pro-
viding fewer, but more distinct, models in the per-
gsons of core group members.

Consider national dissemination of a curricular pack-
age of 16 mm. educational films and instructional
materials in addition to public broadcasting of the
television series.

Some changes should be considered: a new title, or
a promotion campaign for "TCR '77"; improvement of

sound and pacing and tempo; and greater emphasis on
golutions to human relations problems.

Address public school administrators and staff as
well as teenagers in pre-broadcasting promotionms.

Have a contest among all high school students for
fresh ideag and to stimulate viewer interest.

13



Section 1
INTRODUCTION
Background of Study

The purpose of this project was to design and conduct formative e~
valuation of a television pilot program on tension and conflict reduc-
tion in the process of desegregation in high schools. The pilot pro-
gram, with the working title "ICR '77," was the first film of a planned
series intended to help overcome problems attendant on high school de-
segregation. WITW, the Chicago Public Television gtation, produced the
pilot show as part of a two-year contract with the U. S. Office of Edu-

cation (HEW) under the Emergency School Aid Act (ESAA) .

Working together with WITW as co-producers of the planned shows in
the television series, selected high school students from 18 desegre-
gated schools across the country have been contributing their percep-
tions of desegregation as i: occurred in their schools and communities.
The students, assisted by a local coordinator, have been meeting to-
gether in 6-7 member student co-producer teams and have been active par-
ticipants in script and film preparation. Three student co-producer
teams participated in the production of the pilot program. The stu-
dents were from Memphis East High School in Memphis, Tennessee; Wash-
ington High School in Portland, Oregom; and Galileo High School in San
Francisco, California, In addition, a core group of students from varied
racial/ethnic groups, enrolled in Chicago area high schools, provided

continuation in the form of & wraparound for the three pilot segmerts.

d 14



A formative evaluation of the WTTW-ESAA pilot television program
was conducted by Educational Testing Service. The evaluation was con-
cerned with pil. .. television program development--from conceptualizu-
tion of goals and objectives to assessing audience reactions and pro-
gram effects of the completed pilot on a sample of subjects from the
intended viewing population. The study was designed to contribute to
pilot program effectiveness. Findings of the study have been directed
to maximizing the effectiveness of the Planned television series on

tension and conflict reduction.
Organization of Report

Section 1 includes the findings of a literature search intended
to provide background information for WITW and the evaluation project.
The design of the formative evaluation has been described in Section 2,
which includes detailed information on subjects of the study, instru-

mentation used, and data collection, pProcessing, and analysis.

Findings of the study are reported in Section 3. Results of ques-
tionnaire administrations are summarized for 1,464 comtrol and experi-
mental subjects who viewed the pilot film. Section 3 also includes
content analysis of the three pilot segment scripts, Q-sort, and dis~
tractor analysis findings. Implicatioms of evaluation findings for
future programming are discussed in Section 3. Conclusions and recom-

mendations based on evaluation findings, are presented in Section 4.

Literature Search

Introduction

As part of the formative evaluation, a literature search was

15




conducted early in the study to providc background information for the
WITW-ESAA television project and the cvaluation. Information resources
consulted included various local and national audience measurement re-

ports as well as a computer search for related ERIC, RIE CIJE, and COPR

by APA research reports.

In seeking broader perspective for program development and forma-
tive evaluation of the pilot program of the series, the literature
search focused on four general areas of concern: (1) social impact of
television; (2) teenage television viewing preferences and techniques
for maximizing viewer interest; (3).use of distractor analysis in form-
ative evaluation; and (4) instruments pertaining to desegregation.

Highlights of research findings in these areas are discussed below.

Social Impact of Television

The WITW-ESAA television series on tension and conflict reduction
in the desegregation of high schools has been intended to open channels
of communication between high school students and to imprcve their so-
cial understanding of issues relating to desegregation. The pressing
need for tension and conflict reduction in school desegregation has
been widely acknowledged. The New York Times (January 16, 1974)
reported that although ''quiet" progress in school desegregation has
been achieved over the past five years, the process has not been
smooth, and hes often been accompanied by misunderstandings, tension,

and irrational fears.

Based on a review of research on the effects of television viewers,
Leifer, Gordon, and Graves (1974) concluded that socially valued behav-

iors could be communicated through television and that the medium could

16



serve as an ifiportant socializer of viewers. tudies of television pro-
gram effects have snown that television could promote citizenship among
adolescents ("CBS National Citizenship Teat," Alper and Leidy, 1970);
more positive attitudes toward school and members of other races ("Sesame
Street,"” Bogatz and Ball, 1971); and cther socially valued messages ap-
pearing in ''Fat Albert" and "The Globetrotters" (New York Times, June

12, 1975),

In considering the social impact of television, Lesser (1974) em-
phasized its potential for providing viewers with a gource of shared ex—
perience and televised role models. Research evidence cited by Lesser
showed that learning can occur by "modeling," thet 1s simply by watching
and listening to others, and that modeling can fo;ct various behaviors

such as the tendency to initiate social contact with;peers;v

Teenaged Viewinp Preferences

To anticipate the television preferences of tecnagers, audience
measurement reports as well as research studies were consulted. A sum-
mary of national television audience preferences showed that situation
comedies as & Broup attracted the largest audiences in all categories of

viewers (A. C. Nielsen Company, 1975).

This finding was confirmed in an analysis of teenaged audience
viewing in Chicago (Arbitron Television, November 1974). Findings
showed approximately half of the teenaged viewidg audience tuned in on
situation comedies in the 4:00 pm to 6:30 pm time slot during weekdays.
Other type shows with high proportions of teenaged viewers included
action adventure and action drama. A Nielsen Chicago audience viewer
survey (January~February, 1975) disclosed relatively small proportions

of teenagers tuned in to public broadcasting programs,

4
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Other findings related to teenage viewer preference, when considered
by race, disclosed: white teenagers tended to prefer comedy shows and
general variety shows, while black teenagers tended to prefer showa in
which some type of [amlly unit played o central role (Greenbery, 190Y);
and not surprisingly, that black viewers favored programs with black

stars (Arbitron, 1975).

Findings of a study conducted for the Nuffield Foundation (Himmel-
weit, Oppenheim, and Vince, 1958) disclosed that considerable variety
existed in television viewer preference as a function of individual dif-
ferencés. The authors reported that children often enjoy information
programs but given a choice, will not seek them out. Himmelweit sug-
gested that information shows be made more appealing to viewers by in-
corporating techniques used for entertainment shows such as suspense and

greater use of action sequences.

Other effective television techniques reported by Lesser (1974) in-
cluded: appealing music, sound effects, attractive and realistic set-
tings, variety of camera techniques, voice overs, elements of surprise,
stop action, close-ups, longshots, matched dissolves, and diversity of
program elements, such as that provided by-a magazine format. -Another
format found to be successful with Appalachian teenagers was "Teen Beat"
which incorporated a combination of entertainment (teenaged music and
dancing) and information (Miller and Joachim, 1968). Some of the things
children didn't like in television included: contrived and unrealistic

scenes, "talkirg heads," and talk not directed at their level.

Use of Distractor Anslysis

An overview of formative evaluation was provided by Palumer (1973)

- 18




in his Teport on formative research in the production of television for
children. The major points mzde were: (1) increasiny intereat in form-
ative evaluation has been stimulated by current interest in promoting
social, emotlonal, and intellectual growth in children; (2) formative
evaluation has only recently been recognized-as a distinct field of en-
deavor; and (3) there is relatively little accumulated knowledge in

this area.

One formative evaluation technique reported in media studies has
been distractor analysis, a technique for measuring audience attentive-
negs in the presence of a distracting element. A complete description
of this technique ag rs in Section 2 of this report. Information on
using distractor analysis for individual and small group (N=4) observa-
tions was identified in various studies (Sproul, 1973; Reeves, 1970).
More recently, the technique has been reported used with large sized
groups Such as studies by Langbourne A. Rust. The techniques for con-
ducting distractor analysis used in this study was adapted from infor-

mation provided in the literature.

Ingtruments for Desegregation

Literature search in this area was- concerned with relevant vari-
ables used in research instruments to study school desegregation and
ingtrument gsensitivity to cultural diversity. Attitude measures relat-
ing to desegregation and towards other racial/ethnic groups were iden-
tified by Shaw and Wright (1967); La Rose (1973) identified 185 in-
strument8 found in desegregation studies. Also, questionnaire items
used in the Exemplary Desegregation Study conducted by ETS were made a-
vailable to the formative evaluation study.

19
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Summary

This first section of the evaluation report provided general infor-
mation on the formatlve evaluation of thie WTTW=ESAA pllot television
program conducted by Educational Testing Service. The pilot program,
first of a planned television series inteaded to facilitate the desegre-
gation process in our nation's high schools, wzs produced by television
station WITW in Chicago in cooperation with student co-producer teams in
Memphis, Tennessee; Portland, Oregon; and San Francisco, California.
The students provided personalized statements on desegregation as it oc-

curred in their schools and communities.

The focus of the formative evaluation was on program development.
The evaluation, conducted by Educational Testing Service, was viewed es-
sentially as a process designed to assist in preliminary planning and
production phases as well as to assess pllot program impact on student
viewers in a nationwide survey. As part of the formative evaluation, a
literature search was conducted to provide background information in
four areas: social impact of television, teenaged viewing preferences,
distractor analysis, and desegregation instruments. Findings showed
that television could exert a positive influencé on viewers and that
various television techniques could be used to improve the appeal of

information programs.

The body of the evaluation report is organized in four major sec-
tions: Introduction; Design of the Study; Results; and Conclusions

and Recommendations. .

20



Section 2
EVALUATION STRATEGY
Design of Study

The formative evaluation of the WITW-ESAA television pilot program
was designed to be conducted in two phases: (1) preliminary planning

and production relating to pilot program development; (2) field test-

ing of the pilot program with a national fixed quota sample of approx-

imately 1,000 young Americans, 15 through 18 years of age, of specified

racial/ethnic backgrounds.

The major evaluation activities conducted for the two phases of

the study are described below. Samples of instruments used in the study

are included.in the appendices of the report.

Phase One Evaluation Activities

Literature Search

A literature search was conducted early in the study to provide
background for WITW and formative evaluation materials for the evalua-
tion project. The literature qearch focused on four general areas re-
lated to the study: (1) impact of television; (2) television viewer
preference; (3) use of distractor analysis, and (4) desegregation in-
struments. Findings of the literature search were summarized in

Section 1.

Distractor Analysis

Instrumentation. This program evaluation technique was used to

measure viewer attentiveness to the pilot film. The method consisted
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of videotaping audience reactions to the screening of the pilot film in
the presence of distracting alternate visual stimuli. The "distractor"
consisted of color slides of various types (flowers, animals, people,
landscapes, seascapes, and buildings) which changed automatically every
eight seconds. The slides were ghown simultaneously with the film on a
second screen positioned approximately at a 45 degree angle to the film
screen. Care was taken to assure that the projected slide image was ap-
proximate in size to the projected film image and both had approximately

equal light intensity.

The proportion of the audience attentive to the film, despite dis-
traction, was systemically recorded for a freeze frame during each 8
second period throughout the film. Graphic display of the results of
distractor analysis identify the comparative audience attentiveness
durinz specific micro elements of content. The distractor analysis
technique was utilized at two stages of the study: during Phase One,
with a '"rough cut" version of the three co-produced pilot segments, and

during Phase Two, with the pilot show used in the full-scale field test-

ing.

Subjects. The "rough cut" version of the pilot segments from Mem-
phis, Portland, and San Francisco, were viewed by three groups of elev-
enth and twelfth grade sociology students at New Trier East High School
in Winnetka, Illinois. Of the 37 students whose viewing reactions to

the film were recorded on videotape, 35 were white and 2 were black.

Data Collection. The pilot film was shown to three classes of New
Trier East students on May 13, 1975, during regular class time. Exten-

sive '"set-up" preparations were required for adjusting the light levels
10
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and positioning the two screens, videotape recorder, playback unit,
slide projector and film projector, prior to pilot film presentation.
A technical consultant assisted in distractor analysis recording, and

helped establish "set-up" specifications for Phase Two.

Data Processing. Detailed analysis of both the pilot film and
the videotaped viewers was required. Dialogue or other audio elements
and visual descriptors were recorded at the end of each eight second
interval on the film sound track as markers. A count of the number
of viewers watching the film, as opposed to those distracted for one
freeze frame per 8 second interval, was recorded for each audience
videotape to correspond to every marker. The number of attentive
viewers for all viewer groups was summed for each interval and propor-
tions of attentive viewers were calculated. A graph was drawn to re-
late the proportion of audience attending to the corresponding loca-

tion in the pilot film.

Data Analysis. The completed graph provided a readily understood
measure of audience attentiveness during the screening of the pilot
film in the presence of-a distractor. Manifested troughs and peaks in
the graph could be related to the corresponding film content to help

identify areas of low and high audience interest.

Q-BOI'C

Instrumentation. Q-sort was used to provide feedback on the type
of television programs high school students prefer to watch and could
learn the most from. The Q-sort instrumentation used in Phase One of
the formative evaluation study consisted of synopses of 64 fictitious

television programs, typed on cards, and patterned after the style of

11
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TV Guide condensed descriptions. These synopses included summaries of

10 script ideas received from WTTW and 54 others written to fill a for-
mat by issues matrix as shown below in Table 1. The 1iat of fictitious
television program synopses by program title and type used in tha Q-

sort is included in Appendix A,

Table 1
Q-sort: Distribution of Synopses by Format and Issues
Inter-

personal Future Cultural Social/
Format/Issues Relations Schools Plans Pluralism Political Total

Documentary 2 3 1 2 5 13
Drama (talk) 4 4 3 6 1 18
Drama (action) 2 3 1 1 1 8
Comedy 1l 2 - 4 1l 8
Musical 1 2 1 3 - 7
Talk Show 1 3 1 2 3 10
Total 11 17 7 18 11 64

Subjects were asked to sort the 64 cards into five forced-choice
categories in two ways: first, the kinds of programs they preferred,
most to least; and then, the kinds of programs they could learn from,

most to least.

Subjects. Seventeen high school students in Mimneapoiis partici-
patdd in the Q-sort studyl -Student-chdratterigticsré¢ere as follows:

A

Race/Ethnicity Male Female Grade
Black 2 2 10, 11, 12
; Hispanic 1 - 12
AN Oriental 2 1 10, 11
Native American 1 1 11, 12
White 4 3 9, 10, 11, 12
Total = 17 10 7
12




Data Collection. The Q-sort was administered to the above stu-~
dents in Minneapolis, at Central and South High Schools on April 14 and
15, 1975. The students, who met in small groups, were requested to
sort the 64 cards in five forced-choice categories, as indicated previ-

ously, in terms of preference and learning.

Data Procegsing. Student responses to the Q-sort were recorded
during each instrument administration session at the two schools. Fre-
quency counts of responses were made later, and results summarized in

tabular form.

Data Analysis. Since total numbers were small, and there was not
symmetry within the matrix, the number of responses across each cate-~
gory was tallied. Relationships were examined between "least" and
"most" categories as well as "preference" versus "learning" categories.
Reactions of participants to each of the WITW-related script ideas were

also examined.

Student Co-Producer Teams

Instrumentation. The Student Co-Producer Questionnaire and the
Local Coordinator Inventory were designed to provide general informa-
tion about the members of the pilot teams, instructional materials and
methods, and the personal reactions of participants to their experi-
ences as co-producer team members. The two instruments were field-
testedﬁﬁith Evanston Township High School student co-producer team
members and their local coordinator. The instruments were revised to

incorporate suggestions received and are included in Appendix A.

Subjects. Eighteen students from the three pilot sites (Memphis;
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Portland, Oregon; and San Francisco) responded to the Student Co-
Producer Queationnaire.  Their three local coordinatora completed the
corresponding local Coordinalor Inventory. The student respoﬁdcnta
were of diverse racial/ethnic backgrounds: 7 were white and 11 were
minority group members. The ages of the students ranged from 15-18;
and they were enrolled in grades 10-12. Both boys and girls partici-

pated on the student co-producer teams.

Data Collection. On March 25, 1975, questionnaires were mailed
directly to the local coordinators of the student co-producer teams
involved in the pilot program. Returns of the completed question-
naires were monitored and a 100 percent return was achieved with one

follow-up.

Data Processing. Questionnaire returns of the Student Co-Producer
Questionmnaire and the Local Coordinator Inventory were hand tallied be-
cause of the small number of subjects in this substudy (18 students and
3 local coordinators). Quantitative results were recorded in tgbular

form,

Data Analysis. Responses to questionnaire items were examined for
content and relationship to project goals and objectives} Average dif-
ference factors reflecting students' perceptions of gelf-changes in
knowledge, feelings, attitudes, and behavior since joining the co-pro-

ducer teams were calculated and are reported in Table 7 in Appendix D.

Content Analysis: Pilot Scripts

Completed scripts for the three film gegments in the pilot program

were received from WITW-ESAA project staff. Each of the film scripts
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was analyzed by ETS to obtain relevsnt descriptive information and to
establish correspondence with project goals and objectives. Categories
included in the content analysis format were: script identification,
program type, storyline, racial/ethnic groups represented, protagonists,
ESAA-TV related objectives, issues identified, sources of conflict,

modes of tension reduction, and implied values-specific and general.
Phase Two Evaluation Activities

Distractor Analysis

Ingtrumentation. During Phase One, alternate methods for conduct-
ing distractor analysis were field-tested at the ETS Evanston Office.
Tryout of the distractor analysis technique used in this study was con-
ducted at New Trier East High School on May 13, 1975, and has been dis-
cussed previously. Some improvement in viewing conditions was attained
by lowering the light intensity of the room during pilot viewing. The
use of red illumination helped considerably in reducing the self-con-
sciousness of viewers during videotaping. Also, distractor slides show-
ing extreme closeups were found to be unusually distracting during Phase

One and were excluded during Phase Two distractor analysis.

Subjecta. The full-scale pilot film, "TCR '77," was viewed at
Central High School in Minneapolis, Minnesota, by eight groups of stu-
dents. This urban audience was composed of 112 viewers enrolled in

grades 9-12; approximately 57 percent were white and 43 percent, black.

Data Collection. The pilot film was shown to Central High School
students on June 3-6, 1975. Set-ups for lighting, media equipment, and
seating were completed the day prior to the scheduled viewings. A

27
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technical consultant was utilized for videotaping the eight viewer

groups.

bata P'roceraing.  kach of the videotapea waa analyzed on a play-
back unit. The freeze frame for each 8 second interval was examined
to count the number of pilot film viewers. The proportion of atten-
tive viewers was computed for the combined groups. Data processing

was the same as described previously for the New Trier East audiences.

Data Analysis. The completed composite graph prov.Ji... an indi-
cator of audience attention by eight second intervals during the show-

ing of the pilot film, pinpointing high and low levels of attention.

Pilot Field Testing

The major effort of the formative evaluation involved the field-
testing of "TCR '77" with a national quota sample of approximately
1,000 high school students, stratified by sex, racial/ethni~ group,
type of community and geographical area. The sample was to include
students from five major racial/ethnic groups in the following pro-
portions: approximately 100 Asian-Americans, 300 blacks, 200
Hispanic-Americans, 100 Native Americans, and 300 whites. TFixed
quota sampling technique is considered appropriate to formative eval- €
uation studies where findings are intended to improve'product effect-
iveness rather than to infer pcpulation variables. Findings may be
applied only to subjects included in this study and should not be

considered representative of any population of viewers.

Regional coordinators at their respective ETS -egional offices

identified high schools and other viewing sites and then arranged for
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student viewers, according to project specifications described in an

ETS planning memorandum dated April 4, 1975, and included in Appendix C.
Selectinn criteria for inclusion of schools or other viewing centers and
students in the study are listed below:

1. School location

v nationwide-- East, Southeast, Southwest, Midwest and
far West

communities—-urban, suburban, and rural (one of each
type in each of the respective geographic regions)

° 2. School Characteristics
exclusive of schools in WITW-ESAA television project
. sample

desegregated with students of varied racial/ethnic
group membership

school calendar permitted pilot viewing during
school session

cooperation of required school officials obtained
pilot viewing facilities were available

scheduling of pilot viewing, administration of control
and experimental instruments, and group discussion
feasible within class schedules

3. Student Characteristics
representative of various grade levels—9-12
representative by sex
geographically representative of specified racial/ethnic

groups

y Instrumentation. The Student Viewer Survey, a four—page question-
naire, was designed in two forms--experimental and control. The con-
trol form was completed by students bafore seeing the pilet film and
the experimental form, afterwards. Instruments were pretested at

New Trier East High School.

Content areas in the experimental instrument included factual know-
ledge and comprehension of the pilot film, attitudes towards desegrega-

tion and other groups, the relative appeal of the pilot program on
17
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various dimensions, and preference for future shows in the "TCR" series.
The control instrument, a shorter version of the experimental instrument,
included items relating to factual knowledge presented in the film, and
attitudes towards desegregation and other groups. Both pre- and post-
viewing questionnaires were field-tested and appropriate revisions made

prior to use in field-testing of the pilot program.

Small group discussions with selected groups of articulate students
were conducted by ETS field staff members. The discussions were con-
ducted as semi-structured group interviews and followed the format in-
cluded in the Small Group Discussion Guide. Other Phase Two forms were
designed for observation and record-keeping by field personnel during
scheduled pilot viewings. These included; (1) Pilot Viewing Gioup Ob-
servation, to record student comments during post-viewing group discus-
sions with selected studente; and (3) Swmmary Sheet, for keeping rec-
ords of each school or viewing center. Training materials were pro-
vided for ETS field staff members and included in the Manual for ETS
Regional Coordinators. Copies of the pilot field-tesiing instruments

and forms discussed in this section are included in Appendix C.

Subjects. Altogether, 1,464 experimental and control group stu-
dent viewers across the country saw "TCR '77" during Phase Two pilot
field testing. The experimental group was comprised of 1,241 (41X
male and 592 female) high school students in grades 9-12; and the con-
trol group, of 233 students in tenth grade. Omly students with usable
responses to the Student Viewer Survey were included in the study.
Table 2, on the following page, reports the racial/ethnic character-
istics of these students. They were distributed geographically as fol-

lows: South 11%, Midwest 27%, East 10%, Southwest 192 and West 33%.
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Table 2

RACIAL/ETHNIC CHARACTERISTIC OF EXPERIMENTAL

AND CONTROL GROUP STUDENT VIEWERS

. Viewer Group:
Racial/Ethnic Group: Experimental Control
Aslan-American 105 16
Chinese (40)
Filipino (44)
Japanese (19)
Other N ¢))
Black 385 43
Hispanic-American 212 27
Mexican-American (119)
Cuban (24)
Puerto Rican (68)
Native American 104 12
. ; White 424 122
Other 11 3
. Total 1,241 223
4
L 3
19
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Data Collection. Pilot field-tescing was conducted from June 2,
1975 through July 17, 1975, at 27 high schools or other viewing sites.
A list of participating schools and viewing dates is included in Ap~

pendix C.

Scheduling arrangements for pilot program viewing, instrument ad- ‘
.ministration, and small group discussions were completed prior to day
of visitation. A tenth grade class was administered the control form
of the Student Viewer Survey before seeing the film, and classes of
all grades were administered the experimental form of the Survey after .
seeing the film. Brief introductory comments were made by ETS field
staff to gtudent participants before showing the film and adminigter-

ing the instruments.

ETS field staff completed a Group Observation Racord for each
group of viewers watching the film and recorded the group's behavior
during each of the three film segments and wraparound. After viewing
sessions were completed, a semi-structured group interview was held
with a selected group of articulate students. The Small Group Discus-
8ion Guide provided the basis for discussions, and student comments
were recorded on the Small Group Discussion Report. Regional coordi- .
nators also completed a Swmmary Sheet for each school or viewing cen-
ter included in the study. Completed instruments and other project
forms were returned to the ETS Evanston Office for data processing and

analysig.

Data Processing. Returned student instruments were scanned for

legibility and completion. Student responses were then coded and
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keypunched in preparation for data analysis. Computer programs were
written and trial runs conducted. The computer facilities at Northwest-
ern University in Evanston were used to analyze control and experiment-

al data received from the pilot field-testing.

. Data Analysis. Frequency distributions of student viewer response
types were displayed by computer and classified by sex, racial/ethnic

group membership, type of community, and geographical area.

The chi square statistic (¥2),which measures discresgacy bétween ob-
served and expected response proportions, was computed to test the null
hypothesis of no significant differences between proportions of students
in above categories who chose each response. Significant differences
between proportion of students selecting responses were reported only at

the .01 and the .001 levals of .significance. ---.

Summary

The formative evaluation of the WITW-ESAA television pilot program,
“TCR '77," was conducted in two phases. Phase One evaluation activities
related to pilot program development and included:- a -1ftieatare: seaiveh ;
. distractor analysis tryout with pilot program segments; Q-sort to ex-
plore teenage viewing preferences; a questionnaire survey of student
i co-producer teams and their local coordinators at the three pilot sites;
content analysis of the pilot scripts, and pilot tests of Phase Two

’ instruments.

* Phase Two evaluation activities included distractor analysis of the
completed pilot television program with 11Z students in Minneapolis and

the field-testing of the pilot film with & national sample of teenagers of
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five major raciel/ethnic groups. Selection of subjects for the study

was made through quota sampling technique.

The field~teating of the pilot television program wss conducted at
27 viewing sites from June 3, 1975, to July 17, 1975. The control group
who completed the Student Viewer Survey before seeing the film was com-
prised of 223 tenth grade students; the experimental group was comprised
of 1,241 students in grades 9-12. Student behavior, while watching the
film, was recorded by regional coordinators. Also, selected groups of
articulate students participated in group discussions with ETS field

staff personnel.

Data was processed and analyzed at the ETS Evanston Office, using
computer facilities of Northwestern University. Frequency counts were
made and nonparametric statistical tests of significance used for analy-

sis of findings.
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Section 3

RESULTS

The Film Makers

Student Co-Producers

Analysis of responses to the Student Co-Producer Questionnaire from
the 18 students at the three pilot sites (Memphis, Portland, and San
Francisco) indicated a high level of student enthusiasm for the project.
After all, the whole field of teélevision-«scriptweriting was a new:and-ewx-
citing experience for most of the students. They were happy with their
progress, and experienced few problems, with the exception of temporary
difficulties such as finding a good meeting place and being required to
do too many exercises in the beginning, with not enough chances to show
their strengths in creative aspects of writing. However, no problem

lingered beyond the first few sessions.

The students rated themselves as being average or above average ac-
ademically. They reported that participation in the project has had no
adverse effect on their school work. Indeed, several reported their ac-

ademic work had improved since joining the team.

The few months that the pilot script co-producer teams worked to-
gether made some difference in terms of knowledge and attitudes, accord-
ing to the students' before and after self-ratings on the Student Co-
‘Producer Questionnaire. The greatest gain was in knowledge of script
writing from outline preparation to finished product. Most of them knew
little about television production or script writing before the ESAA
project. Relatively smaller gains were reported in terms of more
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positive attitudes toward desegregatior and interpersonal relations, be-
cause almost all rated themselves as being quite positive in general at-
titudes at the start of the project. However, all reported changes were
in the positive direction. A summary of responses to each item in the

Student Co-Producer Questionnaire is included in Appendix D.

Local Coordinators

Responses to the Local Coordinator Inventory received from the
three pilot sites indicated that these local staff members were gener-
ally satisfied with their progress. The reported total amount of time
devoted to the project at each location, from start date until April 1,
1975, ranged from 100 to over 140 hours. All felt great satisfaction
that their scripts were selected for the pilot program. The only area
where there was agreement that gome difficulties were experienced, was
with some shortage of equipment and éupplies on occasion. There was
also an expression of desire for more guidance in terms of possible
formats, inasmuch as they felt limited almest entirely to the documen-
tary, interview format. A summary of local coordinator responses to

each item of the Inventory is included in Appendix D.

Relation to Goals

Project goals were stated in WITW's Scope of Work (June 17, 1974).
Three of the four general project goals related directly to the overall
concept of the WITW-ESAA project, that is, " ... to supply help, oppor-
tunity, and motivation" for high school students to co-produce the
television series on high school desegregation. -The completion of the
pilot film, representing the efforts of high school students who worked
as co-producers with WITW-ESAA project staff, would indicate success

toward attainment of these goals.
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In fulfilling the four general goals of the project, 23 subgoals
were formulated (pp. 11-12) relating to student co-producers, proposed
shows in the television series, and to the project, as well. Responses
to the Student Co-Producer Questionnaire and the Local Coordinator
Inventory suggested that a number of project subgoals relating to stu-
dent co-producers had been attained at the pilot sites. These were:

1. To have high school students express their views

about race and prejudice to other high school
students.

3. To provide an opportunity for teens to articulate

some questions which they usually would ask a

best friend.

11. To show teens what can be accomplished through
interpersonal/interracial relations.

15. To encourage teens to identify with esch other as
teens, rather than along racial/ethnic lines.

17. To suggest ways teens can express their feelings.

18. To teach participating teens to use television as
a means of expression.

19, To give participating teens a sense of "team-ness"
with other teens of dissimilar backgrounds.

The Pilot Program

Content Analysis: Three Pilot Segment Scripts

During Phase One of the study, shooting scripts of the three
television pilot segments were prepared and submitted to ETS for
review. The format for content analysis of the pilot segment
scripts, discussed previously in Section 2,.was designed to de-
scribe and link them to the stated goals of the television project.
Analysis of the pilot segment scripts was considered preliminary to

analysis of the hour-long pilot television show, scheduled to be
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field-tested during Phase Two.

Completed analysis of the pilot segment scripts showed that many
issues related to desegregation were dealt with: alternative schools,
busing, community resistance, desegregation plans, dress code, extra-
curricular activities, interracial friendship, l1ife styles, race rela-
tions, reclassification plan, stereotyping, student expectations, and-
teacher expectations. Content analysis of each pilot segment script
also identified sources of conflict relating to desegregation and
modes of tension reduction. The completed analyses are included in

Appendix B.

Relation of Pilot Segment Scripts to Prolect Goals

Project goals identified in the three pilot scripts were as
follows:
1. To have high school students express their views
about race and prejudice to other high school

students (Memphis).

6. To help viewers identify the origin of feelings
of conflict in the high school (Portland, Oregon).

7. To show symptoms and origins of some conflicts
(San Francisco).

11. To show what can be accomplished through inter-
personal/interracial relations (Memphis).

23. To provide televised role models (Memphis,
San Francisco).

It should be observed that a number of WITW-ESAA project goals
not readily apparent in the pilot segment scripts were identified in
the hour-long pilot television show. The correspondence of "TCR '77"
to project goals are discussed later in this section under the head-

ing, "Viewer Preferences in Relation to Project Goals."
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The Vi:wers

What the Viewers Sald: Findings Based on Verbal Data

Were there any significant changes in student knowledge and atti-
tudes toward schoolmates of different racial groups or the idea of gqing
to desegregated schools? Tenth grade classes in each site were randomly
designated to be experimental or control groups. Distribution by sex
and geographic area among controls and experimental groups were similar.
However, there was a slightly greater proportion of minorities among
experimental groups (57.2%) than among controls (45.3%). Two hundred
and twenty-nine experimental students were shown the pilot film and then
asked a series of questions about general racial attitudes and film con-
tent. The same questions were asked of 223 control students before the
screening. The responses would indicate that seeing the film was asso-

ciated with more positive attitudes toward going to desegregated schools.

Attitude to Degsegregation. To the question: "How do you feel about
students of different racial ethnic groups going to school together?,"
four possible answers were offered. The percent of control and experi-

mental students choosing each response is shown below:

Controls Experimentals
(N=223) (N=229)

I 1like it 29% 42%

I don't like it 9 4

It doesn't matter to me 53 50

I don't know 9 5

Chi Square (x2) = 13.4%*%; p<.001
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The proportion of atudents who were ohnerved to respond positively and
negatively to the notion of attending desegregated schools was aigni-
ficantly different between experimental and control groups. More ox-
perimentals expressed preference for desegregated schools, fewer dis-

liked the idea.

A series of 22 questions, based on items in the Exemplary Desegre-
gation study, asked the students to think about students of different
racial/ethnic groups, and their likelihood of participating in particu-
lar school activities. No significaut differences were found betwcen
the responses of control and experimental groups to 21 of the items.
Only one item shows a significant difference between groups. A rela-
tively greater proportion of experimental subjects chose Asian-American
students as being most likely to play on the chess team. Since one sig-
nificant difference among 22 items would be expected to occur by chance,
it is concluded that no difference between experimental and control
groups was found in this series of items concerned with racial/ethnic

groups and likely school activities.

Knowledge Gained From the Film. Did the experimental students, who
responded to the questionnaire after seeing "TCR '77," know more than
their control group classmates about desegregation in Memphis and San
Francisco, or the Portland story of Charley Brown? The answer is une-.
quivocally yes. A significantly greater proportion of experimental
group students consistently chose the correct responses to every ques-
tionnaire item concerned with pilot program content. Table 3 below sum-

marizes the results.
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Table 3

PERCENT OF 229 EXPERIMENTAL AND #2%4 CONTROL GROUP STUDENT

VIEWERS WHO CHOSE CORRECT RESPONSES TO

. ITEMS ABOUT PILOT PROGRAM CONTENT
A J
Item
Control Experimental
No. Description (% correct) (% correct) x2
. 29. Feeling of bussed 17 77 170. 6% %%
Memphis students
30. Meaning of C.A.B. 7 43 1065. 7%k%
: 31. Reason for closing 3 23 127 .9%k%
alternative schools
32. Who is Charley Brown? 2 67 208.1%*%
33. Stereotyping 17 38 94, 4%k
34. Angel Island 5 50 150, 3%**
35. S.F. Chinese feeling 2 55 209 . 8¥***
about desegregation
36. Galileo High School 5 41 181, 3%*x*%
*kkn< 001

It is clear, then, that the pilot film was quite successful in con-
veying information about desegregation and interpersonal relations among
high school students. Items 29, 32, and 35, which dealt with feelings
of the protagonists in the three sections, were well understood by more
than a half of the experimental group. Items 30 and 31, which dealt with
factual details of the Memphis alternative schools,yere less well under-
stood. Post-screening discussions confirmed the general failure to under-
stand the dynamics of the Memphis alternative schools. It is possible
that this presentation of information, through either voice overs or sub-

titles alone, was not adequate to insure general comprehension.
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Whit Viewers Remembered about "Ivi '77" One Heek Later. In order
to determine long term impact of the pilot film, three small groups of
students at South High School, Minneapolis, were interviewed a week af-
ter the pilot screening. The composition of the 24 students, assesscd

for long term recall, by sex and group membership, is shown below:

Race: Black Chicano wrhite Total
Sex:
Male 2 1 10 13
Female 4 - 9 13
Total 6 1 19 26

The following questions were asked of each small discussion group:

. Do you remember seeing a pilot television film last week?
Do you recall the title of the f11lm?
. What did the title mean?

Do you remember what the film was about?

. What kind of feelings did the film leave you with?
. What values did the pilot film convey?

Ny W NN
.

. What characters do you remember from the pilot film?

Individual students had varying degrees of recall. All remembered see-
ing the film during the previous week, but only two students recalled
its title even vaguely. After they were given the title, no one could
remember what "TCR" stood for. One student explained that so many ex-
planations were given that it was hard to remember what it really stood

for.

Although some factual details about desegregation presented in the
pilot had been forgotten, most students retained lasting impressions of

general content. For example, they readily recalled the Memphis busing
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scene, students in halls, the fight, rhe pep rally, and the alternative
schools. They remembered that Charlie Brown was stereotyped as a
troublemaker by his teacher because he had a poor record and dressed
flashily. The students retained an impression of hardship suffered by
the San Francisco immigrants (although they weren't sure whether they
were from China or Japan). They remembered the crowded living condi-

tions in Chinatown.

The Minneapolis students remembered and talked about the affective
content of the pilot film even more than their recall of factual details.
Retention of feelings and attitudes expressed by students, parents,
teachers, and community members towards desegregation in the Memphis and
San Francisco segments remained keen. "That's how it really is!"

remarked one boy, and the rest voiced their agreement.

* The values expressed in the pilot film were closely understood and
remembered. The major points they remembered were: (1) we should try
to understand people of other races and get along with each other; (2)

stereotyping is foolish; and (3) racism and segregation are "bad."

The Minneapolis students also recalled their most and least favor-
ite characters. They all liked the core group and Memphis pep rally's
high spirited social dancing in the wraparound. They were sympathetic
to the elderly man (Mr. Chow) on Angel Island in the San Francisco epi-
sode, because he appeared to them to be '"really genuine." Black stu-
dents especially remembered the purpose of alternative schools in the
Memphis episode, and found the Briarcliff principal's speech about

seeking more black students "hypocritical."
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All students felt that the basic idea of a series on desegregation
featuring high school students was a [ine one. One commented, "... but
you didn't show us any solutions!" Another quickly responded: "Dummy,
it's really up to us to talk and make our own solutions.'" All in all,
the important issues about desegregation raised by the pilot were re-
tained a week later by a group of inner-city high school students, even

though factual details had been somewhat blurred.

In short, it was found that student viewers' knowledge about de-
segregation in Memphis, the stereotyping in Portland, and the dynamics
of human reiations in San Francisco, was significantly greater after
seeing "TCR '77." The complex factual information about alternative
schools in Memphis was less well understood than the content of the San

Francisco and Portland segments.

A greater proportion of the pilot program viewers alsgo expressed
more favorable attitudes toward attending desegregated schools them-
selves after seeing the film, than the contrél group which had not seen
the film. A week later, follow-up interviews showed that the affective

content and personalities of gome of the characters in the film were

remembered more clearly and accurately than factual details.

Viewers' Likes and Dislikes. A survey of student viewers' tastes
and preferences with regard to television in general, and the "TCR"
series in particular, was included in the questionnaire. The instru-
ment was completed by 1,241 teenagers, but not everyone answered each

question. The viewer preference questions and responses follow:
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Q. In terms of format, how would you like all the rest of
the eshows to be?

A. Of the 1,156 respondents, rewponses showed: 17 percent
wanted the series to be the same magazine format as the
pilot film; 21.1 percent preferred longer, in-depth
treatments of a single issue; and the greatest propor-
tion, 62.0 percent, would like to see a combination of
the two.

,E ) Q. In termg of content, which of these script types already
submitted by high school co-producers would you most
enjoy seeing as a finished television program?

A. A summary of responses is shown below.

Number of Respondents

Script Types Who Choose Category
1 = Communication Gaps among students, 387

between students and school activities

2 = Busing - problems and resolutions 204
3 = Extra-curricular activities and sports - 193

problems and ways out

4 = Prejudice - problems and ways out 395
5 = Gangs 347
6 = Interracial Datiné, 302
7 = Generation Gaps - problems with parents 292

. and family
8 = Stereotyping i 257
‘ 9 = Peer Pressures - problems and ways out 208
10 = Ethnic Pride - minority vs. majority 235

values

* 11 = Fear of “etty Crimes, Violence - 250

probiems and resolutions
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There were significant differcnces among groups with regard
to subject matter preferences. Relatively fewer black and
Hispanic-American students expressed interest in geeing a
film about peer pressures. Contingency tables of response
frequency classified by group membership of this item and
the questions which follow are shown in Appendix D.

There were some differences in the subject preference of
boys and girls. Over a third of the girls chose Communica-
tion Gaps as a favorite subject, while only a quarter of
the boys selected that subject. Préjudice - problems and

ways out, Interracial Dating, and Generation Gaps were

favored by a relatively greater proportion of girls.

There were regional differences observed. These should be
considered with caution, gince there was no effort to se-
lect representative regional pilot audiences. For example,
fewer of the eastern students chose any subject listed for
future programs. But all East Coast teenagers may not be
so blase as the particular groups we observed. Busing was
selected most frequently by viewers in the Southwest and

on the West Coast. Extra-curricular Activities was more

often chogsen by western viewers. Students in the Midwest
and West expressed most interestvin seeing episodes deal-
ing with Gangs, and so did the student viewers in Florida.

The southern students chose Peer Group Pressures more fre-

quently than those of other regions. Fear of Petty Crimes

was selected by students in the South, Midwest and West.

There were, however, no significant differences when sub-
Ject matter choices were classified by type of community

-=- rural, small town, suburban or urban.
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Q. The pilot film you Jjust saw lasted approximately one hour.
What would you prefer in the juil seriesg?

A. Of 1,148 respondents, 50.2 percent preferred hour-long
shows, and 49.8 percent would like a longer series of

. half-hour shows. Although response of the entire ex-

perimental group was about evenly divided, there were
differences among groups in response frequency. Sixty

. percent of the white students preferred the shorter pro-
gram, while over half of each minority group preferred
the hour-long show. Seventy percent of viewers in the
East chose the half-hour option.

Q. In general, what kind of television programs do you like
to wateh the most?

A. There were 1,091 student responses to this item, and the
two favorite categories were comedies and action dramas,
preferred by 41 and 34 percent of the respondents respec-
tively. More Asian-Americans and black students chose
action dramas over comedies, while Hispanic-Amaricans,
Native Americans, and white students indicated chey
watched comedies most frequently. More male students
preferred comedies, while more female students pre-
ferred dramas and documentaries. Southwestern and south-
ern respondents preferred action shows to comedies, while

: the students on the two coasts and in the Midwest chose

comedies over action shows. These two categories com-

. bined constituted from 68 to 80 percent of student favor-

ites in ail regions. Documentaries were named tops by 6

percent of the audience.

The student viewers rated each of the three episodes as well as the
wraparound on a number of dimensions. The number of students responding
to each item, and the percent of respondents choosing each category are

tabulated for each film segment in Table 4, on the following page.
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Some inferences can be made about perceived strengtha and weaknesaes
ol the pllot product fon by luoking at the proport ton of ntudant viewarp
ratings within and among the pi{lot mcgmants. These findings, augment ed
by the diatractor analysis data, show clearly the aspects of the pilot
film which were well received, as well as the sections which may need
editing. All dimensions received "good" and "excellent' more often than
"fair" or "needs improvement” ratings. The Memphis East episode received
most "excellent" ratings for visual effects and success in enicouraging
teens to identify with each other as teens rather than along racial/
ethnic lines. Portland's S8terectyping was rated highly for the storyline
and visuals. And San Francisco's Chinatown received most "excellent"
ratings for its storyline. Sound effects, pace and tempo, and ideas for
reducing conflict and tension were rated less positively for zll three
episodes. The wraparound received highest ratings for music, followed
closely by dancing. In-depth discussiong after screening showed that it
was the social dancing which was being praised; while the modern dance

received mixed notices.

There were some differences among groups in their ratings of the
program gegments. Black students, on the whole, tended to be most.
generous in their judgments. girls tended to thoose more positive
ratings than boys. Southern viewers tended to rate all dimensions
"excellent" more often; eastern viewers were generally the most criti-
cal. The following discussion covergs differences found among groups'
response frequencies with chi squares significant at the .01 or .001
level. Contingency tables showing the frequency of responges claggi-
fied by film segment, dimension and group membership are listed in

Appendix D,
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Memphis East:

Storyline. Among black respondents, 32.9 percent rated
the storyline "excellent," while only 15.6 percent of the
Asian-Americans did so. When ''good" and "excellent" catego-
ries were combined, about two-thirds of each minority group
responses fell into this cell, while 58.4 percent of white
students rated it "good" or "excellent.'" Students in the
South and East gave highest percentages of "excellent"
ratings.

Music. A third of the black and Native American respond-
ents rated the Memphis East music "excellent." When the two
top ratings were combined, about seven out of ten blacks,
Hispanic-Americans and Native Americans were in the combined
cell. Relatively fewer white and Asian-Americans rated the
music as highly. Students in the South and Southwest rated
the music "excellent" most frequently.

Sound effects. Black respondents once agsain were most

generous. More than two-thirds rated sound "good" ox "excel-
lent." All other groups were less enthusiastic. About half
of them chose the two lower ratings. Respondents in rural
and small town high schools £$ted the sound less poaitively
than city and suburban respondents, but that may have been

due to poor projection equipment and screening facilities at

those schools.
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Pace and tempo. More than half of the rural respondents,

and aimost the same proportion of small town students, rated
this dimension in the two lowest categories. It is possible
that the strong emphasis on the hectic pace of urban living
in "TCR '77" did nof appeal as much to rural and small town
residents.

Presents symptoms and origins of some problems relating to

desegregation. While there were no racial/ethuic group differ-

ences in rating this dimension, there were significant sex dif-
ferences. Relatively more girls rated this dimension positively

than did boys.

Encourages teens to identify with each other as teens,

rather than along racial/ethnic lines. Among the girls, 36.9

percent rated this dimension "excellent," while 26.7 percent of
the boys chose this category. There were also proportionately
fewer rural and small town respondents who rated this dimension
highly. Here again, the urban emphasis of the pilot program
probably could explain the lack of identification of rural and
small town students. Southern students expressed most empathy

with the Memphis teens.

~

Stereotyping (Portland):

Sound effects. Similar to the ratings of this dimension

for Memphis, black respondents rated sound effects more highly
than all other racial/ethnic groups. Rural and small town re-
spondents rated sound effects less highly than city and sub-
urban students. In addition to screening facilities differ-

ences, the pacing of the dialogue and the urban idioms may have
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heen confuniog Tor rural and smill town viewers. I'uul—-vl«~whw,
diacussions showed that not all sludents understood such idioms
as "putting us In some kind of bag." These misunderstandings
may have been generalized to ratings on sound effects.

Visuals. There were proportionately fewer "excellent" rat-
ings for the camera work among rural and small town students.
Since the wraparound as well as the three regional segments were
shot in big city locations, it may have been the locations rather
than the camera work to which the small town and rural students
responded.

Pace and tempo. Relatively more girls rated this dimension

"excellent" than boys. City and suburban respondents rated it
"excellent" more frequently than rural and small town students.
This episode, even more than the Memphis segment, was fast-paced,
which may not have been as appealing to rural and small town

residents.

Chinatown (San Franeisco):

Storyline. Although there were no significant differences
of response patterns among racial/ethnic groups or by sex, fewer
rural and small town students rated it "good" or "excellent."
Ghettos of any nature are not pértiCUlarly relevant to rural and
small town living, so that the relative lack of enthusiasm for
the storyline of Chinatown could be understandable. Southern
students rated it highest.

Format. Southern students rated format most highly; east-

ern viewers gave lowest ratings. Again, small town and rural
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reapondents rated this dimension less highly than city and sub-
urban students. During discussions after screenings, city and
suburban students often mentioned the fad for old movies, such
as the one shown in the opening scene of this episode. This
point was not mentioned among small town and rural viewers. The
fantasy/satire format may also not have been as relevant to
country dwellers. A favorite show of teenagers in the Chicago
area and other urban centers has been "Monty Python's Flying
Circus," a wild comedy satire series.

Sound effects. Rural and small town respondents rated

sound less highly than urban and suburban students. Eastern
students were most critical among geographic groups.

Visuals. Here, too, rural and small town respondents and
the eastern groups were more critical than urban and suburban
students,

Encourages teens to identify with each other as teens,

rather than along racial/ethnic lines. Rural and small town

students rated this dimension less highly than urban and sub-
urban respondents. Eastern groups were more critical than

students elsewhere.

Wraparound:

Music. Blacks, Hispanic-Americans and Native Americans
rated the wraparound music "good" or "excellent" more frequent-
ly than whites and Asian-Americans. The latter were least en-
thusiastic, with almost half of the respondents choosing the
two lowest ratings. Girls, on the whole, rated the music more

favorably than boys. Over half of the Eastern students,
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"contrary to their consistent critical responses, rated it
"excellent."

Dancing. Blacks and Hispanic-Americans rated the wrap-
around dancing more highly than other groups. More girls
praised the dancing than boys. City and suburban students

. rated it higher than rural and small town viewers. Post-
screening discussion showed that this item failed to distin-
guish between two types of dancing by the core group.
Generally, greater appeal was attributed to social dance than

modern dance.
Narration. Black students rated narration 'good" or "ex-
cellent" most often. Hispanic-Americans and Native Americans
followed very closely. Whites were relatively less positive,
and Asian-Americans were most tempered in their praise, with
half choosing the lowest categories. Girls were more gener-~

ous with praise than boys, and rural and small town viewers

reacted with less enthusiasm than city and suburban students.

About a third of the student viewers felt the working title of the

. series should be changed. The greatest number of proponeats for change
were on the East and West Coasts. A list of alternative titles for the

WITW-ESAA TV series proposed by sfudent viewers is included on the fol-

lowing page.

43

55




A Kid's Eye View

Being Together

Bussing in Memphis, Tenneasee
Come Together

Come Together Children
Communications

C.K.C.
Feel Sorry

For Students Only

Crazy Kids on Campus

Get It Together
Getting Along
Getting Together
Help

How Integration Affects Your
Schools

How To Get Along With Other
Fellow Men

Integration, Black and Chinese
Citizens

Integration, Does It Work
I'm Hip Man

It's All Right To Be Together
Just Plain Together

Kids

Let's Get It On

Let's Get It Together

Look Up and Live

Loving You

Melding

Movin' On

Nut Cracker

One Community

People

People and Places

People To People

People Together With People
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Pecple vs. People - Isn't
That Dumb

Problems of Today

Pros, Cons of Desegregation
Rainbow

Students from Other Towns

Society Will Reflect Your
Personality

T.C.B.
Take Care of Races
Taking Action

Teaching Children Races

Tension Conflict Reduction
for Teenagers

Tension U.S.A.
That's Together

Taking (are of Business

The Domedomes
The Dopes

The Bad and Good About
Integration of Tomorrow

The Teen Screen

The Way Things Should Be
The Way We Are

The Young Society

Think Blood

Together

Togetherness

Together Children Really
Together Forever

Together We Can Make It Happen
Tune In + Turn On

Working Together

What It's Really All About
What It 1s

Wash Can News

Your Teenage America



Poat-acreening Small Group Digscusciong. Semi-structured group in-
terviews were held with selected, small groups of students after the
pilot screening. ETS regional coordinators followed the Small Group
Discussion Guide and posed a series of questions about the film for
students' reactions. Thirty-two small group discussion reports have
been received. At a few sites, scheduling conflicts and student apathy

- prevencted post—screening discussions. Native American groups usually
wrote out responses to the questions because they were not accustomed to
group discussions. A summary of student responses is given below to

each of the stimulus questions.

Q. Generally speaking, how would you judge the pilot pro-
gram with other comparable televigion programs?

A. Substantial numbers of students said they never watched
P3S programs. Almost all fel: that this type of film
should not be compared with commercial television. Com-
ments about "TCR '77" were generally favorable, especial-~
ly in light of the fact that this film had been produced
in cooperation with high school students. The public
television programs they felt most comparable to "TCR
'77" were ''Zoom" and "The Big Blue Marble.”" The only

. commercial TV program with even a slight resemblance to
"TCR '77" mentioned was "Room 222."

Q. Generally speaking, how would you judge the pilot pro-
gram as one written, acted, and co-produced by high
school students?

N A. Virtually all the student viewers were impressed and de-

lighted with the notion of a professional-level series

. produced, acted, and directed by other high school stu-

dents. They were generous in their judgment of the
writing and acting abilities of the student co-producers.
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Occasionally, among relatively sophisticated, achievement-
oriented groups, there was a tinge of jealousy in their
comments. Several groups asked that their school be in-
cluded in the series. Low-achieving, alienated, potential
dropout groups, on the other hand, did not care enough
about school or other students to be impressed by the co-
producer teams. The only group which felt that the core
group lacked "professionalism'" was a sophisticated student

theater group in Dallas.

Which of the program parts did you like moet:

Wraparound (core group of student performers);

Six Studente from Memphis East;

Stereotyping; or

Chinatown Story of San Francigsco?

The most popular segment, by far, was the Portland segment
on stereotyping. The reasons given were varied. Some per-
tained to the format and pacing, the fast action, the music
and the humor. Most students who chose "Stereotyping" did
so because they could identify so easily with Charlie Brown.
Apparently many students feel that unfair teacher percep-~
tions is one of the main problems in school. Some students
liked the idea that "Portland posed a problem but left the
answer to the audience." Others felt that the segment
might have been more symmetrical if Charlie could have
either responded at length in some way, or had a fantasy
’chne where he made reciprocal changes in the teacher.

One group said in dissent, "We laughed, but we didn't like
it. Teachers shouldn't think like that!"

"Stereotyping" was enjoyed equally by high achieving stu-
dents such as Upward Bound classes, and less academically
oriented teenagers such as Neighborhood Youth Corps. The
pep rally scene from Memphis East was also extremely
popular, even though gome other scenes in that gegment

were reported to have been tedious. The speeches
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by Mrs. Saed, Mr. Baer, and thc politicians were condemned
as confusing and boring by a number of groups. An added
complaint was their lack of clarity of presentation of in-
formation about the alternative schools, which was borne
out by the relatively low proportion of experimental gtu-
dents which chose the correct answers on the Memphis infor-
mation questions. Brother Wayne was perceived as hypogrit-
ical, which meant that the affective intent of that scene
was properly conveyed. Criticism of the Memphis segment
generally came from more academically-oriented gtudent
groups. They felt that the process of desegregation may
have been oversimplified and sugar-coated. Several groups
pointed out that the implication in the Memphis segment

was that just desegregating makes everything rosy, which

is far from the truth in their own experiences with busing
and desegregation. A few found the interracial dancing

"phony . 1"

There were also expressions that not enough attention was
paid to the actual methods used to attain reduction in
conflict and tension. A group of high achieving Upward
Bound students objected to the triviality of the student
hosts' comments that football and besketball were the
most important things at Memphis. These students felt
that school should be mainly for learning.

The San Francisco gegment on Chinatown and Galileo High
School was also frequently mentioned as a top favorite.
This segment was enjoyed by the viewers for somewhat dif-
ferent reasons. Rather than any great feeling of empathy
or emotional catharsis, it was the fresh information con-
tent that was of interest to the audience. While grown-
up talk was generally disliked by most viewers, the Angel
Island scene with the elderly Mr. Chow was a surprising
favorite among very disparate groups, although the
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distractor analysis showed a trough in the middle of this
scene. Earlier, it was reported that '"the old man' was a
character who remained in the memories of student viewers
{n Minneapolis. This segment, like that froi Memphis,
was occasionally criticized for being too slow-moving by
some viewers, especially the low achieving group. Yet,
other students felt that more in-depth treatment of the
nature of conflicts and tensions and their resolution at

Galileo High School yas needed.

The wraparound had mixed reviews. Scenes such as the be-'
ginning dancing and the ''that's together" skit were ac-
claimed. The long, slow, modern dance and the final
screen credits were found ''too slow" by most discussion
groups. Actually, only other modern dancers understood
and enjoyed the interpretive dance s#quence. Less sophis-
ticacted students were somewhat threatened by it. For ex-
ample, small town or rural white students found the
leotards ''shameful," while some urban minority students
thought the same outfits "weird.'" The large number of
students in the core group, their poor diction, and their
fallure to get across the exact meaning of TCR was also

discussed.

On the whole, almost every discussion group objected to
the length of the film and felt that the wraparound,
Memphis, and Chinatowr. segments could be cut to gocd ef-
fect. Also, several groups found much of the idiomatic,
rapldly presented dialogue hard to understand. Finally,
information presented in sedio modality alone without
supporting action visuals was found to be confusing and

hard to follow.
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Q. Whioh were some of the thinys wou liked about the show?

A. The student viewers liked the idea that the film was done

. by and for high school students. They liked those parts
of the film that dealt with real situations and real feel-
ings. Each group liked best those portions of the film
which were relevant to their lives. For example, Dallas
Upward Bound students liked the Memphis courtroom scenes

' because Dallas is under a court ruling in appeal for
several years. Western students and other groups with

. Asian-American schoolmates liked the San Francisco seg-
ment. Most groups liked "Stereotyping'” because they all
have experienced it.

Q. Which were some cf the things you didn e about the
show?

A. The excessive length of the film and some slow-moving
parts came in for the greatest criticism. Groups with
lower academic ability were more easily bored and com-
plained about the length. They also had the most trou-
ble understanding the dialogue and intent of the seg-
ments. High-achieving groups, who were generally more
constructively critical, agreed about the length and
pacing, but also wanted more in-depth discussion of the
issues raised. Everyone found the lack of clarity in
some scenes trying; for example, no one understood why
the alternative schools closed. Several groups felt
that each segment could stand alone if followed by an
overall group discussion. The extensive wraparound and
the size of the core group were also questioned, be-~
cause it was hard to get to know so many faces at once.
Finally, and most important, the lack of information
about how schools go about resolving tension and con-
flicts associated with desegregation was brought up

frequently.
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lHew de you tiink L show might be Tmproved?

"Shorten it" is the consensus among all groups. It was
also felt that the sound track needed some improvement.
Did the film change any of your feelings or attitudes
about schools, people, or issues?

Only a few of the students admitted any change in feel-
ings or attitudes as a result of viewing the film. How-
ever, this was not borne out by their questionnaires for

experimental and control groups.
Did you learn anything new from the pilot film?

Not very many students admitted learning very much new
information. Academically-oriented groups were more apt
to report that there was some new knowledge gained, usu-
ally from the San Francisco segment. Again, objective
data showed that substantial information gains were made.
Did the film stimulate your interest in learming more
about any of the subjects it covered?

Several groups said that they would enjoy having the
series assigned for classes. Many even said they would
watch the series at home voluntarily. Most groups felt
that a half-hour film in school, followed by a discus-
sion period, would be a good way to see the series.

One group suggested pitting a half-hour program on
Tuesday or Wednesday evening against "Star Treck,"
while another group felt Saturday morning might be a
suitable spot. Most agreed they would not choose it
over their regular commercial television favorites,

but would like it in a time slot with less competition.
Several worried aloud about the size of potential audi-
ences if it were broadcast solely through PBS without
film distribution through schools.

What are some of the other subjects you would like to
gee included in the series?

The 1list of suggestions included:
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Pcer Relations
Gangs
Interracial dating
Peer Pressures

Feelings about ourselves and each other

. Family Relations
Home life of different groups

How parents can be made aware of their
own hangups

Parents and children
How parents think

School Relations
Extracurricular activities

How people of different ethnic groups
can work together in school

Real life solutions of conflict and
tension in desegregation

How to cope with racism and racist learn-
ing materials in school

Student rights in the everyday problems
of suspension and punishment

How students can work with administrators
and teachers to overcome problems asso-
clated with busing and new schools

Racial discrimination in school

Teacher stereotyping of two white boys
who dress and talk differently

Student-teacher relations

Crime (cause and effect)

Pollution

Drugs

Why students cut class and vandalize

How to develop positive attitudes about
school
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Societal Problems
Gaps 1in intergroup understanding
Women's Lib and sex stereotyping
The why of prejudice
Chauvinist Hangups
Indians wanted to see more Indians
Chicanos wanted to see more Chicanos, etc.
How did you like the working title TCR? Can you come up
with a title that would be more appealing to all high
school students? '
"It's too hard to remember." "The title scared me. Big
words always gcare me." "If I had just heard the title
of the show, I would have switched the channel." "I
wouldn't watch it if I read 'TCR' in the TV Guide."
"It's a grown-up name." "Too scientific." One group of
28 predominantly Hispanic-American high achieving stu-
dents was asked for the title immediately after gcreen-

ing. Only a single student recalled it.

These are some comments on the working title of the se-
ries. While virtually all groups criticized "TCR" as a
program name, in varying degrees, few managed to come
up with satisfactory alternatives. The following were

some of the suggestions:

"Together We Could Make It Happen"
"That's Together"

"The Railroad Station"

"Getting Together"

"Togetherness"

"Help"

""Come Together"

"For Students Only"

The "together" titles were most frequently nominated.
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Adult Viewers: Some Opinions. A number of school administrators
previewed "TCR '77" before participatinu Lln the pilot screening. Teach-
ers also often sat in on the screening with their students. As a result,
there 1s a small pool of gratuitous opinions and advice from knowledge-
able school people, who are usually committed to make integrated public
education work. All were agreed that tﬁe purpose for producing a televi-
sion series on desegregation is laudable, and that there 1is genuine need

. for such media materials. Indeed, a number of principals have already
requested the series for their schools. Teachers have made plans for
new or improved courses in sociology or human relations using the series
as starting points for classroom discussions and group projects for the
next academic year. They were sorely disappointed by the projectad pro-

duction schedule.

There were also kudos for the student written scripts and student
performers. Several minority administrators and tgachers were especilal-
ly taken with the Charley Brown sequence. However, almost everyone agreed
that. the: pilot program: was mgith: too- long, and that the wraparound and
documentary segments could be edited with good effect. They felt that
less able students, with short attention spans, can not sit still so
long or process so much information at one sitting. Furthermore, they

, hope to have the series available for classroom instruction as well
as for public consumption through PBS, and they;pointed out very practi-
cally that most high school classes run 40 to 45 minutes, so that a 30
to 35 minute production would be most suitable for their own needs.
The educators also hope to have stimulating support materials such as

discussion guides and biblicgraphies packaged along with the films.
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One short scene, the brief dance of a black girl and white boy dur-
ing the Memphis East pep rally, was questioned by a number of southern
administrators. "That's the kind of thing that some of vur parents wlll
ralse caln about when some kld apills the heans!" sald one partlcularly

disturbed administrator.

What the Viewers Did: Findings Based on Observation Data

Digtractor Analysis. This technique for assessing audience atten-
tiveness, was undertaken on two occasions. First, the three pillot seg-
ments from Memphis; Portland, Oregon; and San Francisco were shown to
several classes of suburban high school students. These preliminary
findings were reported to the WTTW production team, and included in the
interim evaluation report submitted by ETS on June 6, 1975. A few low
attention spots, identified through the distractor analysis, were

edited further before inclusion in the pilot film.

The distractor analysis of the cor,l-:ed pilot film, "TCR '77,"
was done with an audience of 112 high school students in an urban mag-—
net school. A summary of the details of the two distractor analyses
conducted by ETS appears below:

1. Fi1ilm Version Shown: Three Pilot Segments Final Pilot Version,

(Memphis, Portland, "TICR '77"
and San Francisco)

2. Viewing Sites: New Trier High School Central High School
Winnetka, IL. Minneapolis, MN.
3. Dates of Viewing: May 13, 1975 June 3, 4, 5, 6, 1975
4. No. of Viewing 3 8
Groups:

5. Subjects:

White 35 64
Black 2 48
Total 37 112
6. Grade Levels: 11, 12 9-12
54
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Phase I Distractor Analyais was presented in the interim report of
June 6. 1975. Figure 1 on the following pages shows the results of the
second distractor analysis of the entire pilot film. Sustained high in-
terest, indicated by over 80 percent attentive, was observed in the
introduction scene during which the students in the wraparound group
speculated about the meaning of "TCR."

Memphis: Memphis East High School and Altermative Schools. This
episode held the attention of between 60 to 80 percent of the viewers
most of the time. Peak attention levels were observed for the school
hallway scene and the pep rally. Since the important information about
alternative schools appeared in the relatively low attention-holding
parts, second thoughts may be needed about the actual amount of content
and interest-holding footage to be juxtaposed within any one episode.
Furthermore, the questionnaire responses indicated relatively low pro-
portions of the audience comprehended the detailed information about
the alternative schools. The problem may be in scripting and editing
strategies rather than limitations in audience comprehension.

Portland: Stereotyping. This episode, which was only 5 minutes
and 27 seconds in length, succeeded in holding the attention of between
80 and 100 percent of the audience throughout. The brief moments of
less than 80 percent attention were connected-to soliloquy statements by
the teacher, which were meant to be aversive to students. For example,
"Let's have it quiet in here!" was associated with the audience turning
away from the screen momentarily. It was, however, probably eliciting
the intended audience response. Long-term memory of the segment, dis-
cussed earlier, was good.

~ San Fr;ncisco: Chinatown and Galileo High School. Audience at-
tention was sustained at 80 to 100 percent of the viewers with the ex-
ception of long dfalogues. The Levy interview was uniform in holding
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60 - 80 percent of the audience, while attention during the Angel Island
episode flagged below 80 percent at midpoint. Like the Memphis episode,
it was _he information-giving sections which were associated with loss
of audience attention. But a relatively high proportion of the audience
was able to answer content questions correctly, which was probably re-

lated to the clarity of information presentation in the segment.

A comparison of the patterns of attention for the three episodes
during distractor analysis 1 and 2 shows that while the proiiles were
very similar, attention level during the first distractor analysis was
less stable, and generally lower. Several factors might account for

the oﬁsetved differences in attention levels between the two groups:

1. While every effort was made to duplicate viewing condi-
tions, minor differences in the size and shape of the
rooms, as well as differences in light intensity, could

have led to observed variations in attentiveness.

2. The editing of the episodes after the first distractor
analysis mzv have eliminated observed troughs, so that
the second distractor analysis would be expected to have

fewer low points than the first analysis.

2., The full scale bilot with its up-beat ﬁusié, dandiﬁg;
and spirited teenagers in the wraparound may have been
more entertaining to student viewers and held their at-
tention better than did the three pilot segments.

4. Tripling the audience size for the full scaled distractor
analysis may have been associated with more stable observatioms.

5. The relative inattentiveness of the New Trier students
was explained by their video specialist. He pointed out
that New Trier is sophisticated in the use of multi media

teaching materials. The students are constantly exposed
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to films and other technical devices, and have become rel-
atively blase about films. A movie 1s stiil a treat in an

inner city high school such as Central.

The observed relative lack of attention in the first distractor
analysis was not associated with decreased assimilation of new informa-
tion. Discussions held with each group of viewers showed that the sub-
urban, academic.oriented New Trier students had retained more film in-
formation than the seemingly more attentive inner city audience. Fur-
thermore, the New Trier students rended to regard the film as instruc-
tional material, while the Central students tended to view it primarily

as entertainment.

Pilot Viewing Group Observation Record. How did the student view-

ers, over twelve hundred teenagers, behave during the hour-long pilot

screenings? Attentively and quite appropriately, on the whole, accord-

Wi o -

ing to observational data recorded on 42 groupé at 26 sites by regional

coordinators and summarized in Table 5.

Observation and recording of group behavior was undertaken ' ‘ring
each screening, since it was not possible to look at so many vi rs
individually. A Pilot Viewing Group Observation Record was compicted
for each viewing group b} ;he ETS regional coordinators. Their com—
ments made it clear that not all audiences behaved in the same way.

In general, alienated, low achieving groups with relatively short at-
tention span appeared to have been more inattentive with bored or in-
appropriate responses. High achieving groups such as Upward Bound stu-

dents appeared to have been more attentive and enthusiastic, although

their comments during post viewing discussions indicated that they
78
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were critical in their attention. Indeed, they were capable of con-

tribut Ing many cogent and helpful commentn,

The general patterns of behavior during the wraparound and the
three segments did vary somewhat. The wraparound was received with
enthusiasm or attention by 88 percent of the groups. Additional
comments by the observers indicated that favorable behavior was ob-
served in the beginning of the wraparound footage, while restless-
ness and boredom were shown during the long slow dance sequence and

the screen credits toward the end of the wraparound.

Memphis East High School's segment on alternative schools was
viewed with attention or enthusiasm by 82 percent of the groups;
only 18 percent of the groups, located in all regions, showed rest-
less or inattentive behavior. 1In this episode, written comments
indicated that the long speeches by adults elicited boredom, while

the pep rally livened up the audience groups.

By far, the greatest number of enthusiastic groups was recorded
for the Portland segment on stereotyping: 67 percent were enthusi-
astic, and 27 percent attentive throughout. It was also observed
that general excitement was occasionally associated with inappropri-

ate and derisive behavior.

The San Francisco segment on Chinatown and Galileo High School
was viewed with attention and enthusiasm by 78 percent of the groups.
It should be noted that this segment elicited the highest propbrtion

of attentive and appropriate audience behavior, even though almost a

quarter of the groups became bored and restless at times. The western
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audiences were generally attentive, since most have had some experience
with Asian-American schoolmates, and felt the segment had relevance to
their lives. The audiences which indicated less empathy for the segment

were low achieving students and those located in the east and southwest.

On the whole, from three-fourths to more than nine-tenths of the
audience groups were reported to have been enthusiastic or attentive
during the pilot viewings. It was among these interested audience
groups that the most satisfactory and insightful group discussions were
held. 1Inattentive, bored groups seldom had much to say about why they

failed to be interested by the pilot film.

Q-sort: Teen Age Viewing Preferences

Results of the Q-sort administrations to 17 students in two
Minneapolis high schools -ara presented in Table 6. Findings indicated
that high school students reported catholic tastes in television pro-
gfams. Documentaries and dramatic presentations dealing with inter-
personal relations and school desegregation were preferred choices and
considered to be likely sources of information. Talk shows were viewed
as being relatively informative, but not interesting. Comedies were
preferred but not judged to be informative. These findings are con-
gruent with market research data on viewing preferences of adolescents

in general as well as those of minority teenagers.

Table 7 presents the number of responses to each of the synopses
of the ten WITW-related script ideas as rated by students. It can be
observed that the San Francisco segment surmary elicited the highest
number of "learn most" responses, while “Rock Concert” received the

highest number of "most preferred" responses.
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Table 6

NUMBER OF RESPONSES TO Q-SORT CLASSIFIED BY FORMAT AND ISSUE

preference Learning
Format: MofY  least Most Least .
Documentary 57 63 84 31
Drama-Talk 79 84 49 61 .
Drama-Action 35 28 26 32
Comedy 48 33 12 49 )
Musical 37 38 15 37
Talk Show - 34 51 50 26
Issues:
Interpersonal relations 48 54 28 46
School 73 85 56 63
Future Plans 32 29 26 25
Cultural Pluralism - g7 79 67 71
Social/Political 45 .50 59 31 )
g2
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Table 7

NUMBER OF RESPONSES TO Q-SORT SYNOPSES -RELATED TO WITW SCRIPT IDEAS

* Preferred Learning
Title and Description Most Least Most Least

- ROCK CONCERT
(Scenario Idea-Musical Format;

Future plans) 11 3 2 6
THE FIGHT

(Scenario Idea-Drama/Action;

Interracial fighting) 7 4 3 4

LAND OF THE FREE
(San Francisco Documentary;
Chinese history) 6 4 10 1

DROP OUTS
(South Dakota Documentary;
Problems of Native Americans) 6 5 5 4

THE PRO
(Scenario Idea-Drama/Action;
Future plans) 6 4 3 5

PEP RALLY
(Scenario Idea-Drama/Action;

School sports) 5 2 3 4

. DATING
(Portland Documentary;
Interracial dating) 5 4 4 2

THE WAY IT CAN BE
(Scenario Idea-Talk Show;

School desegregation) 5 3 5 3
* SCHOOL DAYS

{Memphis Documentary;

School desegregation) 3 2 3 3

SUPPORT OR DEPORT
(Scenario Idea-Drama/Action;
Alien American students) 1 1 4 3
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Viewer Resuonses in Relation to Project Goals
From the obsurved viewers' written and oral responses, as well as
their behavior, it can be concluded that the following WITW-ESAA pro-
ject goals have been ~ "' or p rctially fulfilled with this pilot

program.

Goal 1. To have high schuol students express their views
about race and prejudice to other high school

students.

How attained? Memphis, Portland, San Francisco

and core group students expressed their views. .

2. To show mized racial/ethnic teams working to-

gether to define their problems.

How attained? Memphis, San Francisco and core

group students were seen working together.

5. To help viewers identify the origin of feelings

of confliet in high schools.

How attained? Each pilot segment dealt with a
specific origin of feelings of conflict.

7. To show the symptoms and origins of some conflicts.
How attained? Each pilot s=gment treated symptoms .

and origins of conflicts.

-

8. To show ways of coping with conflict.

How attained? Memphis and San Francisco dealt

with coping strategies.

10. To show teens that they are not powerless.

How attained? Teen viewers were impressed by the

power of the co-producer teams to create an episode.

84

72




Goal 13

12,

13,

14,

15

16

o 8how teens what can L. accomplished through

. 2T g ” v ¥y >
/nrﬂruﬂs“nna//;nterraa:Jl ralations,

fiow 3ttataq7 Student viewers were particularly
1mpTe88eq by the accomplishment of multi-ethnic
co‘prodUQer teams.

To encourage teenagere to want to know more
oWt €ach ,ther.

Ho¥ att&ined1 Many student viewers asked for
moré prOgrams about how other teens live.

To ghow thqt "the more you find out about
peapze* the more You will find ways in

which they are 8itmilar."

How 3ttain.q7 "Stereotyping," in particular,
stzuCk R common Core among students of all
re81%®S.  wmy.mphis East" was also successful
in €V%King ogpathy.

To @MOnsty 1o that commonality of feeling and
opth*OM doeg oroes racial/ethnic lines.

HoW attained? Responses to the Student Viewer
Survey indicated Many commonalities of feelirngs

and opinions across racial/ethnic lines.

To €"°%Uag, teens to identify with each other
as P98, paiher than along racial/ethnic lines.

How 3ttained7 The overwhelming majority of re-
apon8e8 to questions on this issue for each pilot

To "°Wage teens' curiosity about one another.

How attained? Teen viewers requested more pro-
gra;ns abOut other teens.
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Goal 18.

19.

23.

To teach participating teens how to use IV qs a

means of expression.

How attained? Co-producer team members reported

that they gained the most knowledge in this area:

To give participating teens a sense of "tegm-ness”

with other teens of dissimilar backgrounds,

How attained? This goal was confirmed by re-

sponses to the Student Co-Producer Questionwaire-

To provide televised role models.

How attained? Models in the pilot praogram in-
cluded core group members, student c.-prodycelrs

and adults.

74

86



Implications of the Findings for Future Programuing

Taken as a whole, the data from diffaerent groups of students, col-
lected by means of Q-sorts, .ritten and oral respouses or through gys-
tematic observation, all indicate that 2 geries on the crisis and ten-
sions asgociated with desegregation would be welcomed by most teenaged
viewers. Such a series 18 geen to be genuinely needed by school admini-
strators and teachers. American teenagers are by no means a homogeneous
group, go that so single program can be expected to please all tastes.
However, it would be entirely feasible to produce a television series,
on tension and crisis reduction among teenagers, which could offer

something for almost everyone,

The over twelve hundred pilot program viewers would like to see
magazine format as well as in-depth treatment programs in the future.
They showed more interest in and remembered better those episodes which
dealt with interpersonal relations and feelings, rather than factual
details about desegregation. Many chem would like to see how other
teens live at home and deal wiéh their parents and families. They
would also like to learn more about peer relations and studeunt-adult
relations in and out of 8chool. They are concerned with finding ways
to reduce conflicts relating to cultural differences and desegregated
schooling, and felt the need for more specified solutions than those
cffered so far in the pilot program. Each ethnic group, of course,

would 1like to see more 8hows about their own lives and problems.

The amount of information asgimilated by the pilot viewers wag in-
fluenced by modes and rate of presentation. Close atter {. 1 during

screening, as shown by high levels of eye focusing in di ..actor
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analysis, was not always associated with higher degrees of comprehen-
sion. For example, the footage devoted to the meaning of "TCR" was
closely watched by 80 = 90 percent of the distractor analysis audivuce
for the ten minutes duration. Post-screening discussions, however,
found that so many plausible explanations were given; and the real
meaning was ,iven so quietly, that the substantial proportion of the

viewers failed to grasp the "real" meaning of "TCR."

In some instances, lack of comprehension was associated with re-
latively low audience attention levels. Voiceovers and monologues by
adults in the Memphis episode was attended by about 50 to 80 percent
of the viewers. A questionnaire item based on these scenes was an-
swered correctly by less than a quarter of the audience. Research on
children's comprehension of informational television has shown that
children demonstrated poor comprehension of factual statements with-
out associated visual cues, of rapidly presented verbal and visual
"asides," and of elements presented in visual or auditory moda.i.
alone (Friedlander, 1974). This explanation for failure to cumpre
hend may be applicable to certain scenes in "TCR." It wil: be
impnrtant to present informaticn in digestible bits, and through more
than c':e sensory modality simultaneously. For example, the rise and
deciine of alternative schools might be accompanied visually by a
cartoon or by miniature school houses appearing and disappearing on
a relief map of Memphis, 1f that informational conteﬁt is considered
important. Greater attention by professionals to the programming or
informational content, as provided by co-producer teams, can contrib-

ute to improved comprehension. 88
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The length and pacing of the pilot production raised some ques-
tions. About half of the viewers, and proportionately more white
students (about 60 percent),.would like to see the series produced
as twice as many half-hour shows. There was restlessness during
slow-moving footage, especially among less academically oriented stu-
dents with low attention spans. Judicious mixing of relatively slow
footage with peppy episodes will be important to retaining audience
attention. At the same time, tempo suited to urban and suburban
viewers may not be equally acceptable to rural and small town viewers.
Some future episodes relevant to rural and small town viewers might

be paced differently for acceptance by these target groups.

The responses of a small number of southern students and aduics
to the interracial dauce scene in ''Memphis East'' may héve implica-
tions for future programming. It was observed that substantial num-
bers of student viewers expressed interest in programs about contro-
versial subjects such a; interracial dating. The decision to deal
with such subject matters as a program segment or an entire show
will rest with WITW producers and the National Advisory Council. It
may also be well for the decision makers to consider, as a separate
issue, the timing and quantity of minor scenes in the series which
may become the source of unexpected contention. ferhaps a plan
could be developed to include potentially controversial scenes very

gradually in the series to accustom viewers to such material.

Comments by students sbout their desire to see a film series
like "TCR" in their classrooms, as well as requests from staff and

adcinistration in the cooperating schools, indicated that there is
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a sizeable potential audience among public schools in the nation. 1In

addition to broadcasting the series on a national scale, packaging it

as a 16 mm. film series with accompanying instructional materials

might be given serious consideration. There are over 14 million pub-

lic high school students in more than 25 thousand schools. This con- .
stitutes an important target audience which could be reached by the

dual paths of public broadcasting and educational film distribution.

The single, most exciting feature of the pilot for all students
resided in the fact that the film was written and produced by teen-
agers like themselves. The pilot viewers were very pleased and im-
pressed by the pr~fessional sheen of the pilot production. Of
course, there were sour grapes comments, especlally among students
in schools with strong audio-visual departments. They relt that
they could do just as good a job, and deserved to be invited to par-
ticipate too. This jealousy might be capitalized upon -t a later

date for promotional purposes.
Summary

During Phase One and Two of the formative evaluation project, .
data were collected from a variety of sources. Information from
student co-production teams, local coordinators, egtudent pilot pro-
gram viewers, and content analysis of the pilot script, when taken
together, indicated that substantial numbers of the original WITW-
ESAA televisi.n ,. _ect goals have been fully or partially fulfilled

by the single pilet program, "TICK "77."
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Pilot student co-producers from different racial/ethnic groups
have learned to wcrk etfectively together with each other and with
their adult local coordinators. They reported that they have gained
much knowledge abogt and skills in script writing and television pro-
duction. The finished pilot program, based on three student scripts,
was shown to 1,241 high school students acrose the nation. They were
black and white, Asian-American, Hispanic-American and Native
American, and lived in cities, suburbs, small towns and rural areas
in every region of the nation. It was found that students who saw
the pilot film knew more about and expressed more favorable attitudes
toward desegregation than their control group classmates who had not

seen the film.

The studeﬁt viewers enjoyed the pilot film for what it was -- a
unique concept of high school stuc:nt teams and professional TV pro-
duction teams working in close cooperation to put student ideas on
film for a national audience. There were differences among groups
in their reception of various aspects of the pilot film. Generally,
black students were most favo:-able in their ratings, and girls were
more generous in thelr rating® than boys. Highly motivatéd student
groups were more enthusiastic than alienated teenagers. The story-
lines and visuals were generally rated highly, but the sound track,
pacaing and tempo, and other relatively minor aspecte of the pilot
were more frequently perceived as falr or needing to improve. Six
out of ten white students would like the film shorter, perhaps half
an hour in length. The minority students were more willing to have

a series of hour-long films. An overwhelming majority of the pilot
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program vlewers felt that such a series would be welcomed in thelr
schools, and they came up with many suggestions for future scripts

and alternative series titles.

In addition to the students, adult staff and admiuistrators at
the cooperating sites saw "TCR '77." The educators were
enthusiastic about the educational potential of the projeci.. oe—
ries. They recommended that the series not only be televised, but
that pians be made to disseminate the series as a 16 mm. film cur-—
ricular package for school districts planni.g c¢r implementing de-
segregation, with the target audiences being teachers' i..-service

groups, parent and community groups, as well as students.
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Sectlon 4

CONCLUSIONS AND RECOMMENDATIONS

This section lists the major conclusions of the formative evaluation
project followed by recommendations corresponding to each of the conclu-

sions.

Conclusions

1. oOver 1,200 pilct program student viewers said they enjoyed
"TCR '77," and most would be interested in seeing a seriles

like the pilot program.

2. Substantial members of the WITW-ESAA television projects
goals and objectives have been fully or partially fulfilled
through the production of the pilot program

3. High school students were observed to express more positive
attitudes about attending desegregated schools after view-
ing "TCR '77."

4, Teenaged high school students did learn new information
about the process of desegregation through watching the

pilot program.

5. High school students tended to remember general feelings,
and favorite or most disliked charact:rs, better than factual
information from "TCR '77."

6. High school students expressed more interes*t in seeing pic-
. tures of teenagers, and paid more attention tc¢ the state-

ments made by teenagers, than to those made by adults.

7. There were some differences in taste among the high school
* students when they were classified by racial/etinic group
meibership, sex, region and type of community they lived in.
What pleased one group did not necessarily appeal to another

quite as much.

81

93




Lo,

Lveryone agreed that the notion of a television series, on
problems faced by teenagera, produced fn cooperation with

high school students, was 2 super one,

School people: superintendents, principals, human relations
specialists and teachers all agreed that the series will gen- .

uirely address an unmet need in the nation's public schools.

3-udent viewers offered some criticisms of the pilot program.
These included shortcomings in timing and pacing, length of
show, quality of sound track, and the failure to be more de-
finitive in addressing specific issues raised by the three

episodes and offering practical solutions to each of them.

Recommendations

1.

There is no question that the series would find a ready audi-
ence. Virtually all the high school viewers, except for mal-
contents and alienated teenagers, liked the film and said

they would enjoy watching such a series. Serious considera-
tion will need to be given to future programming and such
broadcasting details as time siots, since teenagers will prob-
atly not give up their favorite commercial television in order
to see an "educational" series on PBS. In addition, a major-
ity of white students, and viewers who lived in the east, ex-
pressed preference for a half-hour show rather than the hour
long pilot program. If white students are considered a pri-
mary target population, then serious consideration should be .
given to shortening the duration of individual programs within

the series. .

Consider unme:. goals in planning the series. Substantial num-

bers of the original WITW-ESAA television project goals have

been met in the process of producing the pilot program. In -
planning for the rest of the series, attention will need tO be
paid to goals which have not been dealt wiih effectively so
far. For example, objectives relating tc parents and communi-

ties have not been addressed by "TCR '77." Most impcrizut,
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student viewers expressed the need for more realistic solu-
tions and recommendations for things teenagers can do to

Lmprove interpersonal relations in and out of school.

Provide continuous positive reinforcement for désegregatéd
schooling. Since the formative study showed that teen-ex-
pressed attitudes were changed after viewing the pilot, con-
tinuous reinforcement of such attitudes in the series can be
expected to make a difference. However, the relative sophis-
tication of high school audiences would eall for a soft sell
rather than a hard line propagandistic approach. '"Telling it
1'ke it is..." was much preferred over "goody goody, sugar-

coated" versions of problems associated with human relations

- in high schools.

Important information should be presented simply and clearly.
1f specific facts and concepts are considered important by
student co-producers, the latter will benefit from strong pro-
fessional support in getting these ideas across on film. 1In-
formation should be presented clearly in an unambiguous man-
ner, with no conflicting cues between visuals and gound track.
A multi-media combination of pictorial, auditory and written

information insures best chanceé‘for”ieafﬁiﬁg;

Pay attention to people and feelings rather than things,
facts and figures. Everyone can understand affective content
in his or her own fashion, but not all teens liked or learned
"educational' material. Close-up shots, strong characters,
and people in numbers limited enough to permit audience iden-
tification, will get feeling across more effectively than
diffuse characterization by too m&ny people on screen. The
intuitive grasp of numbers is no more than five or six. More

than that number on the screen at one time is a crowd scene.
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10.

as well as their talent for working ‘together as a team,

so that audiences can identifly with them selectively.

Consider a 16mm educational tilm series packaged with ap-
propriatc in-gservice and curricular materials for nation-
al distribution through schools. 1n addition to broad-
casting nationally through PBS, it may be possible to
reach a potentially larger audience through sales or
rentals to the public high schools across the nation. A
series and support materials which could constitute an en-
tire course in sociology, or human relations, would be

well received by many schools.

Some suggestions for change:
A change of title. About a third of the respondents defi-
nitely felt that the title "TCR" should be changed. During

group discussions by students selected for articulateness

by their teachers, the title came frequently under attack
as being '"too hard," "too grownup,” and "too scientific."”
While it is possible to retain the "TCR" title, a substan-
tial promotional effort should then be planned in order to

transform it into a household word.

Pay more attention to sound, pace and tempo. Relatively

more sophisticated teens, who lives in cities and suburbs,

on the east and west coast, like the action fast and furious,
and a very professional production. Rural and small town
teens, especially those in the south, prefer a more leisurely
pace. It will probably be necessary to provide both kinds of
experiences within each program.- Extremely slow moving scenes
are generally not well accepted by anyone. Clarity of sound

was important to all pilot program viewers.

Emphasize more solutions. While the pilot program raised a

number of provocative questions about problems asgociated
with desegregated schools, there was & relatively paucity of
solutions which viewers could apply to their own desegrega-
tion problems. Some student viewers' suggestions included
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a small group discussion after each episode on ways to
defuse crises, or more attention to the solution of
problems raised in each script. School administrators,
and teachers requested accompanying teaching materiols
and discussion guides which would provide alternative

solutions to specific problems.

11. KXeep school people in mind during pre-broadeast promo-
tions. Many students said they would be glad to watch
the series as a school assignment. Teachers and admini-
strators expressed interest in building courses around
the series. It will be important to make certain that
school people are aware of the series in good time so
that they can, in turn, encourage their students to watch

the series.

12, Have a contest. So many student viewers wanted to be a
part of the projected series, that this desire could be
turned to good effect via a promotional campaign. Dur-

'ing the course of the opening program, an announcement
can be made for a contest of short episodes about local
school desegregation by any high school group in the
United States. Entries cculd consist of scripts or pre-
ferably completed black and white short videotapes. The
top winners would be awarded a production in color for
the series. 1t would provide a forum for all high school
groups, as well as stimulate viewer interest in future

programs.
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APPENDIX A:

PHASE ONE INSTRUMENTATION

101

89




ON
@ WITW-ESAA TV PILOT PROGRAM EVAI:UAT;

R
STUDENT CO-PRODUGﬂ Q\)&5110?‘1‘%’*‘5

Dear Student Co~Producer:
tig
oduc n
icago to Yeaps across the

nt
You are a member of one of 20 9‘:“42‘" {Q§,?
onde Tion, PRoguce a series

country working with station w‘fm’} d\\
hoo Qﬁgfega

s %, or
Educational Testing Service ETS)' ge N cofit Bang
to educational research and n(le 95u{£m§§h?has beﬂ: con:::iz‘elddgvoted
TV to gerve as project evgluatofo ﬁﬂt Qf ETS 'g£i§8p%sibilitizswil;rw-
to follow the progress of the 4 dé varaduﬁ n tQaﬂB.

of television programs about g¢

We are asking for your co ¢lor g8 N 1eti¢5 the

Producer Quest‘l:onnZire_ §§ﬁ§°,ns¢” ce prmpor‘aht istudent Co~

know about your individual expefi"ﬁma)t E: a mentv:t osh 1221354“

team and the progress your tead i¢ 1e\{h 6: hj_ng ahe EOJ uction

goals, Please feel free to b canﬁf’m \ 5 open n y°lx1.t P ect

The information received f eall ﬁer“\lf co—pfodllcer responses. ,

and summarized. No indivizzzl ang‘l me§ N % will be pooled

not need to identify yourself vy t/ % and you do

: EA ct

Directions: Read each questios 3%4¢ | dire long

Mark your answer by putzitel; aozj_ra} R\tﬁd the n“%thi;::utiy;

scribes you and what you think. st de-

. f ,

Example: Are you a male Y5 d \la? (C‘b"cze

Ong, )
l= mﬂle P
2 = goma}
* "If you are a boy, you would ¢cle o;:\ Mber péXt to
> ci £ le;
are a girl, you would circle e o \\‘hﬂax‘ to %lg?a e; 1f you
] When you have completed the qué® “in:?‘u pla centt n qe envelo
that has been given to you and ged ﬂti\\ cive t en"ﬁlope to yogs

que

supervisor who will return all \,L"" ¢ Ers‘ Thank you for

your cooperation.
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FIRST, A FEW QUESTIONS ABOUT YOU...
1. What grade are you in now? (Circle one.)

1l = 9th
2 = 10th
3 = 11th
4 = 12th

2. Are you a male or a female? (Circle one.)

1 = male
2 = female

3. How old to your nearest birthday are you? (Circle one.)

14 or under
15
16
17
18 or over

v & W=
tn o0

4. Which of the following best describes you? (Circle one.)

Black

Chicano

Chinese

Cuban

Filipino

Japanese

Native American/Indian
Puerto Rican

White

Other, please specify:

QUBVITTWND WN =
[ S I S D BB B B |

S. How do you rate yourself in school ability compared
to your classmates? (Circle ome.) '

am one of the best
am above average

am about average

am below average

am one of the poorest

NHawN -
LI I B I
o
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NEXT,

7.

10.

A FEW QUESTIONS ABOUT YOUR IrAM OF STUDENT CO-PRODUCERS...
How many students are thaere on your team? (Cirole one.)

5 5 or fewer
6
7

8 or more

6
7
8
Has your team been meeting regularly? (Circle ona.)

1l » No, we're just getting started

2 = Yes, for one moath or less

3 = Yes, for about two or three months
4 = Yes, for over thrce months

About how many hours each week does your team meet?
(Circle one.)

5 = 5 hours or less
6 = 6 hours
7 = 7 hours
8 = 8 hours
9 = 9 or more hours

How many of the team members regularly attend
scheduled meetings? (Cirele one.)

1 = All of us except for an occasional absence
2 = Most of us except for one or two members
who miss meetings often
3 = About half of the team members attend regularly
4 = Only one or two team members attend cegularly

The different student co-production teams across the country
began working together at various times during the year. Each
team i8 at a different stage of progress in preparing its scripts
on desegregation. Please indicate how far your team has pro-
gressed. (Circle as many items as apply.)

1 = We have met with our coordinator and the WITW : S
team
2 = We have explored the school, family and community
issues relating to desegregation
3 = Ye have studied materials for ideas about possible
scripts '
We have prepared autobiographies
We have done exercises on.thinking visually
We have practiced story boarding and script writing
We have decided on a problem area
We have done research on our problem and decided
on content
We are well into writing scripts
We have completed our scripts

o w O~ &
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In working together on a group project, problems in different areas
may arisc. Has your team had any problems in each of the areas listed
below? (Circle one number on each line.)

No, we have had no trouble here

Yes, we had a little problem here, but it was
resolved quickly

Yes, this caused a good deal of discussion, .
but has been resolved

Yes, this area has been and continues to be a
problem ’

11. 1 2 3 4 Lack of team spirit

12, 1l 2 3 4 Conflicts tend to happen along racial or ethnic lines

13. 1 2 3 4 Problem with finding a convenient place for meetings

14, 1 2 3 4 Not quite enough adult leadership .
15. 1 2 3 4 Too much adult supervision

16. 1l 2 3 4 Materials and equipment not suitable for our needs

17. 1 2 3 4 Too many exercises, not enough creativity .
18. 1 2 3 4 Having trouble learning to think in terms of pictures

19. 1 2 3 4 One or two team members too bossy

20. 1 2 3 4 Not enough time to research our problems

21, 1 2 3 4 Not enough sources of information

22. 1 2 3 4 Script writing is not going well

23. 1 2 3 4 Too many good ideas, can't decide which one to tackle

24, 1 2 3 4 Conflicting activities makes it hard for team to get

together
25, 1 2 3 4 Problems in agreeing on soluvions to problems

26. Please list below the five most promising ideas your team has’
identified for further study.

1,

5.

27. Please list below any of your favorite ideas which were not
adopted by the team. .

94
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92,

93.

9.

What would you eay was your main rcason for wanting to Join
the student oo-production team? ((irole one.) v

= To make new friends

= To learn more about writing and/or television

= To earn a regular income

To help improve conditions relating to desegregation

WA

Which of the following best describes how much, tf any, your
achool grades have changed in general since becoming a member
of the student co-production team?

1 = Improved a great deal
2 = Improved somewhat
3 = Stayed about the same
4 = Went down somewhat

Which of the following best describes your general reaction
to your team experiences? (Cirele ong.)

= Very positive

= Somewhat positive
= Neutral

= Somewhat negative

WK -

THANK YOU VERY MUCH FOR YOUR COOPERATION.
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@ WTTW-ESAA TV PILOT PROGRAM EVALUATION

LOCAL COORDINATOR INVENTORY

ZRST, A FEW QUESTIONS ABOUT THE STUDENT CO-PRODUCTION TEAM WHICH
YOU SUPERVISE...

1. When did the student co-production team first begin to meet?

Month Day Year

2. About how many hours each week does the team meet? (Circle one.)

five hours or less
six hours or less
seven hours
eight hours
nine or more hours

O~
LI I B

3. Kindly list five of the most important issues or content areas
relating to desegregation that the team has formulated:

109
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4. What are the subjecte of the scripts that the team finally reached
agrecment on?

How would you rate your team on each of the following categories?
(Cirele one number on each line.)

&
5 [
$ & a
NI A
K é’? v & 8
+ + O+ o+ 4
5. Sharingwork and ideas . . . . .. 1 2 3 &4 5
6. Working together creatively ..., 1 2 3 &4 5
7. Enthusiasm L] L] L] L] L] L] L] L] L] L] L] 'Y 1 2 3 4 s
8. Understanding project goals ... 1 2 3 & 5§
. 9. Respect for racial/ethuic . ... 1 2 3 &4 5§
differences of other team
members

10. What do you comsider to be the most important accomplishments of
the studcnt team members?

99
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11. What kinds of difficulties, if any, did the students experience in
working together as a team?

NOW, A FEW QUESTIONS ABOUT YOU AND YOUR EXPERIENCES AS LOCAL COORDINATOR...

Please rate each of the following categories as it relates to your
experiences as local coordinator. (Circle one number on each line.)

@
q fgz‘“
$EFES
+ + + + ¢

12. Training receivéd by local coordinmators . . . 1 2 3 4 5

13. Instructional materials received . . . . . .1 2 3 &4 5

14. WITW facilitator/producer assistance received 1 2 3 4 5

15. Availability of equipment and supplies . . . 1 2 3 &4 5

16. Parental SBUPPOTt =+ « « o o« = o o o o « o o o 1 2 3 4 5

17. School cooperation . . « . « « « o s o o « o1 2 3 &4 5
18. Public relations activities . . . . . . . . .1 2 3 & 5

19. Community interest . . « . « « = o+ « « o o « 1 2 3 4 5
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Plegoe use the space balow for any additional ocomments you oare
to make.

20.

21. What ie your racial/ethnic group membership?

(Please specify:)

In qddition to serving as .ocal coordinator for the student co-

22.
production team, what i8 your regular occupation?

23. Date of completion:

Month Day Year
* THANX YOU VERY MUCH FOR THE TIME AND HELP YOU HAVE GIVEN TO THIS STUDY.
101
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Q-SORT:
LIST OF FICTITITIOUS TELEVISION PROGRAM SYNOPSES
BY TITLE AND TYPE

IV Proyram Tirle . .. Prograa Type
1. Who Known Best?? Drama
2. A VWilnnlng Cuntributton Drama
3. "Halfbreed" Drama
4. Cuces Who's Not Coming to Dinner Drama
S. Just Inteprated Drama
6. School Days Documentary
7. 1The New School Documentary
8. Redlining Documentary
9. Teachers Strike for Students Documentary
10. Sins of Our Fathers Documentary
11. New Country Documentary
12. Land of the Free Documentary
13. Drop Outs Documentary
14, Together and Apart Documentary
15. The Migrant Musical
16. Chop Suey Looey Musical
17. Pow-Wow Musical
. 18, Rock Concert Musical
19, Homccomlng, Musical
20. A West Westside Story Musical
21, The White Trumpet Player Musical
22, Private or Public Comedy
23. Militant Mathew Comedy
24, Student Co-Producer Comedy
25. School Play Comedy
26, Funny! Comedy
27. Btlingual Nurse Drama
28. Rashowmon Revisited Drama
29. The Vanishing American Comedy
30. Full Court Mix-Up Comedy
31. Support or Deport? Dranma/Action
32. The Pro Drama/Action
33. Cimme a Quarter Drama/Action
34. Red and Green Drama/Act ion
35. The Big Came Drama/Action
36. Pep Rally Drama/Action
37. The Fight Drama/Action
38. Aflm - Does Might Make Right? Drama
39. Art and Indtans Drana
40. "“Hi11billy" Drama
41. Abortion Drama/Action
42. The Exchange Program Drama
43, Yo Estoy Drama
44, Mothers and Daughters Drama
45. Uncool Diama®
46, Who Cheated? Drama
47. Caught! Drama
48. "Chico and the Man Reviaited" Comedy
49. Carcers Documentary
50. Pushout Documentary
51, Dating Documentary
52. Trouble in Paradisc Documentary
53. Who Wins? Talk Show
54. Wounded Knee + Talk Show
55. Self-Concept Talk Show
56. Japanese Culture Talk Show
57. Heritage Talk Show
58. Going On Talk Show
59, Will We Craduate? Talk Show
60. The Way It Can Be Talk Show
61. On the Air Talk Show
62. Lonesome Maria Conedy
63. Camping - Talk Show
64, Cetting Together Drama/Action
102
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APPENDIX B:

CONTENT ANALYSIS OF PILOT SEGMENT SCRIPTS
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CONTENT ANALYSIS: PILOT SCRIPT

Script: Memphis East High School (Memphis, Tennessee)
Type: Documentary

Storyline: A group of high school students enrolled at Memphis East High
School tell how the citywide desegregation plan was implemented
following the court decision, and how students, parents, and
community members reacted. Contrasts are made between the school
experiences of students attending two private segregated high
schools and those attending the integrated public high school.
School desegregation is shown to help improve the educational ex-
periences for students of different races.

Racial/Ethnic Groups Represented:
Black, white

Protagonistg:
Community members, parents, teenagers, principal of alternative
school. .

ESAA-TV Related Objectives:
1. To have high school students express their views about race
and rejudice to other high school students.

11. To si...~ what can be accomplished through interpersonal/
interracial relations.
23. To provide televised role models.

Issues Identified:

Alternative schools Extracurricular activities
Busing Interracial friendship
Community resistance Race relations

Degegregation plans

Sources of Conflict:
Resistance by the white community following the court order for
public school desegregation in Memphis resulted in the formation
of a system of alternative schools. Enrollment in the public
schools was further decreased by uneasy parents tending to over-
react to incidents occurring between students of different races.

Modes of Tension Reduction:
l. Shows symptoms and origins of some conflicts.
2. Provides televised role models of teenagers with positive
attitudes toward desegregation.
3. Presents an integrated high school as an appealing school
environment.,

Implied Values-Specific:

1. 1Integration is working at East High School despite negative
attitudes of parents and Community members.

2. The integrated public high school has more to offer students
than the alternative private high school.

Implied Values-General:

1. Avoid premature conclusions, overgeneralizations, and stereo-
typing of people and ideas.*

2. Respect law and order; honesty and integrity of thought and
action; responsibility; and education.*

* From among curricular concepts formulatedfor -effective intergroup
education (Wright, 1965). . .
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§EE$B£: Washiington High Schoo) (¥ ‘nd, orep
Type: Comedy/Satire
at

p ang
Storyline: Depicts the stereotype® ‘40%“ 1e3°7¢ eqep tudent of
different racial/ethni® 9@ § nave o Lfapgpother. The
teacher fantasies chat s v C]\ bl to ahat fﬁrm the stu-
dent and other studenﬂ ii? NS in £ dtegg She considers
to be "the ideal stud¢ in”%gl §§fmts-,a': tf‘e teaﬁnd classroom
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dividual. However, e at
2
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Racial/Ethnic Group Represented:
Black, White

Protagonists:
Student, teacher

ESAA-TV Related Objectives:
6. To help viewers ident}
conflict in the high 4

;he fa
£y 01. \bigin of eli’\gg of

cho

Issues Identified:
Dress code
Life styles
Stereotyping

ctatio?

5t“dﬂer \:53 ta tion&

1230

Sources of Conflict: A A\ c3ay
Teachers and students ° pﬂk§\beﬂt :;mé Qéethnic groups
frequently think of e4€ Stereotypes.

Modes of Tension Reduction: k udeht-
Presents an exaggerated iﬁ“\\l of St Yeacher
stereotyping in a hum¢*° nhef‘

Implied Values—Specific: ey 1/ethny
Stereotyping persons of 00“‘\ fzcizdﬁctivec Rroups by
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abilities without stef® Q ghe™”
1
ghoaey
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CONTENT ANALYSIS: PILOT SCRIPT

Script: Galileo High School (8an -Francisco)

Type: Doaumentary

Storyline: Explores origins of feelings of conflict in Chinese community
towards school desegregation through a sympathetic review of
the Chinese experience in California--from early days of the
gold rush to present day "Chinatowns.'" Interviews with stu-
dents at Galileo High School indicate that teenagers are more

. accepting of desegregation than are their parents.

Racial/E i Repr H
Chinese, black, Hispanic, white

Protagonists:
Community members, parents, teenagers, yrincipal, and Director
of Office of Integration of San Francisco echooils.

ESAA-TV Related Objectives:
7. To show symptoms and origins of some conflicts.
23. To provide televised role models.

Issues Identified:

Alternative schools Desegregation plans
Busing Race relations
Community resistance’ Reclassification plan

Sources of Conflict:
Chinese community members, particularly parents, are opposed
to school desegregation.

Modes of Tension Reduction:
1. Promotes understanding of origins of conflict within

Chinese community.
2. Provides televised role models of teenagers with positive
attitudes toward desegregation.

Implied Values-Specific:

1. Historical background experiences of Chinese community
fostered ethnocentrism.

2. Chinese community members in San Francisco feel threatened
by desegregation which they regard as forcible assimilation.

3. Although parents may be upset about desegregation, many
Chinese teenagurs accept it.

. 4, It is really teenagers who will determine whether desegrega-

tion of San Francisco's schools will work.

5. The San Francisco School Board's desegregation plan will
work in time, even though there are mixed feelings about
it at present.

Implied Values-General:
1. Differences in attitudes and behavior are determined by one's
o cultural environment; they are therefore changeable
through new kinds of encounters and reactions.*
2. Maintain open-mindedness towards ideas, events, and persons
of one's own and different cultural groups.*

* From among curricular concepts formulated for effective intergroup
education (Wright,'1965). RN
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APPENDIX C:

TELEVISION PILOT PROGRAM FIELD TESTING



..SITE AND STUDENT SELECTION SPECIFICATIONS.

MEMORANDUM TO: Ms. D. Coates cc: Mr. J. Dobbin
Mr. D. Hood Mr. E. Gordon
Ms. M. Johnson Mr. R. Hill
Ms. D. Napper Mr. G. Sidwell
Mr. B. Ough Mr. H. Smith
Ms. C. Scott

Ms. P. Wheeler

Subject: Responsibilities of Regional Date: April 4, 1975
Coordinators --
WITW-ESAA TV Pilot Formative From: Terri Strand

Evaluation (PJ 268-19)

Project Background

The purpose of this project is to design and conduct formative
evaluation of a television pilot program on conflict resolution and
tension reduction in the desegregation of high schools. The pilot will
be the first of a planned series of 13 hour-long television programs to
be broadcast in the fall of 1976 on the Public Broadcasting System and
other television stations.

Station WITW-TV in Chicago is producing the series under a two-
year contract with the USOE (DHEW) under the Emergency School Aid act
(ESAA). The series is intended to help overcome problems attendant on
high school desegregation. High school students will contribute their
perception in both the preparation of scripts for the serier and in the
field testing of the pilot program.

The Evanston office will conduct formative evaluation in two
phases. Phase One activities will focus on pilot program development.
Phase Two will involve actual field testing of the pilot with a na-
tional sample of approximately 1,000 high school students in desegre-
gated schools. Another -group of 200-300 pupils in 10th grade classes
will be treated as a control group. The student sample will be com-
prised of five major racial ethnic groups including approximately 30

. percent black, 30 percent white, 20 percent Hispanic American, 10 per-

cent Asian American, and 10 percent Native American (Indian).

Regponsibilities of Regional Coordinators

Regional coordinator's activities fall in three categories: (1)
identifying and selecting three desegregated high schools which meet
study specifications in their respective geographic areas; (2) making
arrangements with the selected schools for student viewing of the pilot
and data collection; and (3) conducting site visits for the actual
field testing. The activities relating to each of the three categories
are discussed below: ' ‘
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(1

1.1

1.2

1.3

1.4

1.5

1.6

1.7

(2)

2.1

Ldent Lfying and Seleeting Sehools:

-
Three desegregated high schools are to be selected
in each region: in urban, suburban, and rural
communities. In order to achieve required racial
composition, an additional high school or centers
serving high school age groups might be added.

In order to attain required quotas of experimental
viewers, a minimum number of students of specified
racial/ethnic groups needed for each region are
shown in Table I on page 5. Regional coordinators
are requested to use their judgment in actual se-
lection within schools. Intact classrooms are
easiest to work with, and more than minimum numbers
of students in any one group will not be a problem.
But individuals can also be invited to participate.
One group of 10th graders will be selected in each
school, the other classes can be selected at ran-
dom.

In addition, students in an intact 10th grade

class in each school will be chosen as controls.
Control classes are given an assessment instrument
before viewing the film. Experimental classes view
the film before completing the instruments.

A list of schools cooperating with WITW in the

production of the film series appears on page 6.
These schools and, wherever possible, the cities
in which they are located, should be eliminated
from consideration by ETS regional coordinators.

School calendar would permit pilot program view-
ing before school closing. It is anticipated that
the pilot film will be delivered to the Evanston
of fice on June 2, 1975.

School has 16mm film projector and some technical
assistance in running pilot film.

Identification of all cooperating schools is to be
completed by approximately mid-April.

Making Arrangements With Selected Schools

Final arrangements with cooperating schools are to

be completed by mid-May. This will include arrang-

ing for selection of classes and/or students, plan-
ning for setting up projector, scheduling pilot
viewing, arranging the time and place for the ad-
ministration of assessment instruments to experimental
and control groups, and selection of a small repre-~
sentative group of articulate students for an interview
with the regional coordinator.
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2.2

2.3

2.4

2.5

2.6

2.7

3)

3.1

3.2

If regional coordinator feels need for local as-
sistance, an available high school staff member
who 1s capable of making arrangements for viewing,
selection and scheduling of student viewers, and
helping in administering instruments might be in-
vited to participate for a small honorarium ($20 -
$40 altogether).

Criteria for selection of student viewers relevant
to racial/ethnic group origins have been discussed
previously in paragraphs 1.2 and 1.3.

Depending on school gchedules, either intact class-
rooms or individual students can be assigned to the
experimental treatment.

There should be a balance in terms of sex and grade
levels given that one 10th grade control and one
10th grade experimental class will be selected per
school.

In each geographic region, the remaining experi-/
mental classes will be gelected at random. De-
pending on class size, there should be about two
9th grade classes, two 1llth grade classes, and
two 12th grade classes.

The 10th grade control groups will be adminis-
tered assessment instruments before viewing the
pilot film. All experimental groups will be ad-
ministered assessment instruments immediately
after viewing the pilot film. School time sched-
ules permitting, it would be best to complete all
activities at each school within a single school
day.

Conducting Site Visits

Sitve visits at schools are tentatively scheduled
for June 3, 1975, through June 11, 1975. The
scheduled date for delivery of the pilot films by
WTTW-TV to the Evanaton office is June 2, 1975.
The pilot films will be shipped to regional
coordinators on the same day. Special mailing
and delivery services should help assure their
arrival at the respective regional offices some-
time during the following morning, June 3, 1975.

Specific details concerning school visits will be
provided to regional coordinators at a later date.
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1.3

The 10th grade control proups can be administered
the assessment instruments while the experimental
groups are viewing the film. Observations of the
behavior of the experimental group viewers will be
recorded by the regional coordinator. After the
experimental groups have completed viewing, they
will be administered assessment instruments. Later
in the school day, 10th grade control group can be
scheduled to view the film. In the meantime, the
regional coordinator can conduct the group inter-
view with selected representative experimental
group studen*s from all grades.
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TABLE 1

MINIMUM NUMBER OF STUDENTS Ni-EDED FOR PILOT VIEWING
CLASSIFIED BY RACIAL/ETHNIC GROUP AND REGION

Region:  Southeast Southwest West Mdwest East Total
(Atlanta) (Austin) (Berkeley) (Evanston) (IUME)

Racial/Ethnic Group

1. Asian American* 60 20 20 100
2. Black 60 60 60 60 60 300
3. Hispanic American ) 200
Chicano 40 40
Cuban 40
Puerto Rican 40 40
4. Native American/ 40 30 30 100
Indian
5. White _60 _60 _60 _60 60 _300
TOTAL 160 200 250 210 180 1000

Note: Control group in each school will consist of one intact 10th grade class with
about the same racial/ethnic composition as the experimental group.

*Including Chinese, Japanese and Filipino Americans,
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LIST OF WITW COOPERATING SCHOOLS*

City

Austin, Texas

Chicago, Illinois
Evanston, Illinois
Harrisburg, Pennsylvania
Hickory, North Carolina
Memphis, Tennessee
Miami, Florida

Pontiac, Michigan
Portland, Oregon
Providence, Rhode Island
Rapid City, South Dakota
San Francisco, California
Santa Ana, California

Wichita, Kansas

Name of High School

Austin
Roberto Clemente

Evanston Township

Hickory

Hillcrest; East High
Carol City

Pontiac Central
Jefferson; Washington
Central

Stevens; Central
Galileo

Saddleback

Wichita High East; Wichita High West

*These schools and preferably the cities in which they are located should
be avoided in selecting cooperating schools for pilot viewing.
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RECION

South

Midvest

Rast

Southwest

Weat

ERIC

Aruitoxt provided by Eic:

LIST OF PILOT PRU(.:RAM VIEWING SITES

URBAN _
Miami Ki1lian Sr. HS
10655 S.W. 97th Ave.
Mianmi, FL 33176

Aspira, Inc.
University of Illinois
1007 W. Harriaon St.
Chicago, IL 60607

South HS
3139-19¢th Ave. S.
Minneapolis, MM 55407

Lehman HS
3000 E. Tremont Ave.
Bronx, N.Y. 10461

Albuquerque Indian School
1000 Menaul Blvd. Rd. N.W

Albuquerque, New Mexico 87106

Neighborhood Youth Corps
Dallat, Tx.

SMU-Upward Bound
2706 Carlisle St.
Dallas, TX 75201

Abraham Lincoln HS
555 Dana Ave.
San Jose, CA 95126

Youth Drop-in Center
1467 Fruitvale Ave,
Oakland, CA 94601

Berkeley HS
2246 Milvia
Berkeley, CA 94704 -

Monterey HS
Herrmann Drive
Monterey, CA 93940

Oakland Youth Group
Oakland, CA 94610

Central HS
3416~4th Ave. South
Minneapolis, MN 55408

SUBURBAN

Miami Palmetto Sr. HS.
7460 S.W. 118¢h St.
Miami, FL 33156

Maplewood Sr. HS
7539 Manchester Rd.
Maplewood, MO 63143

George Washington HS
1611 E. 140th St.
East Chicago, IN 46312

Edison HS
1425 S. Center St.
Stockton, CA 95206

Encinal HS
210 Central Ave.
Alameda, CA 94501

Mt, Eden HS
2300 Panama
Hayward, CA 94545

Nelson (LaPuente & Worlman HS)

330 No. Callifornia
La Puente, CA 91744

DISTRACTOR ANALYSIS

New Trier HS
385 Winnetka Ave.
Winnetks, IL 60093

125

117

RURAL

South Dnde Sr. HS
28401 S.W. 167th Ava.
Homestead, FL 33030

Rengselaer HS
Highway 114 East
E.Rensselaer, IN 47978

Bucks County Technical HS
Wister Road
Fairless Rills, PA 19030

Berryville HS
Berryville, AR 72616

Shiprock Boarding School
Shiprock, New Mexico 87420

Rough Rock Demonstration
School

Star Route 1

Many Parms, AZ 86538

Vacaville HS
100 Monte Vista Ave.
Vacaville, CA 95688
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SUMMARY SHEET

To be completed for each school or other viewing center and mailed separateZy
to ETS Evanston Illinois Office in enolosed envelope.

School of Viewing Center: ETS Field Coordinator:

Full Address:

Date Completed Questionnaires Mailed: Month: Day 1975
THE SEITING: .
1.1 PFils was shown in: Classr;am(s) A-V Center Auditorium Other

1.2 Questionnaires were administered in: Classroom(s) A-V Center Other

1.3 Did screening equipment function satisfactorily? Yes No

1.4 Total number of viewing segsions was: (Experimental 3 Control )
1.5 KNumber of days at school was: __; Date(s):

THE AUDIENCE:

2.1 Grade Total Number of Total Number of Experimental Total Number of Control
Clags Sections Students Students

9

10

1 -
12

2.2 Ethnicity of student viewers (estimate percentage)
Black 2 White 2 Asian American )4
Hispanic American 4 Native American X

COMMENTS ;

128
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A.

C.

PILOT VIEWING GROUP OBSERVATION RECORD

To Be Completed For Each Screening

School: ETS Field Coordinator:

~—""
SCREENING INFORMATION:
Date of Screening: —
Starting Time: —
Total Students Present: —
Ethnicity of Students Present: -
Other Adults Present: ——
GENERAL BEHAVIOR OF STUDENT VIEWERS DURING SCREENING:
Wraparound Episode
1 3
Enthusiastic
Attentive; Appropriate Emotions
Bored; Inattentive -
Restless
Inappropriate Emotions; Derisive - —_—
OTHER COMMENTS:
~—
—
J
N
'1,
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6.

Bow do you feel about studenta of different racial/sthnic growps going to school together? (Cirole ons.)

1= 1 like it

2= I don't like it

3 & It doean't matter to me
4 = Don't know

. Think about students in high schools across the country. How likely s it that a student of a particular racial/
sthnia growp would participate in the following activities? (Cirole only ons member on sach line.)

26.
27.
28.

Most likely for a white student
Most likely for a black student

Most likely for a Spanish American student (Puerto Rican, Chicano, or Cuban)
Most 1likely for a Native American (Indian) student
Moat likely for an Asian American student (Chinese, Filipino, Japaneae)

| l—Any atudent would be just as likely to participate

6 Be on the human relaticns council

6 Play oa the basketball team

6 Take 8 vocational education course

6 Take the college preparatory course

6 Play on the cheas team — Y]
6 Offer original ideas in class

6 Be a cheerleader

6 Drop out of high achool

6 Win a acholarship

6 Belong to honor society

Play in the band

Be an officer in atudent government
Take the lead in & achool play

Take typing

Give s speech

Represent the achool in a state or national meeting
Get into a fight in achool halls or cafeteria
Sing in the glee club or choir

Play on the football team

6 Be auspended or expelled

6 Win an art conteat

6 Compose a song for achool musical
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FNEXT, A FEW QUESTIONS ABOUT PROGRAM CONIENT...

29.

30.

.

ERIC

Aruitoxt provided by Eic:

Which of the following best describes tiie feelings of high achool students in Nemphis on the firet day
of busing? (Circle oms.)

1 = Indifferent, didn't care

2 = Eagerly looked forward to the new exparieace
3 = Fearful, didn't know what to expect

4 = Angry at being bused :

5 = Don't know

The initiale C.A.B. stand for: (Cirole ons.)

1 = Community Action Board

2 = Community Advocatea of Blacks
3 = Comittee for Assisting Blacks
4 = Committee Against Busing

$ = Community Advisory Board

6 = Don't know

The altermative school syetem in Memphis closed after 18 months beoause:

i = Cost of operating slternstive achoola vas too expensive

2 = Public achoola had more programs and better facilities

3 » Church-related private schoola were built

4 = Parenta wvere less afraid of busing and integrated achools

5 = All of the above .
6 = Don't know
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32, Charley Browm te:

1 = Nickname of a popular high achool principal
2 = Sharply dreased nev transfer atudent

3 = High achool basketball atar

4 = Yancy tripla-decker sandwich

S = "Funky' new dance like the Bump

6 = Dou't know

33. Stersotyping ie when:

1 ® A teacher puta certain kida in "some kind of bag"

2 = A atudent thinks all teachera are the same

3 = A atudent expectsa to be treated unfairly by teachers

4 = A teacher judgea a student by hia/her looks or dreaa

S = All of the sbove

6 = Don't know .

34, 4Angel Island was:

1 = Immigration detention center .
2 = Site of a federal prison

3 = Police training center

4 = Spot for "watback” (illegal immigrant) crosaings ¢
S = Don't know

35. Whioh of the following bsst desoribes how Chinsse people in Sam Francisoo felt about school
desegregation? (Circle ons.)

1 = Students, parents, and other community members ware all equslly opposed

2 = Students vere opposed but parenta and other community mambers thought children
would get a better education

3 = Student and parents were opposed but many Chinese community members believed it
would benefit them in the long run

4 = Students were nore acceapting than their parents or other commmity sesbers

S = Don't know

3. ZToday at Galtileo High School in San Franotisco: (Cirols ome.)

1 = Racial balance hae been reached through busing

2 = Parents have acceptad integration

3 = There are more Chinese students than any other groups
4 = Students expreaa resentment against integrated classes
3 = Don't know

THANK YOU VERY NUCHE FOR YOUR COOPERATION. WE HOPE YOU ENJOY SEEING THE PIIN.
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(Exparimental)

@ WTTW-ESAA TV PILOT PROGRAM EVALUATION

STUDENT VIEWER SURVEY

We ere asking for your help in developing a television series for teea—eged viewers.
The purpose of cha series is to foster reduction nt tension and crisie situations wichin
descgregated schools. The entire series will be produced in cooperation with student co-
production teams at 18 high schools across the U.S.

* The hour-long film you jugst saw was the pilot program for the series end was produced
by WTTW, the Public Television station in Chicago. The stories in the pilot were written
and scted by high school etudents in Sen Franciaco, California; Portland, Oregon; and

. Memphis, Tennessae.

Your snswers to the questione in this survey will be important in making the series
relevant and appealing to high school students all over the country. We hope you enjoy
thinking about the questions, and giving frank ancwers that will help produce an entertain-
ing and worth-while television series. All answcca will be held confidential, and you need
not identify yourself in the survey.

Directions: Please read each question and follow directions carefully. Mark your answer
by putting a circle around the number that best describes you sand what you think.

Example: Are you a male or a female? (Circle ons.)

male
= female

If you are a boy, you would circle the number next to male as in the example above. If
you are a girl, you would circle the number next to femala.

FIRST, A FEW QUESTIONS ABOUT YOU...

1. What grade are you in now or have you recently completed?
(Cirole one.)

l= 9¢h
2 = 10th
3 = 11cth
4 = 12¢ch
5 = Not in school

2. Are you a male or a femle? (Circle ons.)

1l = Male
2 = Yemale

3. Whioh of the following best describes you? (Cirols oms.)

11 = Chinese
12 = Pilipino
¢ 13 = Japanese
20 = Black
31 = Chicano
32 = Cuban
® 33 = Puerto Rican
40 = Native American/Indian
50 = White
60 = Other, please specify:

4. Which of the following beat describes where you live? (Cirels one.)

1 = Country or rural area
2 = Small cown
3 = Suburban community

. 4 = Large city

5. Which of the following best describes the high sohool you reg.larly attend? (Cirele one.)

1 = Mostly white

2 = Nostly black

3 = Integrated, mainly black and white )

4 = Integrated, with substantial numbers of Hispanic Americans as well as other groupe

3 = Integrated, with substantial numbers of Asian Americans (Orientals) as well as other '

groupe - .
6 = Integrated, with substantial n' .befs of Native Americans (Indian) as well as other
groupsg
Q 7 = Other, please specify:

ERIC s
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6. Bow do you feel about studenta of different racial/ethnic groups going to achool together? (Cirole ona,)

1= 71 1ike it

2= I don't 1like it

3= It doesn't matter to me
4 = Don't know

Think about atrdentu in high wohools acrons the vowitey. 4w Likely (o £ that u otwdmt of a partiedar sueial/
ethnic group would purticipate in the following activiticai (Cirele only one member on each line.)

Most likely for a white student

Most likely for a black student

Most likely for a Spanish American student (Puerto Rican, Chicano, or Cuban) v
Most likely for a Native American (Indian) student

Most likely for an Asian American student (Chinese, Filipino, Japanese)

| r—Any student would be just as likely to participate

7. 1 2 3 4 5 6 Be on the human relations council .
8. 1 2 3 4 5 6 Play on the basketball team R
9. 1 2 3 4 5 6 Take a vocational education course
10. 1 2 3 4 5 6 Take the college preparatory course
11, 1 2 3 4 5 6 Play on the chess team
12, 1 2 3 4 5 6 Offer original ideas in class .
13, 1 2 3 4 S 6 Be a cheerlezder
14. 1 2 3 4 5 6 Drop out of high school
15, 1 2 3 4 S 6 Win a scholarship
16. 1 2 3 4 5 6 Belong to honor society
17. 1 2 3 4 5 6 Play in the band
18. 1 2 3 4 5 6 Be an officer in student government
19, 1 2 3 4 5 6 Take the lead in a school play
0. 1 2 3 &4 5 6 Take typing
e 12 3 4 S5 6 Give a speech
2. 1 2 3 4 5 6 Represent the school in a state or national meeting
23. 1 2 3 4 5 6 Get into a fight in school halls or cafeteria
24, 1 2 3 4 5 6 Sing in the Rlee club or choir
25. 1 2 3 4 5 6 Play on the football team
26. 1 2 3 4 5 6 Be suspended or expelled
27. 1 2 3 4 5 6 uWin an art contest
28. 1 2 3 4 5 6 Compose a song for school musical

NEXT, A FEW QUESTICNS ABOUT PROGRAM CONTENT...

29. Which of the following best describes the feelings of high school students in Memphis on tkre first day
of busing? (Circle one.)

1 = Indifferent, didn't care

2 = Eagerly looked forward to the new experience
3 = Fearful, didn't know what to expect

4 = Angry at being bused

S = Don't know

4

30. The initials C.A.B. stand for: (Cirele ona.)

1 = Community Action Board

= Community Advocates of Blacks
= Committee for Assisting Blacks
= Committee Against Busing

= Community Advisory Board

= Don't know

ond>wuN

31. The altermative school system in Memphis closed after 18 monthe because:

= Cost of operating alternative schools was too expensive

Public schools had more programs and better facilities

Church~related private schools were built S )
Parents were less afraid of busing and integrated schools - e
All of the above :

Don't know

NS WN -
[ I ]
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32. Charley Browm fs:

1 = Nickname of & popular high achool principal
2 = Sharply dressed new transfer student
3 = High achool basketball atar
4 = Foncy triple-decker aandwich
3 = "Punky" new dence like the Bump
‘ 6 = Don't know

"33. Stereotyping is when:

A teacher puts certain kids in "some kind cf bag"

A student thinks all teachers are the samc

A student expects to be treated unfairly by teachers
A teacher judges a student by his/her looks or dress
= All of the above

. 6 = Don't know

»
WS WN -

34. Angsl Igland was:

Immigration detention center

Site of a federal prison

Police training center

Spot for "wetback" (illegal immigrant) crossings
Don't know

(VRPN N )
[ B I

35. Which of the following best describes how Chinese psople in San Pranotsco felt about school

° desegregation? (Circle one.)

1 = Students, parents, and other community members were all equally opposed

2 = Students were opposed but parents and other community members thought children would

get a better education
3 = Student and parents were opposed but many Chinese community members believed it
would benefit them in the long run

= Students were more accepting than their parents or other community members

Don’t know

W

36. Today at Galileo High School in San Pranetiseo: ((ircle ome.)

Racial balance has been reached through tusing
Parents have accepted integration

There are more Chinese students than any other groups
Students express resentment against integrated classes
Don't know

VNS WN -
[ I I I B |

NEXT, SoME QUESTIONS ABOUT YOUR LIKES AND DISLIKES...
37. In terms of format, how would you like all the rest of the shows to be? (Circle one.)

1 = Same magazine formatr as the pilot you just saw

2 = Longer, in depth treatments of a single issue, school, community, ethmnic group or
person, as related to tension and conflict reduction in desegregated schools

3 = A combination of 1 and 2

38. In terms of content, which of thess script types already submitted by high school co- 8
would you most enjoy sseing as a finished television program? (Circle as many as apply.)
hd 1 = Communications Gaps among Students, between students and school activities
2 = Busing - problems and resolutions
3 = Extra Curricular activities and sports - problems and vays out
4 = Prejudice - problemsg and ways out
. 5 = Gangse
6 = Interracial Dating
’ 7 = Generation Gaps - problems with parents and family

8 = Stereotyping
9 = Peer Pressures - problems and ways out
10 = Ethnic Pride - minority vs. majority values

. 11 = Fear of Petty Crimes, Violence ~ problems and resolutions
39. The pilot film you just saw lasted approximately one hour. What would you preéfer in the full
seriag? (Cirale one.)

1 = I prefer a series of hour-long shows
2 = I prefer a longer aeries of half-hour shows

40. In general, what kind of telaevieion programs do you like to watoh the moot? (Cirele ome.)

1 = Dramatic/soap opera
2 = Musicals

3 = Comedies

4 = Documentariea

S = Action/drama
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PINALLY, PLEASE THINK ABOUT EACH OF THE THREE EPISODES IN THE PILOT FILM, AND RATE EACH ONE IN TURN ON
THE FOLLOWING: (CIRCLE ONE NUMBER ON EACH LINE.)

Siz students from Memphis East (Memphia, Temnesgea)

1 = Excellent
—————— 2 = Good
3 = Fair
I [~ 4 = Needs improvement .

41. 1 2 3 4 ..... Storyline (public versus alternate high schools)
42. 1 2 3 4..... Formag (documentary-tell it like 1¢ 1i8)
43. 1 2 3 4 ..... Music 1
4. 1 2 3 4 .,... Sound effects
45. 1 2 3 4 ..... visuals (camera work)
46. 1 2 3 4 ..... Pace and tempo
47. 1 2 3 4 .,.... Presents symptoms and origins of some problems relating to desegregation
48. 1 2 3 4 ..... Presents ideas that can help reduce conflict and tension in desegregated schools
49. 1 2 3 4 .... Encourages teens to identify with each other ag teens, rather than along .

Stereotyping (Portland, Oregon)

50. 1 2 3 4..... Storyline (stereotyping can be ridiculous)

5. 1 2 3 4 ..... Format (fantasy/satire —- 1¢'s mostly in people's heads)

32 1 2 3 4 ..... Music

53. 1 2 3 4..... Sound effects

54. 1 2 3 4..... Vigualg (camera work)

35. 1 2 3 4 ..... Pace and tempo

356. 1 2 3 4 ..,.. Presents symptoms and origins of some problems relating to desegregacion

57. 1 2 3 4..... Presents ideas that can help reduce conflict and tension in desegregated schools
58. 1 2 3 4..... Encourages teens to identify with each other as teeng, rather than along racial/

Chinatoum Story (San Franetsco, California)

9. 1 2 3 4..... Storyline (Chinese igolation in American society has historic roots)
60. 1 2 3 4..... Format (documentary ~- tell it like it 1s)
61. 1 2 3 4 ..... Music
62. 1 2 3 4 ..... Sound effects
63. 1 2 3 4..... Viguals (camera work)
64. 1 2 3 4 .....Pace and tempo
65. 1 2 3 4 ..... Presents symptoms and origing of some problems relating to desegregation
66. 1 2 3 4 ...., Presents ideas that can help reduce conflict and tension in desegregated gchools
67. 1 2 3 4 ...., Encourages teens to identify with each other as teens, rather thap along echnic/
racial lines
Mraparowund (Core growp of student performers)
68. 1 2 3 4 ..... Music
69. 1 2 3 4 ..... Dancing .
7. 1 2 3 4 ..... Narration
71« 1 2 3 4 ..... Ideas about teen~aged conflict and tension reduction
72. 1 2 3 4 ..... At the Present time, the working title of the television series is T.C.R. Whst

do you think of 1t as the final title for the series?

1l = I think 1t's & good title
2 = I think 1t should be chsnged

73. 1 2 3 4.... 1f you would 1like to suggest a different pitle for the television series, please
write it on the line below: «

THANK YOU FOR YOUR COOPERATION
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SMALL GROUP DISCUSSION GUIDE

The small grouwp discussion with selectcd students is to be held as a
semi-atructured group interview. The following quistions serve to intro-
duce the topios to be diaou:acd with 8tud::tc. Zavh of the topios oan be
oovered briefly or further in depth, whichever ¢a most appm?ﬂatc for
the growp. A gm:cf report summarising etudents' responscs should be pre-
pared for each discussion held.

1. Generally speaking, how would you judge the pilot program with
other comparable television programs?

2. Generally speaking, how would you judge the pilot program as
one written, acted, and co-produced by high school students?

3. Which of the program parts did you like most:
Wraparound (core group of student performers)

Six students from Memphis East, Stereotyping, or
Chinatown Story of San Francisco? ’
4. Which were some of the things you liked about the show?
5. Which vere some of the things you didn't 1ike about the show?
6. How do you think the show might be improved?

7. Did the film change any of your feelings or attitudes about
schools, people, or issues?

8. Did you learn anything new from the pilot film?

9. Did the film stimulate your interest in learning more
about any of the subjects it covered?

10. What are some of the other subjects you would like to
see included in the series? S

11. How did you like the working title TCR? Can you come up
with a title that would be more appealing to all high
school students?

12. Additional comments or questions, if any:
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SMALL GROU® DISCUSSION REPORT

School: Field Staff Member:
Date: Number of Students:
Time: From: To: Ethnicity of Students:
130
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APPENDIX D:

SUMMARY OF RESPONSES
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Tab}® ¥

RESPNSES TO STUpgNT €O PRODUCER QUESTIQNNAIfﬁ

(Nﬁla)
FIRST, A FEW QUESTIONS ABOUT yOU.-* ‘
. 1. What grade are you in now? (Cirelg ones) .
]l - 9ch
2 = j0th
‘ 3 = 31th
- 4 " 12:h .

(No response)
2. Aré You q male or a female?! (Cirelg ome.) :

1-m81e
2 = gomale
(No response)
3, How old 3
to your nearegt birthday apg you? (circtﬁ me.)

1 = 34 or under

2 - 15

3-16

b= q7

5 = 318 or Over
(No response)

4, Which of the following bes? descripgg you? rcirdi‘ one.)

lw Blﬂck
2 = chicano
3 = chinese
4 = cyban
5 = pilipino
= Japanese
7 = Native Americgnllﬂdian

g = pyerto Rican
0 ®= White \
: = g—t’h—'e‘r—"—'nlea‘ue specify: \—/\v—/\
(No response)
5. Eo do Yoy rate your 'y & .
gglf i chool b4
to Your eZaasmatesy (aipctﬂ one, ) dbtt%ty aonpar’d

; : I am one of gpe be?t
3. I am above ayeragé
P I am about ayeragé
5 - I am below ayeragé
I am one of ppe poorest

(No response)
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NEXT,

10,

Taple § 7 SOu qued

P s PR
A FBy QUESTIoys apouT Youg wyAM ¥ sz Oberlf cr OD"OERS. .

Uy
How many %udents are there on / teQﬂY

5= Z Or feyer

Q response) Ly, . e
Ba8 your ¥%n been meeting rﬁguw v (v e,
1= M0, ve're Just gergfng, sy Ny
72 = 'le&, for one mopth or fireg
3~ 153, for about twy or Yihg mwnchf’
b =38, for over thryg mO

(NQ'res nse)
ponse 4] m
About how My hoyre each uegrk 4 Yo ted” ety
(Cirate oné.) .

5 = 5 doyrs or less
6 = 6 Noyrs
7" 7 hDut‘S
8 ™ 8 Nours
9 * 9 O more hours

(No response) lap
Bow manty 0f the team membars res’ ). % wf""’J
schedyled Metingg? (Cipele oné’

0

)

Co psen
a A1 gy B e CR
1= ML ¢ us except foy 87 op ‘ygsl erg
d" t\o Mﬂp

2 = MO8t of yg except tof g
“ho migs meetingy Oft they

ﬂd Ta .
3 = APt half of the pemm s N ac:: fegu;%:larly‘

4 = 0¥ pne or two tegy B ihge

e Tesponse)

. . /U — 88 &
The Az ffert™t giudent 60~pz'ocztf<’t/-:i»,:%g ] thehe count™y
3 Each
seripts

Rogy ™ i P r teq;‘g its o7

began york?™3 together at 0
team tg at % qifferent stage ¢f ;ﬁ e
on degggred tion. Please ingjca Y Tpylar ¥
gressed. (“logle gs many itgpe Y.

v fepqpi9w.

has P

gdi. th
1" Wechﬁve met with oup cod nﬂh“r snd ¢ “}(’w

Sanp 001

> d
2 -~ We l"ﬂve explored tha sct ﬂreg:%ﬁ-” ra ca\uniti

Syyes relating to des f Ry 0 0

3 # Vegzﬁve’ studied ggt:ﬂ.ai/ ox i;;;s #oue
Tipts ) S

Ve h\Q"vg prepar-. autabidg.tﬁgiQQ pua)

# We Maye done exerciggﬁ’dvoard?\uﬁ v‘ﬂcrip

# We \ye practicad gpofy Vlen. Ny gnd

.~ We hive decided on § Pro” ouy ahﬁa sd g

We ‘dye done researyy of p‘\ble‘”

content . gLy,

We 3te well into wriging Sty

We hQ\ve completed ogyy 8¢

)

\

)

o v - - W7 -4

)

}34

14L -

bﬁsgible

1y

t writing

QQ:Lded

TOTAL
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Table 8 - continued

In working together on a group project, problems in different areas may arise.
Has your tem had any problems in each of the areas listed below? (Cirele one
on each line.)

No we have had no trouble here

Yes, we had a little problem here, but it was
resolved quickly

Yes, this caused a good deal of discussion,
but has resolved

Yes, this area has been and continued to be a
problem

~_NR (no response)

[ 3 fre————————————

Total +
(N=18)
Item 1 2 3 4 NR
11. 4 3 - - 1 Lack of team spirit
12. 15 1. - 1 1 Conflicts tend to happen along racial or ethnic lines
13. 11 6 - - 1 Problem with finding a convenient place for meetings
4, 16 - - - 2 Not quite enough adult leadership
15. 14 1 - 1 Too much adult supervision
16. 16 1 - - 1 Materials and equipment not suitable for our needs
7. 11 6 - - 1 Too many exercises, not enough creativity
18. 9 6 2 - 1 Having trouble learning to think in terms of pictures
19. 13 21 - 2 One or two team members too bossy
20. 9 4 2 1 2 Not enough time to research our problems
21. 12 4 - - 2 Not enough sources of information
22. 1 2 3 - 2 Script writing is not going well
23, 10 5 1 - 2 Too many good ideas, can't decide which one to tackle
. 24. & 7 - 1 2 Conflicting activities makes it hard for team to get
together
25, 10 2 1 1 3 Problems in agreeing on solutions to problems
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Table 8 - continued

26. Please list below the five most promiging ideas your team has iden..
tified for further study.

Private Schools - General Lack of Stereotyping (N=3)
Alternative to Communication
Public Schools (N=5) Interracial Couples (=3
(N= 4)
Southern Church Successful Inte- Prejudice Where Startg
Influence Towards gregation Hampered and Stops (N=2)
Segregation by Peer Group . a8
(N=4) Pressure (N=5) Bussing - Who's Segrggﬂti
Portland (N=6)

Prospective on Parents Instill Race
Past and Present Prejudice in Children Racial Prejudice in La#
Black/White (N=5) Enforcement (N=1)
Conditions (N=4)

Exclusive Ethnic Magnet Schools (N=1)
Liberated Child Clubs Intensify
with Close-Minded Ethnocentricity Cultural Difference
Parents (N=4) (N=5) (N=2)
Future of Integrated Integration Should Planning Scripts for
Society (N=4) Be Racially Balanced Possible Solution (N=1)

(N=5)

Conformity in Educatigpal
Institutions (N=1)

Why Portland Has Less
Problems with Integrargjon
(N=1)

Most Effective Ways to
Integrate (N=1)

More Interviews (N=1)
Housing (N=1)
27. Please list below any of your favorite ideas which were not adopted gy
the team.

Tension and Conflict (not just race, i.e. rich/poor, popular/unpopular)

(N=1)

"Toms" from every racial group (N=1)
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Table 8 - continued
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Table 8 - continued
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Table 8 - continued

RESPONSES TO ITEMS 28-43:

Total (N=18)

Item 1 2 3 4 MR
) 28. - - 6 11 1
. 29. 12 4 - - 2
30. 1 6 8 1 2
31. 8 1 - 1
. 32. - - 9 7 1
33. 7 8 1 - 2
. 34, - 2 8 6 2
35. 9 5 1 - 3
36. 1 - 4 11 2
37. 5 9 2 - 2
38. - 5 7 2
39. 5 7 2 3
40, 1 - - 15 2
41. 37 1 11 1 2
42. - 4 2
43, 3 9 3 1 2
Code:
1 = A great deal
2 = Quite a bit
. 3 = A few things
4 = Nothing much
NR = No response
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Table 8 - continued

RESPONSES TO ITEMS 44-61:

Total (N=18)

Item

[
I
[

44,
45.
46.
47.
48.
49.
50.
51.
52,
53.
54.
55.
56.
57.
58.
59.
60.
61.

[
= W
0 N W W

10

- N "R . I
W W S = WN O -

[=,]

H o e W e W

\JHO‘N\DH@O\\JU!U!M\J
[

& N O

Code:

1 = A great deal
2 = Quite a bit
3 = A few things
4

NR = No response

Notning much

4

1

N = Ww

W N~

W N WWPFWLWW WL DWW WW W W ,%



Table 8 - continued

RESPONSES TO ITEMS 62-75:

Total (N=18)

Item 1 2 3 4 M
62. 8 1 5 2 2
* 63. 10 3 2 1 2
64. 7 2 6 1 1
* 65. 12 3 1 - 2
66. 5 6 5 - 2
67. 14 2 - - 2
68. 5 5 5 1 2
69. 12 4 - - 2
70. 6 4 5 1 2
71. 12 4 - - 2
72. 5 4 7 - 2
73. 12 3 1 - 2
74. 6 2 5 3 2
75. 10 4 2 - 2
Code:

: 1 = Very much
2 = Quite a bit
' 3 = Somewhat
4 = Very little or not at all

NR = No response
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Table 8 ~ continued

RESPONSES TO ITEMS 76-91:

Total (N=18)

Item

=
I
Jwo

4

7
11

76.
77.
78.
79.
80.
81.
82.
83.
84.
85. -
86. 2

I N NN

W W N N W

1

NN
o

88.
89.
90.
91.

N ® W w0
LU I CIEE RN CREE RN RN CRE XUV, T Y T X R TOS R |z
C

L T - T - TN Y - U O I ¥ I CR ¥ T SRR
W N W KHEHE NN S WSV S0 N e

= Un o

10

Code: .
1 = Never
2 = Once or twice
3 = A few times
4 = Often

NR = No Response .
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92,

93.

9.

Table 8 - rontinued

What would you say was your main rcason for wanting to Join
the etudent co-production team? (Cirole one.)

= To make new friends

= To learn more about writing and/or television

= To earn a regular income

= To help improve conditions relating to desegregation

(No response)

rPWLWNB

Which of the following best describes how much, if any, your
school grades have changed in general since becoming a member
of the student co-production team?

1 = Improved a great deal
2 = Improved somewhat
3 = Stayed about the same
4 = Went down somewhat
(No response)
Which of the following best describes your general reaction
to your team experiences? (Circle oneg.)

1 = Very positive

2 = Somewhat positive
3 = Neutral

4 = Somewhat negative

(No response)

THANK YOU VERY MUCH FOR YOUR COOPERATION.
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Table 9
AVERAGE DIFFERENCE FACTORS FOR ITEMS 28-91% ON

STUDENT CO-PRODUCER QUESTIONNAIRE

Item Nk% Average Diff. ‘ Item Nk& Average Diff.
Factor Factor
28-29 16 2.39 62-63 16 .39
30-31 16 .89 64-65 16 .88
32-33 16 1.97 66-67 16 .87
34-35 16 1.53 68-69 16 .96
36-37 16 1.78 70-71 16 .80
38-39 16 1.03 72-73 16 .87
4041 16 1.14 74~75 16 .84
42-43 16 .97 76=77 16 .38
78-79 15 -64
44=45 15 .94 80-81 14 .23
46-47 15 .73 82-83 16 .53
48-49 15 .70 84-85 16 .27
50-51 13 .51 86-87 16 .61
52-53 15 1.13 88-89 16 .79
54=55 15 .99 90-91 16 .87
56-57 14 .94
58-59 15 .49
60-61 15 .67

*Difference factor reflects a positive or negative change.

Negative change is indicated by a minus (-) sign preceding the average
difference factors for each item. It can be observed that all
changes reported in the table above are in the positive direction.

**Differences in Ns are due to omitted responses.
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Table 0

RESPONSES TO LOCAL COORDINATOR INVENTORY
(N=3)

RESPONSES
FIRST, A FEW QUESTIONS ABOUT THE STUDENT CO-PRODUCTION TEAM WHICH TOTAL N

YOU SUPERVISE...

1. When did the student co-production team first begin to meet?

Oct. 30, 1974; Nov. 1, 1974; Dec. 4, 1974
Month Day Year

2. About how many hours each week does the team meet? (Circle one.)

5 = five hours or less 1
6 = 8ix hours or less 1
7 = geven hours 1
8 = eight hours -
9 = nine or more hours -

3. Kindly list five of the most important igsues or content areas
relating to desegregation that the team has formulated:

a) Public schools vs. private schools; b) Racism; c) Segregation;

d) Integration vs. segregation; e) Religion & racism-—teenager-

parent conflicts.

a) Lack communication between ethnic groups at Galileo; b) Success

in integration hampered by peer Eroup pressure; c) Parents in-

still prejudice in children; d) Exclusive ethnic social clubs

intensify ethnocentricity; e) Racially balance integration so

certain racial groups don't predominate.

a) Stereotyping; b) Interracial dating; c) Peer pressures (''Uncle

Toms"); Desegregation: Portland Plan; c) Conformity pressures

by educational institutions.
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4.

10.

Whct are the subjects of the scripts that the team finally reached
agreement on?

a) Student attitudes on integration different from parent attitudes;

b) Majority of students at Galileo favor integration:

c) Students want voice in desegregation process;

d) Racial inbalance at Galileo due to isolation of Chinese community;

a) Public gchools better than private for the development of the

total person;

a) Stereotyping; b) Interracial dating; c¢) Peer pressures ("Uncle

Toms") ; d) Desegregation: Portland Plan; e) Conformity pressures

by educational institutions.

How would you rate your team on each of the following categoriea?
(Cirele one number on each line.) o

%

i o

s v g
S &

g A& A

»> 5 I8 g
L F < A~
T

Sharing work and ideas . . . . . . 2

[

Working together creatively . . . 1 1 1 - -
Enthusiasm . . . . . . . .. . .. 2 - 1 - -
Understanding project goals . . . 2 - 1 « o
Respect for racial/ethnic . ... 2 = 1 - &

differences of other team
members

What do you consider to be the most important accomplishments of the
student team members? - d

Pilot script

Completing pilot segment, awareness and acceptance of cultural dif-

ferences, student self determination-(can change if try)

Work together honestly and openly; respect for other's opinions (great

interpersonal relations)
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11.

NOW,

12,
13.
14.
15.
16.
17.
18.

19.

What kinds of diffioulties, if any, did the etudents experiencé in
working together ae a team?

None -

Coordinate time schedules, lack sufficient facilities, lack of

school district and communit; support, lack of support from NAC

and WITW

Few — I was gurprised

A FEW QUESTIONS ABOUT YOU AND YOUR EXPERIENCES AS LOCAL COORDINATOR...

Please rate each of the following categories as it relates to your
experiences as local coordinator. (Cirele one number on each line.)

&
g &
g g § .
s & =
> & F S
S &I LS
+ + + ¢ ¥
Training received by local coordinators . . - - 1 1 1
Instructional materials received . . . « . « = 3 = =
WTTW facilitator/producer assistance received +r »+ & - =

Availability of equipment and supplies . . = = 1 2 -
Parental SUPPOrt .« « « « ¢ « « ¢ ¢ ¢ ¢ s &« = = 1 = 2
School cooperation . « « « ¢« « « « « .« « 3 1 1 =« =
Public relations activities . . . . + « « «. = = 2 - 1

Community interest . « « « « ¢« ¢« « ¢+ « « » = 1} 1 = 1
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20. Please use the space below for any aditional commenta you oare
to make.

Need better definition of format; confined to documentary/

interview formats

21. What i8 your racial/ethnic group memberghip?

(Please specify:) _Blm4; AA=7:  yh=6.

22. In addition to serving as local coordinator for the student co-
production team. what is your regular occupation?

- Documentarv film producer at local TV station;

- Free lance writer, west coast correspondent for Bridge Magazine,

congultant for Far West Laboratory

- Instruction Director for Fducational Television Network

23. Date of completion:

Apr. 1, 1975; Apr. 8, 1975; Apr. 22, 1975
Month Day Year

THANK YOU VERY MUCH FOR THE TIME AND HELP YOU HAVE GIVEN TO THIS STUDY.
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Table 11

FREQUENCY OF OBSERVED RESPONSLS TO STUDENT VIEWER SURVEY:
QUESTTONS CLASSIFIED BY RACIAL/ETHNIC CROUP OF RESPONDENTS*

.. S~WHITE 6~0THER
Table No. 1l1A VARIABLE NS, 1 I3RACE 1~ASIAN 2aBLACK 3~SPANISH AMER, 4~AMER.INDIAN

wemmecescenes VRSe VARIARLE NC, 11 1381 PEER PRESSURE }~DID NCT MARK 2-DID MARK

TABLE SIZE® 7T BY 3

A=Needs Improvement
TCTAL 1238

Al 105 383 213 103 423 1]
X2s 3%,1407%Cs  ,166 T-C

+087 Ge= 203 SE-Gs #057

To7 o 1 2 3 & 8 &
0 0 o 0 o0 0 o0 o © e
1 1029 0 A1 3%0 182 77 330 9 Ioixcallent
o 2 209 0 26 33 3 26 93 2 rese
0
{ ]

PERCENTS 8Y CCLUMN FRCM THE ABCVE MATRIX

’ | 83,1 TTel 91,4 85.4 74,8 78,0 81.8
2 1649 2249 8.6 14,6 25,2 22.0 18,2
TOTAL 1238 105 383 213 103 423 1)
' . 11B - VARIABLE N3, 1 I3RACE : ) o
Tab.]f.y.g.-...- VRSs VARIABLE NOe 14 I39FULL SERIES LNGTH PREFERENCE 1~PREFER HCUR SHW
TABLE SIZE® T BY 3 o e 2<PREFER HALFHR SHWS
ToT 0 1 2 3 4 5 6
0 0 0 (/] 0 0 0 6 0
b 5718 0 S 193 100 63 160 8
2 $70 &2 159 93 34 239 k]

0
ToTA 1148 ] % 3%2 193 97 399 11
. [ ]

R2%  31,568 e L1664 TeC 0319 G® 4159 SE<Ge 043

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

1 50.3 56e3 5648 51,8 64,9 40e) 7207
et mm 20 a9eT T 7 4348 4542 4842 25,1 5949 2743
TOTAL 1148 96 3%2 193 . 9T 399 ll'
~Table No. 11C VARIABLE NC. 1 I3RACE

wscemsscanncwe vaS, VARIABLE NO, 1§ 1407V MOST WATCHED 1~DRAMA 2-MUSICLS 3-~CCMEOY
TABLE SIZE = T 8y 6 o o o - - 4~DCCUMENT S-ACTIZN

7071 ) ) 2 3 &4 s 6
o 0 0 0 o o o o 0
1 116 o 6 a4 22 10 36 O
- 2 9 0 11 =za 25 w1 18 2
3 443 0 34 304 78 35 18R 3
& 66 0 8 15 1 8 23 X
5 3r2 0 36 134 %2 32 115 3
TOTAL 1092 0 95 328 13 9T 378 9
x2s £8,183%%Cs  ,206 Tec® -,023 G® =,03% SE-Ge  ,034
PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX
1 10,6 603 13,5 11,7 10.3 9.0 0.0
2 Ro? 1146 A5 1343 1163 4.8 2242
3 agod 35.8 22,0 41,5 37,1 49,7 33,3
4 640 Bed 4,6 5,9 842 64l 11,1
- - 34,1 3749 #1,2 27,7 33.0 3044 33,3
T3TAL 1092 95 325 188 91 378 9

* Contingency tables displayed have x statistics significsut at tha -OL(**) o¢ .001(#**) laval.
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Table 12

FREQUENCY OF ORSERVED RESPONSES TO STUDENT VIEWER SURVEY:
QURSTIONS CLASSIFIKD DY SLX OF RESPONDKNTS®

. VARIABLE NO. | 12SEX )=~MALE 2-FEMALE
Ta?%ft)??L..!Zﬁ VRSe VARJARLE NG, 3 [I38A CCMMUNICATICN GAPS 1-DID NOT MARK 24D10 MARK

YABLE SIZE = 3 BY 3

10T 0 1 2 l=Excellent
2=Good
0 [+] 0 [+] [+] JuFair
1 841 0 377 464 . 4=Needs lmprovement
2 ass 0 124 260
fcm& 1225 0 501 724 .
X2w 17,140 C= L1317 T=B® ,L118 G® +260 SE=Gm ,060

PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX

1 68¢7 75¢2 64,1 )
e 2 31.3 2448 35,9
B TOTAL 1225 501 724 o
" Table No. 12B VARIABLE NS. ] I2SEX 1~MALE 2~FEMALF B

eresrercasane VRSe VARIABLE N0« 6 138D PREJUDICE 1.DID X 2«DID MARK
TABLE SIZE = 3 BYy 3 o .

R 1cT 0 1 2
[+] [+] [} [+] [+]
B 1 836 o 378 458 .
2 k1) 0 124 267
ToTAL 1227 0 %02 725 o
= «128 G= 0280 SE=G= « 059

X2w 20.08 - «127 T=B

"7 PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX

1 8841 75.3 63,2 - - -
2 3l.% 2447 36.8
 ToTAL 1227 502 725 e
i‘able No. 12C VARIABLE N8O, 1 J]2SEX 1~MALE 2-~FEMALE

wesmse=wesase”  VRS. VARIABLE NCe 8 138F INTERRACIAL DATING 1«DID NOT MARK 2-DID MARK
TABLE SIZE= 3 8Y 3 L ) e

- ToT o 1. 2 .
0 o o o0 o
1 926 0 4la 512
2 301 0 88 213
TCTAL 1227 0 s02 7125

X2w 22,49 = nl;“ T=8w «135 Gu 0324 SE=Gw 064

PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX

1 75.5 8245 T0.6
2 24.5 17.5 29.4
YOVAL 1227 502 12%

* Contingency tables displayed have x? statistics significant at the .0l(**) or .001(***) level.
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Table 12 - continued

No. 12D VARIABLE NOs 1 J2SEX 1aMALE 2«FEMALE
' TaP.]f..—-..... VRS. VARIABLE No: }8  140TY MOST WATCHED 1-DIAMA 2<MUSICLS IuCOMEDY
TABLE SIZE= 3 BY 6

4=DOCUMENT S=ACTION

10V 0 1 2

[+] )] [} 0 0

1 116 0 21 95

2 93 0 29 64

3 443 0 200 243

4 66 0 38 28

» T s 368 0o 152 213
TOTAL 1083 0 4a0 643 ) i
X2s 39,603 C= ,188 T=Cs <=,114 6= =.169 SE=Gs= « 067

- - PERCENTS BY CCLUMN FRSM THE ABOVE MATRIX

1 10,7 48 16,8 .
- T Beb 646 10.0
3 4049 45,5 37,8
. 601 .. Beb bl -
- "5 3.7 3445 33,1
TOTAL 1083 400 643 e
——Table No. 12E -~ = - VARIABLE NO.™ 1 I2SEX 1~MALE 2-FEMALE' ~~~ =~ ~ "=~

esereatesnsns VRS. VARIABLE NOs 9 138G GENERATICN GAPS 1«DID NCT MARK 2«DiD MARK
TABLE SIZE s 3 BY 3 _

. YoT ¢ 1 -
0 0 o o o
1 939 0 4«18 s21
- 2 287 0 84 203
o TCTA 12 0 502 726
x2s 21,134 .uo T=6= o131 6= ,319 SE=Gs  .065

PERCENTS B8Y CCLUMN FRCM THE ABCVE MATRIX

1 7666 83,3 72.0
2 23.4 167 2840
TOTAL 1226 502 724
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Table 13

FREQUENCY OF ONSERVED RESPONSES TO STUNENT VIEWER SURVEY:
QUESTIONS CLASSIVIED BY CEOCRAPHIC REGION OF RESPONDENTS#

Table No. 13A VARIABLE NO, % VAR] GECAREA))1uSOUTH,2uMIDWEST+3uEASTAnSOUTHWEST ¢ SuwEST
ecrarevrmavana VRSs VARIABLE NOs « 38R BUSING 1-DID NOT MARK 2=DID MARK
TABLE SIZEw 6 BY 3
[ ]
107 ] 1 2 3 8 5
0 0 6 o o o0 o o A-Excellent -
1 1034 0 117 284 127 177 329 3ePair )
2 204 0 20 43 13 48 80 4=Needs Improvement
TCYAL 1238 0 137 2327 140 225 409
X2® 14,922 "Cs 169 T-Cm  ,063 G= ,L150 SE=Gm  .056
PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX .
1 83.5 85,4 86,9 90.7 78,7 80,4
2 1645 14.6 13.1 9.3 21,3 19.6
TOTAL 1238 137 327 140 225 409 ) .
Table No. 13B VARIABLE NOo 1 VAR] GECAREA,1WSCUTH,28HIOWEST »3mEAST+AnSCUTHWEST»SuWEST

messseseveccs VRSe VARJABLE N3¢ 5 138C EXTRA CURRICULAR 1.DID NOT MARK 2~DID MARK
TABLE SIZE = 6 BY kb

TCT 0 1 2 3 4 s
0 0 0 0 0 0 0 0
1 1046 0 115 276 129 200 326
2 194 0 22 S1 11 26 84
0
=

TOTAL 1240 137 327 140 226 410
X2m 16,674"Cs 115 TeC 0042 G= 105 SE=Gm  ,062

RERCENTS BY COLUMN FRCM THE ABOVE MATRIX

1 86,4 83+9 B4,4 92,1 88,5 79,5
2 15.6 1641 18,6 T¢9 11.5 20.5
TaTAL 124D 137 327 140 226 410
Table No. 13C VARIABLE NCo 1 VAR]1 GEOAREA)18SCUTH,28MIDWEST ¢ JuEAST ¢ 48SOUTHWEST 1S=WEST
ceovesvsancae VRS. VARIABLE NO. 7 [13BE GANGS 1<DID NOT MARK 2<DID MARK
TABLE SIZEw 6 By 3 .
101 0 1 2 3 4 s
0 o 0 0 0 0 0 0 .
1 892 0 98 225 105 183 281
2 348 0 39 102 35 42 130
TCTAL 1240 0 137 327 1640 225 A1)
X2® 14,679""Ca  ,108 TeCm L0064 €% 007 SE=G= ,048

PERCENTS BY COLUMN FRCM THE ABCVE MATRIX

1 7149 71,5 68,8 75,0 81,3 6844
2 28.) 28¢5 31,2 25.0 18,7 31.6 N
TCTAL 1240 137 327 140 225 411 .

* Concingency tables displayed have x2 statistice significant at the .01(**) or ,001(***) lavel.
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X2

Table No,

13D

TABLE SIZE =

TOTAL 1
l6.3lv‘kg-

To°7

0
983
256

239
o114

VRS,

6 By

000 o

TeCe

Table 13 < cOntinyed

VARIABLE NO, 1} VAR] GgCAREA, 1a80UTH,20MIDWESTs3aEAST (48SQUTHNEST ¢SowEST

VARIABLE NO, 10 138KM STEREDIYPING

1 2 3 4 8

0 o o o &
111 261 119 192 300
26 66 21 34 109

137 327 140 226 409
059 G 120 SE=Ge

PERCENTS BY COLUMN FROK THE ABCVF MATRIX

1 .
2
TOTAL 1

793
20.7

239

Table No. 13E

TABLE SIZE s 6 By

X2w

~ TOVAL 1
24,689™ ts

oV

0
989
249

238
144

VRS,

T-C

]
0
0
0
0
.

B1.0 79,8 85,0 85,0 7343
1940 20,2 1540 1500 2647

137 327 140 226 409

P14 7Y

14010 NOT MARK 2D10 MARK

VARIABLE NOs 1 VAR] GECAREA,18SQUTH, 3eMIDWEST 1 3aEAST ¢ 4SSCUTHWEST s SeWEST

3

1 2 3 & s
0 o 0 0 0
106 254 i28 1964 307
31 713 12 31 102

137 327 140 225 409
«021 6% 543 SEeGe

PERCENTS 8Y COLUMN PRCM THE ABGVE MATRIX

| 7949
2 20,1
TOTAL 1238

-Table No. 13F

X2s

—eeow

TABLE SIZE »

o .
1
2

TCTA
26,617 %a

707

0
=78
870

1148
o151

VRS

6 8y

TTh TT,T Sleb 8662 751
2246 2243 846 1308 2409

137 327 140 228 409

08¢

VARIABLE NOo 13 138K FgAR OF PEYTY CRIMES VIOLENCE 1-DID NCT MARK

- 201D MARK

, : UTHWEST « SSWEST
VARIABLE NOo 1 VAR] GECAREA+1agoUTH,29MIDWESY3sEASTe A0S
VARIABLE No: 14 xggruLb SER)ES LNG'H"REFERENCE IQPR[FER HOUR sHW

3
) 2 3 4 ]

0 (|} o o 0
75 165 36 114 188
S1 150 B85 96 183
126 315 121 210 37s
0035 G®  L045 SE=Ga

PERCENTS BY COLUMN FRCM THE ABOVE MATRIX

TOTAL

503
49,7

1148

5945 52,4 29,8 5443 50,0
40,5 47,6 70,2 45,7 50,0

126 2315 121 210 237s
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Table No. 13G

srescetrcn—we VRS,

TABLE SIZE = ¢ 8Y
101 0
0 0 0
1 116 0
2 95 0
3 443 0
. 66 0
] 3re 0
TSTAL 1092 0
X28  37,244%C»  ,182 T-B=

Table 13 - continued

VARIABLE NO, 1 VAR] GECAREA1mSCUTH,2uMIOWEST ¢ IEAST4=SOUTHWEST S=WEST
VARTABLE N2y 15 140TV MOST HA!CN[O 1<0RAMA 2aMUSICLS 3«CCMEOY

6

1 2 3 4 ]
0 0 0 0 0
9 N 16 26 32
18 23 7 @8 19
36 101 46 64 168
8 16 5 12 2%
43 98 42 76 115

112 301 116 204 359
2007 6= ,009 SEeG=

PERCENTS BY COLUMN FRCM THE ABOVE MATRIX

1 106
2 8e7
3 406
4 640
S 34,1
TOTAL 1092

.. Table No. 13H

----.---;---- VRS'

TABLE SIZE = 6 8y

ToT 0

0 ) 0

1 463 0

- 2 232 0
TCTAL 695 0

X2s 18,456 Cs  ,161 T-Ca

PERCENTS BY CCLUMN FRCOM

1 66e6
2 3344
TCTAL 695

ERIC
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8,0 11,0 13,8 12,7 8,9
1641 Te6 640 13,7 3843
30.. .3.5 39'7 Jl" ‘6.8

Tel 5,3 4,3 8,9 7,0
I8eh 32,6 36,2 36,3 32,0

112 301 116 204 2359

0034

4~DCCUMENT S<ACTION

VARIABLE NO¢ 1 VAR] GECAREA19SQUTH,2uMIDWEST»InEAST4nSOUTHWES T SaWEST
VARIABLE NOo 47 IT2VITLE 1~ITSS A GOSD TITLE 2~SHCULD CMANGE TITLE

1 2 k SRS 5
0 0 0 0 [}
4T 129 46 97 144
14 64 k] 26 93
61 193 81 123 237
«068 G= 102 SE-G=

THE ABCVE MATRIX

TT7e0 66,8 56,8 78,9 6048
2340 33,2 43,2 2141 39,2

61 193 81 123 237
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Table 14

YREQUENCY OF OBSERVED RESVONSES 10 STUDENT VIFMWER SURVEYD RATINCS OF MEMPHIS EAST BPISODE
CLASSIFIED BY RACIAL/ETHNIC GHOUP,SEX, GLOGIALUIC REGYION AND TYPE OF COMNUNITY

Sitoryline
L[]
. able No. 14A VARIABLE NG, 1 VAR] GEOAREA,1s=SOUTH,2aMIDWESTsImEAST o
SeemSrcmeecan VRSe VARIABLE NOy 16 JI4IMEMPHIS ST
TABLE ST/Em 6 EY 3 4nSOUTHWEST o SuWEST
107 0 1 2 3 4 -] 1=Bxcellent
0 0 0 0 0 0 0 0 : 3=Fair
. 1 288 0O 4 S8 S50 S5 T8 é=Needa Improvement
2 401 0 43 121 33 63 141
3 212 0 19 89 21 80 93
4 130 0 12 23 22 16 87
. 707 1088 0 118 291 126 184 2369
X2m 83,5267'Ca 217 TeCe  ,065 Gm ,089 SE-G=  ,033
PERCENTS BY COLUMN FROM THE ABOVE MATRIX
1 2642 37¢3 199 39,7 299 21,1
4 36,9 364 41,6 26,2 34,2 38,2
3 25,0 1641 3046 16,7 272 2542
. 11,9 1062 7,9 17.5 8,7 15,4
TOTAL 1088 118 291 126 184 369
- ~Table No. laB' VARTIABLE N3 1 I3RACE 1-%.AN 2«BLACK J-nSPAN!_SN AMER.
ey VRSe VARIABLE NOs 16 J41MEMPHIS ST :
TABLE SIZE= 7 BY 8 L L 4~AMERGINDIAN S~WHITE
: “6~OTHER
) ) TOT o 1 2 3 4 3 6
0 0 0 0 0 ] 0 0 [}
1 285 0 15 106 51 29 82 2
2 401 0 48 102 69 32 145 5
3 212 o 20 719 3 25 112 2
~ 4 130 o 13 32 27 T S0 1
TOTAL 1088 0O 9 319 181 93 389 10
' X2m 32,865" C» 171 T=Cm 4051 6= ,071 SE~Gm 034

PERCENTS BY COLUMN FRCM THE ABOVE MATRIX

1 2602 156 33,2 28,2 31,2 21,1 2040
2 3649 500 3200 38,1 344 3743 50.0
3 2540 2008 2Ge8 1848 2649 7848 2040
& 1149 1345 1040 14,9 745 1249 1040
TOTAL 1088 96 2319 181 93 2389 10

* Contingency tables displayed have x? atatistice significant at the .O1(*%) or 001 (*%) level.
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Yormnt

Table No.

l4c

Table 14 - continued

VAHIABLE NO, 1 VAR) OEOAREA,

DT TSET YT Py VRS VARIAHLE NO 7 142FOMAT
TABLE SI2E w ¢ By & !
107 0 1 2 3 4 5
0 0 0 0 0 0 0 0
1 311 O 45 83 23 57 103
2 412 0 41 125 48 71 127
3 226 0 17 53 28 29 99
4 109 0 9 30 23 18 29
TCTAL 1056 0 112 291 122 3115 3s8
X2w 35,27 180 TeCw «042 Gw 9059 SE«Gw 038
PERCENTS BY CCLUMN FROM THE ABOVE MATRIX
1 29.4 40.2 28,5 18.9 32,6 28,8
2 3849 366 43,0 39,3 40.6 35.5
3 2le4 1502 1842 2340 1606 2747
4 103 8¢0 1043 1849 10.3 8¢}
TOTAL 1058 112 291 122 i7s 3se
Table No. 14D  VARIASLE NO« 1 I4GEOGRAPHIC
cceseveromana VRS. VARIABLE NO. 17 I42FOMAT
TAGLE S126 = 5 BY 5 . N .
YO 0 1 2 .3 4
0 0 0 [} ] 0 0
1 307 1 29 60 88 129 .
2 409 1 59 76 107 166
3 218 0 31 66 52 69
} 4 110 0 16 15 .41 . 38
7o;$§ 1064 2 135 217 288 4n2
X2= 27,2157 °C=  ,1€0 T-B= _ =,070 G= =,098 SE-G=  .036
PERCENTS 3Y COLUMN FRCHM THE ASOVE MATRIX
1 29,4 21.5 27.6 30,6 32.1
2 39,2 4347 3540 37.2 41,3
3 20,9 23.0 30.4 18,1 17.2
&4 10.6 11.9 6.9 14.2 9,5
TOTAL 1042 135 217 288 402 T
Music
Table No. 14E VARIABLE N8, 1
enesscncncon VRS. VARIABLE NO. 18 [I43MySIC
TABLE SIZE = 7 gy s
107 0 1 2 3 4 5 6
0 0 0 0 0 0 0 0 0
1 276 0 18 109 4 31 7 3
2 415 0 3¢ 111 718 36 155 1
3 263 0 35 60 38 18 106 6
4 136 0 9 32 19 11 63 0
TCTAL. 1088 0 96 312 179 96 395 10
X2e 52,810 C® ,215 T-Ce  ,086 G= ,12] SE~G=  ,034

PERCENTS B8Y CCLUMN FRSM THE ABCVE MATRIX

1

2
3
[

TevaL

O
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2544
38,1
242
12.3

1088

188 34,9 24,8 3243 18,0 30.0
354 35.6 43.6 37,5 39.2 10.0
36.5 1902 2‘02 ‘Roﬂ 26.8 60.0
9eb 10.3 1046 11.5 159 0.0

96 312 179

96 395

156

163

10

1980UTH, 20MI0OWEST s JuEAS T,
AuSOUTHWEST 1 BeWEST

1=Excellent
2=Good

I=Fair
4=Needs Improvement

AREA 1°RURAL 2 SMALL TOWN
. 3 SUBURB 4“URBAN

I3RACE 1~AS1AN 2~BLACK 3~SPANISH AMER,

4~AMER. INOIAN S~WHITE 6~OTHER



Table 14 - continued

Table No. 1l4F
. VARSABLE NO, 1 VAR)Y GCOARCALwSOUTH R2oMIOWESTeJ0LART
sssslvssecsne VRS, VARIABLE NO, 18 1AIMUSTC

TABLL SIZE s ¢ BY 8 AuSOUTHIES T BawEdY
voY 0 ) 2 3 . )
0 0 0 0 [ 0 0 0
1 276 0 38 T 2 60 T2
2 4)8 0O %0 120 48 61 139 °
3 263 0 11 80 29 3% )08
4 134 0 16 33 20 21 4
TOTAL 1088 0 135 304 120 186 363
X2  41,070"7Cs 4191 TeCs  ,0%6 G® 077 SE=Gs  ,034

PERCENTS BY CCLUMN FROM THE ABCVE MATRIX

1 25.4 33,0 23,4 21,7 37.i 19,8
2 38,1 43,5 39,5 37,5 32,8 38,3
3 26,2 9,6 26,3 24,2 18,8 29,8
, 4 123 13.9 10,9 167 11,3 12,1}
TOTAL 1088 118 304 120 186 2363
Sound Effects
-~ Table No. 14G - VARIABLE NO,° 1 I3RACE )=ASIAN 2<BLACK 3~SPANISH AMER.

ececscvccuses VRS, VARIABLE NOo 19 14450UND EFFECTS _A<AMER/INDIAN S-WHITE 6-0THER'

TABLE SIZE = 7 BY S

L)) 0o 1 2 3 4 5 6
0 0 0 0 0 (] 0 (] 0
1 208 0 12 87 32 20 S 3
- 27 419 0 37T 124 1S 23 157 3
3 288 0 31 6% 48 32 107 2
o 4 18 0 15 3 26 18 T2 1
TOTAL 1080 0 9% 312 .18) 93 390 ]
X2s 41,021 Cs ,191 T=C® _ ,077 6,108 SE-G= 0034
PERCENTS 8Y CCLUMN FROM THE ABCVE MATRIX L
1 19.3 1246 27,9 1747 2145 13,8 33.3
e 36,8 3869 39,7 Al 26,7 4043 33,3
TTTTTTT 3T 2666 3246 2N.8 2648 0.4 27,4 22.2
4 1546 1508 11,5 14:4 194 18,5 11e)
- TOTAL 1080 T 98 312 181 93 390 9 T
Table No, 148 VARIABLE NO, 1| VAR] GECAREA.1eSOUTH,2sMIDWESTe3eEASTe

ceoetestcancne VRS, VARIABLE NO, 19 144SCUNO EFFECTS 4sSOUTHWEST «SeWlST
TAGLE SI1ZE = 6 BY 8 .

ToT 0 1 2 3 4 L)
0 0 0 o & o 0 0
1 208 0 32 ST 13 4y %9
2 419 O 48 124 49 57 141
3 265 0 22 17T 33 46 107
s 168 0 1S 38 27 28 69
1 () 1060 G 117 296 122 178 367

x2a 27,5567 Cs  ,1%8 TeCs L0664 G ,087 SE-Gs  ,034

PERCENTS 8Y CCLUMN FROM TME ABCVE MATRIX

1 19.3 2706 19,3 10,7 26,4 16,1}
2 38.8 43140 41,9 40,2 32,0 IR
3 2604 1848 2600 270 2508 252
4 15,6 12,8 12,8 22,1 15,7 16,3
TOTAL 1080 117 296 122 178 367
157
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Table 14 - continued

Table No. 14J VARTAALE N0, 1 T4GEOGRAPMIC APEA 1-RURAL 2 SMALL TOWN
------- acanen VoS, VAYIABLE NO. 19 I44SOUND FFFZCTS -
YAOLE ST26 = 5 8y s 37SUBURY 4"UR9AN

107 0 1 ? ] %
o 0 0 0 0 0 0
1 203 2 18 37 66 AD
2 i3 0 45 73 114 1Al
3 282 0 39 70 65 104
4 167 0 37 39 &6 &5
ro;‘u. 1065 2 139 219 291 4ib

X2= 32,895 Cz ,473 T=0z -,108 G= -,350 SE-G=  .035

PERCENTS B8Y COLUMN FROM TME ABOVE MATPIX

1 18.9 12.9 169 22.7 19.3 *
2 38.9 32,64 33.3 39.2 43,7
3 26.5 28.1 32.0 22,3 26.1
b 15.7 26,6 17.A 15.8 10.9
TOTAL 1063 139 212 291 &is
Visuals
Table No. 14K VARIABLE NQ, 1 VARL GECAREAs1aSOUTH,2sMIOWESTs2=EAST
Seeoee®seovacw VRS. V‘RI‘GLE No. 20 IQSV!SUALS ‘.sou‘“wes‘.s.“s‘

TABLE S1ZE = & BY S

Tov 1 2 3 a4 s
0 6 6 o o0 o
399 60 115 28 15 121

109 9O 46 35 28 1
90 ® 19 18 22 24

rcw.t 1068 113 291 122 183 3%9
‘X2m 45,08 5 L,201 TI~C

+0664 Q= :091 SE=Gs +035
PERCENTS 8Y CCLUMN FRCM THE ABOVE MATRIX )
1 3.4 5341 39,5 23,0 41,0 33,7

S LWN~O

°
0
0

39l 0 35 111 43 58 144
0
°
°
-

F4 3646 3160 38641 35,2 31,7 40,1
3 176 8¢0 15,8 28,7 15.3 19,5
4 B84 8e0 6,5 13,1 12,0 6,7
TCYAL 1068 113 291 122 183 3%9
Table No. 1l4L VARIABLE NO. 1 [I4GEQGRAPMIC AREA §1~Rr22. 29SHALL TOWN
cmesecceccans VRS, VARIABLE NO. 20 I45V_SUALS 3SUBURB 4 URBAN
TASLE SIZE = 5 BY § . . o e
10T 0 1 2 .3 4 .
0 0 0 ) 0 0 0
1 392 2 41 78 120 151
2 345 0 &3 73 103 166
3 185 o 30 50 35 70
6 9 0 20 14 30 27
TOTAL 1053 & 134 215 288  6il
X2 2€.8780™C= ,158 T-i#- <-,054 6= =,076 SE<-G=  ,338

PERCENTS 8Y COLUMN FPOM THE ASOVE MATFIX

1 37.1 30.6 36.3 G1e7 36e5
2 36.€ 32.1 3440 35.8 4G.1
3 17.¢ 2246 2343 12,2 1649
& A7 14.9 65 104 6.5
TOTAL 1051 136 215 288 414

i
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Table 14 - continued
Pacs and Tempo

Table No. 14M VARIABLE NO. | VAR GECAREAs1sS0UTHy2eMIOWESTo3aEASTs
weecemeeeeese  VASe VARIABLE NOu 21 [146PACE ¢ TEMPO
e e 6 s ASSOUTHWEST,SaWEST

107 o 1 2 3 & s

0 0 o o o o0 o o

1 203 0 38 S6 14 42 58

' 2 408 0 47 117 So 63 131

3 314 0 20 8 35 53 120

s 148 0 lo 3 260 28 49

b " TCTAL 1072 0 112 297 123 182 3%
X2s 29,514 Cs 164 TeCe o074 O® ,103 SE-G=s ,034

PERCENTS BY COLUMN FROM THE ABOVE MATRIX

1 19,1 3163 18,9 11,4 23,1 1662

» B 2 3841 4200 39,4 4047 3406 3646

3 2903 179 2940 28,5 291 33.5

4 1348 8¢9 1248 19,8 13,2 13,7

. TOTAL 3072 112 297 123 182 2358
Tabl+~ No. 14N VARIASLE NO. 1 ILGEOGRAPHIC AREA 1 RURAL 2 SHALL TOWN

mececwsecacss VRS, VARIABLE NO. 21 IWL6PACE ¢ TEMPO 3 SUBURE &“URBAN

. ..-.TABLE SIZ2E = 5 BY ]

- . ... TOTF. _. O© 1 . .2 3. .. b e
(] ] ] ] [ [ ]
1 202 0 14 31 68 89 S e -
2 w00 2 W2 79 108 169
3 309 0 9 T 73 116
- ) 146 ¢ . 30 .32 L3 63 e e
7074 1057 2 135 213 290 W17
X2 30.38 = ,167 T-8z =,118 6% <=,164 SE-G= «035 .

PERCENTS BY COLUMN FROM THE. ABOVE MATRIX -

1 19.1 1046 16.6 23,4 21,3
- 2 37.7 . 3808 3741 3762 60.5 e
3 29.3 3643 33.3 25,2 27.8
L) 13.8 2242 15.5 16.1 10.3
i “‘“}o}lL .1°5§‘AA-_7"A135‘”&?3“2§h.‘517 T

Pressnts Symptoms and Origins of Probjems Ralated to Desegregation

Table No. 14 0 VARIABLE NO, 1 J12SEX 1=MALE 2<FEMALE
erecseceeneon VRSe VARIABLE NO, 22 J4TPRSNTS SYMP ¢ CRGNS OF FRBLMS,
_ YABLE SIZE= 3 BY S

_ 107 0 1 2
0 0 0 0 0
1 2s1 0 88 163
2 437 0 168 269
3 240 0 9 1%
4 122 0 68 Sa
TCTAL 1050 0 als 636
X28 16,1457 Ca ,123 7T-Ce =,091 Gu <=,134 SE=Gm (49

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

1 23¢9 2143 29,6
2 4106 §0¢6 42,3
3 2249 21e7 2346
4 11¢6 16,4 8,3
TCTAL 1050 416 636
159
Q 16+
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Table 14 - continued

Preaents Symptoms snd Origins of Problems Related to Desegregation

Table No. 14P

TARLE SIZE =

VRS,
6 By

T0T7

0

0 0
254 0
438 0
245 0
121 0
0

]

. TCTA 10%8
X2® 44,783 Ca 4202 TeC

FWN=O

VARIABLE NO, i

ABSOUTHWES T, SuwWEST
VARY] GECAREA¢)8S0UTH,20MIONEST ¢3uEAST,

VARIABLE NOo 22 JATPRSNTS SYMP » DRGNS OF PRBLNS
s
1 4 3 4 s
0 s] 0 0 0
40 64 28 46 79
48 139 37 65 149
12 59 33 46 98
9 27 28 21 36
109 289 123 178 3%9
064 Ga 089 SE=G= 034

PERCENTS BY CSLUMN FROM THE ABOVE MATRIX

1 24,0
2 414
3 23,2
3 114
TCTAL 1058

3667 224] 2043 2848 22,0
44,0 48,1 30,1 36,5 41,5
1140 2044 26,8 25,8 2645

843 9,3 22,8 11,8 10-0

109

289 123 178 359

Presents Idcas that Can Help to Reduce Conflic and Tension in Desegregated Schools

Table No. 14Q

P T T T T YT ey VRS,
TABLE SIZE » 6 8y
o7 0
0 0 0
1 234 0
2 396 0
3 270 0
o 158 0
Tet 1088 ()
X2  4]1,564 = L1964 T-C»

VARIABLE N, 1
VARIABLE NO,

$

1
0
33
40
23
13

109

«042 (=

SewEST
VAR] GECAREA)wSCUTH,2wMIONESTs3wEAST+4uSIUTHWEST s

23 I48PRSNTS IDEAS THAT CAN HELP T3 REDUCE CONFLICT

2 3 4 s

0 0 0 0
S8. 20 55 68
128 42 49 137

63 2% 49 110
40 31 30 46

289 118 is3 3%9

«087 SE«Ge  ,033

PERCENTS 8Y CCLUMN FRCM THE ABCVE MATRIX

-1 2201
2 37 ¢4
3 2545
& 1449

TOTAL 1058

ERIC
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3043 20,1
3607 64,3
2le1 21,8
119 1348

109

18,9
3.2
“10e6
1263

3s9

16,9
3506
2142
26,3

Y]

30,1
2648
2548
164

289 133

160
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Table 14 - continued

Encourages Tcens to ldentify with Each Other as Teens, Ruther thad along Ethnic/Racial Lﬁ.q

Table No. 1l4R VARTARLE NO, 1 12SEX 1~MALE 2<FEMALF
scsvsemcccccs VRS, VARIABLE NO. 26 149ENCCURAGE TEEN I10FNT1FJCATION
TABLE S12ZEs 3 8Y 8

. Tov o 1 2
0 0 o 0 o

s 1 349 0 112 237
2 370 0 156 216

3 221 0 94 127

‘ 122 0 59 63

TOTAL 1062 0 419 643

X2® 13,576 Ce  ,112 TeC® =.116 G*= =~.168 SE=Ge  .047

.

PERCENTS 8Y CCLUMN FRCM THE ABOVE MATRIX

1 32.9 2607 36,9
. S 2 34.8 3648 33.6 L
3 20.8 22.4 19.8
4 118 1401 9.8
TOTAL 1062 T 619 643 T T D e
Table No. 14S A=SOUTHWEST +SsWEST

VARIABLE NO, 1 VAR] GECAREA¢18SCUTH.2aMIOWEST¢3IuEASTe
ceescevevrace VRS. VARIABLE NO, 24 J49ENCCURAGE TEEN IDENTIFICATION
TABLE SIZE = 6 8y S .

107 0 1 2 k] [} s
0 0 0 0 0 0 0 0
1 Lk} 0 45 104 26 69 109
2 m 0 40 11s k1] 58 124
k | 226 0 17 48 27 k1.3 99
. 121 0 o 290 31 23 29
TOTAL 1071 0 111 208 122 182 2361

X2a £1,496 Cs ,214 TeC® L0853 0O% ,073 SE=Gs  ,033

PERCENTS 8Y COLUMN FROM THE ABOVE MATRIX

1 33.4 40.% 35,3 21,3 37,9 30.2
2 3446 3640 38,6 31,1 30,2 4ol
3 2101 1563 1643 22,1 19,2 27,4
) 110) Bel 9,8 25,4 12,6 8,0
TOTAL 1071 111 29% 122 182 361
. _ o . _.3%susuzn u~uRSAN
- "Table No. 14T VARIABLE NO. 1 T4GEOGRAPHIC AREA 1=RURAL 27SHALL TOWN

cmcccccaccvas VRS. VARIABLE NO. 24 TI&3ENCOURAGE TEEN IOENTIFICATION
TABLE SIZE = 5 B8y H .. e e i e e e e e

10T [ Tt 2 3 [

0 0 0 0 ] 0 n

1 348 1 32 71 96 tus

2 365 1 40 T3 109 1tu2

] 3 222 0 37 sn [ S0
[} 121 0 23 22 34 3¢

J0TA 1056 2 13% 216 284 W16
\ X2z 27.97 Cz o361 T-g= =083 Gz =~.116 Sf-G= «N37

PERCENTS BY COLUMN FROM THE A9CVE MATPIX

1 32.9 23.2 37.9 13.8 35.%

2 365 29.0 33.8 3B.6 3u.l

3 21.4 26.8 23.1 15.8 21.6

“ 11.5 21.0 10.2 12.n 8.7
TOTAL 1056 1318 216 286 &l¢
161
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Table 15

FREQUENCY OF OWSERVED RESPONSES TO STUDENT VIEWER SURVEY:
RATINCS OF STEREOTYPING EPISODE CLASSIPIED BY
RACTAL/ETHNIC CROUP, SEX, CEOGRAPHIC RECION

AND TYPE OF COMMUNITY®

- Muaic
Table No. 15A VARVABLE NO, 1 VARI GEOAREA,1sS0UT ',2aNpow enay, TESTeSevEST
DAL AL L L1 T Prpeyy i
TABLE SIZE « 5 gy 5\ ABLE N 27 IsaMusic ' ESTrIsEAST,
L] 1=Excellent
2=Good
d=Fair
ToT (1] 1 2 3 N s 4=Needa Improvement
4] 0 0 0 -
0 0 0
1 282 0 41 65 36 g6 7:?
g ;g‘;‘ 0 35 131 44 49 7148
a 89 0 23 73 28 43 104
0 6 20 10 7 3
TOT 1067 0 ]os 29
X2= 36,509 - 0 1l8 175 389
50 v® o184 TeCn 2073 @Gs o102 SE=Gm .03
PERCENTS BY CCLUMN FRSM THE ABOVE MATRIX
; 2649 39,0 22.8 30,5 37,7 20,3
H 327 3343 45,2 37,3 28,0 40,7
4 8.'5 2169 28,2 23,7 24,6 29.0
. S¢7 6.9 8,8 9.7 10,0
T .
STAL 1047 105 296 118 175 3s¢
Sound Effects i o )
Table No. 15B VARIAALE NO. 1 T4GEOGRAPHIC AREA 1 RURAL 2 SMALL TOWN
Teresccscccnna VRS. VARIABLE NO. 28 1I53SOUND EFFECTS Y o™
TABLE SIZE= S5 @Y 5 R L 37SUBURA 4TURBAN
TOT 0 1. 2 3 4
0 0 0 0 0 0 0
} 1 251 2 25 42 73 109 o
2 %23 0 6 74 120 183 .
3 2Lt 0 Lo 73 50 7
- t 112 0 26 30 31 . 27 e
TOTAL 1027 2 135 219 274 397
X2=  bh 26" C=  ,203 T-3= =,142 6= =.199 SE-G=  ,036
... PERCENTS BY COLUMN FROM THE ABOVE MATRIX _
1 24,3 18.5 19,2 26.6 27.5
- 2 1,3 Zhol 33,8 43.8 46,1
3 23.5 29.6 33.3 18.2 19.6
“ 10.9 17.8 §3.7 11.3 6.8
TOTAL 1025 135 219 274 397
Viasuals
Table No. C VARIAGLE NO. 1 IWGEOGRAPHIC AREA 1 RURAL 2™SMALL TOMWN
b----------l-S-- VRS, VARIABLE NO. 29 IS&VISUALS 37SUBURS 4~URBAN
TABLE SIZE = S 8Y 5 o .
TO0T n 1 2 k. I
0 n 0 0 1 0 0
1 360 2 37 64 113 146
2 368 0 %3 76 95 164
3 209 0 31 S8 45 75
. 74 0 21 16 20 17
TOTA 1015 2 136 214 273 1392
x2=  33.230™"C= .178 T-3= -,096 G= =.,136 SE-G= ,038

PERCENTS BY CCLUMN FROM THE ABOVE MATRIX

1 5.7 29.1 23.9 bLl.b 37.2
2 36,3 32.1 35.5 34.8 39.3
3 ?0.F 231 27,1 16.5 19.1
L) 7.3 15,7 75 7.3 4.3
TOTAL 1013 13 2164 273 1392

#Contingency tables displayed have x? atatiatics sfgnificant at the ,01(**%) or .001(%**) level.
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Table 15  continued

Pag> amt Temps

Table No. 135D VARIARLE MO, 1 17%k J«MALE 2=FEMALE
crvesccocmumne VRS, VAHJABLE NO. 30 IS5PACE ¢ TEMPO
TABLE SI2E = 3 BY 5

ToT 0 1 2
0 ¢ o o o
3 23 0 82 a9
2 3% 0 165 270
3 248 0o 98 150
4 9 0 s8 38
TOTAL 1010 0 403 607
X2m 19,837 "ts 137 TeCe <,103 S5 <154 SE=Ge 080

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

] 22,9 20.3 24,8
~ 2 43,1 40,9 44.5
. . 3 2446 2443 24,47
L} 9.8 l4s4 6,3
T TOTAL 1010 T 403 607 T mTToooo
L]
"~ Table No. 1SE VARTAALE NO. 1 T4GFOGRAPHIC AREA 1<RURAL 2 SHALL TOWN
ceecseccaatan VRS. VARIABLE NO. 30 ISSPACE ¢ TEMPO o -
TABLE SIZE = 5 8Y § R 37SUBURA 4™URBAN
L ()1 0 1 2 3 4
] 0 0 0 n 0 1}
1 233 1 23 42 73 9u
2 435 1 $9 72 117 186
3 243 0 29 71 60 ax
. o .98 0 20 24 23 31 .
TO0TAL 1009 2 131 209 273 394
X2 26.85°"C= .161 T=-8= <«,086 G= =-,121 SE-G= ,037_.
_ .. PERCENTS BY COLUMN FROM THE ABOVE MATRIX R
1 23.0 17.6 20.1 26.7 2%.9
_ 2 43.1 45.0 bl 42.9 47.2 - -
3 24,1 22.1 34.0 22.0 21.1
4 9.7 15.3 11.5 8.4 7.9
TOTAL 1087 T 131 209 273 39: )
) Preacnta.Syu?toms and Origins of Some Problems Relating to Descgregation 61AHER.!N0!AN 5..;‘“175 6~CTHER
Table No. 15F VARIABLE NOs 1 I3RACE 1=ASIAN 2~BLACK 3~SPANISH AMER.

cwevcoravscen VRSe VARIABLE NC« 31 I56PRSNTS SYM ¢ ORGNS OF PRBLMS
TABLE SIZE= 7 BY 5

TeT 0 1 2 3 b S
0 0 0 0 0 0 0
194 [ 12 65 29 10 76
424 0 35 106 86 36 156
287 0 38 81 3B 26 104
108 0 9 30 13 19 36
0

-

73135 1013 94 282 166 89 2372 10
X2 31,708 C» ,174 TeCs «,023 Go «,033 SFeGe #037

SWN=O
—-NRNO o

PERCENTS BY COLUMN FRCH THE ABOVE MATRIX

1 19.2 1248 23,0 175 11,2 20.4 20.0
e 4149 3742 3746 5148 4044 41.9 50,0
3 2843 40,4 28,7 22,9 27.0 28.0 20.0
4 10.7 9¢6 10,6 7.8 21,3 9,7 10.0
TCTAL 1013 9 282 166 89 2372 10
163
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Table No.

15G

TABLE SIZE =

PWN=O

70T
Xe2s 27,34

To7

0
194
626
287
108

1013
0162 T~C

VRS,
6 8y

0
0
0
0
0
0
0
a

Table 15 - continued

VARIAGLE NQ, 1 VAR] GEDAREA,}sSOUTH 2sMIOWEST
VARTAALF NO, 31 156PRSNTS $YM o C“GN; oF PRB:N

1 2 b ] 4 3

0 0 0 0 0
26 64 23 28 83
82 122 40 75 13%
19 74 32 48 117

4 26 14 23 43

101 284 109 171 348
e1l% G= 165 SE=Gs

PERCENTS BY CCLUMN FRCM THE ABSVE MATRIX

1
2
3
4

TOTAL

Presents Ideas that Can Help Reduce Conflict and Tension in Desegregated Schools

Table No.

19,2
4149
2843
1067

1013

15H

CoeeeSooncwwe

TABLE SIZE =

FWN=O

X2s 48,03

YO;&&c-

07

0
211
386
286
127

1010
0213 T=C

VRS,

0
0
0
0
0
0
0
-

257 22,5 21.1 16.4 15,2
5145 43.0 36,7 43.9 38.8
18.8 2641 290~ 2643 3346
4.0 8,5 12.8 135 1244

101 284 109 171 348

«035

;JI!ASYOAISOUYHVESYQ
SewEST

SaWEST

VARIABLE NO, | VAR] GETZAREA. 1aSSUTH,2aMIDWEST s 3sEAST +48SOUTHWEST
VARIABLE NC, 32 IS57PRSNTS IDEAS THAT CAN HELP TO REQUCE .CONFLICT

5

1 2 3 4 5

0 0 0 0 0
3s 51 29 S0 46
39 118 3i S8 143
15 78 36 40 117

8 4} 16 20 42

97 285 112 168 348
«078 G= 0108 SE=0=

PERCENTS BY CCLUMN FROM THE ABCVE MATRIX

1
2
3
L]

TATAL

2049
3842
28.3
12.6

1010

361 17,9 25,9 29.8 13.2
4042 40,4 277 3445 41,1
15.5 27,4 32,1 23.8 33.6
Be2 14,4 14,3 11,9 12.1

97 285 112 168 348

+034

Encourages Teens to Identify with Each Other as Teens, Rather than #long Racial/Ethnic Lines

Table No.

1535

TABLE SIZE =

FPWN=O

T0

X2« 37,53 Cs

To1

0
281
344
265
132

1022

o188 T=C

VRS
6 8y

0
0
0
0
0
0
0
-

VARIABLE NO, 1t VAR] GEOQAREA¢18SOUTH,2aMIDWESTe3sEASTeAwSOUTHWESTs

VARIABLE NS+ 33 1SBENCOURAGE TEEN IOENTIFICATION

5
1 2 3 4 S
0 0 0 0 0
38 79 26 S6 a2
40 1058 30 43 126
16 T4 32 46 97
6 28 21 24 47
100 286 115 169 2352
075 G= «102 SE=G=

PERCENTS 8Y CCLUMN FRCM THE ABOVE MATRIX

1
2
3
4

TCTAL

ERIC
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27.5

33,7
259
12.9

1022

38,0 27.6 22.6 33,1 23.3
40.0 36,7 26,1 25¢4 35.8
160 25.9 27+8 2742 2746
6¢0 9.8 23,5 1442 13.4

100 286 115 169 352
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Table 16

FREQUENCY OF OBSERVED RESPONSES TO STUDENT VIEWER SURVEY:
RATINGS OF §.F. CHINATOWN PPISODE CLASSIFIED
BY RACIAL/EVHNLIC GLOul', SIX, CFOGRAPHIC
RECLION AND TYFF OF c1MUNTTY®

Storyliue
le No. 16A VARIABLE NOe 1 VARI GEJAREA,10S0UTH,2sMIDWEST s 3=EAST,
Tab___________ﬁ__ VRSe VARIARLE NCe 34 ISQCHNTOWNSTY AWSOUTHWEST o5 awEST
TARLE SIZ2E = 6 8Y 8
1=Excellent
. 701 0 1 2 3 4 3 2+Good
3=Falir
0 0 0 0 0 0 0 0 4=Needs Improvement
1 331 0O 45 94 27 67 98
Y 2 382 0 42 12& 230 55 131
3 216 0 9 49 29 36 93
. 121 0 s 25 31 21 39
12 1050 0 101 292 117 179 2361
X2e 64,7207 Cs ,241 TeCs ,090 O L125 SE«Gs ,033
’ PERCENTS BY COLUMN FRCM THE ABOVE MATRIX
1 31.5 4406 32,2 23,1 37,4 27,1
2 . 36.4 41,6 42,5 2%.6 30.7 6.3
» 3 2046 8.9 16,8 24.8 20,1 25.8
& 11.8 540 8,6 2645 11,7 10.8
.. TUTAL 1050 101 292 117 17¢ 2361
Table No. 16B VARIARLE NO» 1 ILGEOGRAPHIC AREA {“RURAL 2 SMALL TOWN

esccvceaccacacaas Se a . [ 3] .
VRS VARIABLE NO., 3% ISZCHNTOWUNSTY 3°SUBURA 4 URBAN

TABLE SIZE = 5 8y 5

ToT 0 1 2 3 .
0 0 0 0 0 0 0
1 . 329 1 37 60 98 133
2 350 1 &7 7> g00 qer
3 208 0 29 4 W3 77

4 122 0 23 27 Wt 31 ) . .
TOT%} 1039 2 136 218 282 401

X2z  24.,75% Cz  ,153 T-3z -,081 G= -.113 SC-G= .036

PERCENTS BY COLUMN FR0M THE ABOVE MATPIX

1 31,6 27,2 27.5 34.8 33.2
S .2 36.5 34.6 33.0 35.5 39,9 e
3 20.1 21,3 27.1 15.2 19,2
4 11.8 16.9 12,4 1.5 7.7
U7 7 voraL f037 0 138 218 282 4ni o
[ Format
Table No. 16C VRS leIlBLE NOo 1 vgm gEoAREA.1-souru.z-urowcsha-nsr.
e RSs VARIARLE NOs 35 160FORMAT an <
. TABLE SIZE » 4 BY S SOUTHWFSToSewEST
T07 (4] 1 2 3 4 5
0 0 0 (] 0 0 0 0
1 255 0 39 64 14 S8 80
2 416 0 37 141 38 w0 138
) 3 267 0 20 68 31 40 108
4 95 0 4 16 31 15 2%
101 1031 0 100 289 114 173 355
X2= 83,65 ® L2764 T-Ces  ,062 Gs L0877 SE=Gs ,035
PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX
i 24.7 39,0 22.1 12,3 33.5 22.5
2 “Q.2 37,0 48,8 33,3 3447 38.9
3 25.9 20.0 23,5 27.2 23,1 30.%
4 9.2 4e0 5,5 27,2 AT 842
TOTAL 1031 100 289 1314 173 35%
*Contingeucy tables displayed have x2 mtatistics significant at the .01(**) or ,001(**#) Jevel.
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Table No. 16D

------------- V]S,
TABLE SIZE = 5 8Y
r1 ]

0 0 0

1 254 2

? 41 n

3 259 0

4 96 0
ToTaL 1020 E

X2= 28,414 C= .164 T-8

Table 16 - continued

VARTARLE NO. 1t TLGEOGRAPHIC AREA 1 RURAL 2 SMALL TOWN

3TSUBURR 4™URBAN

VARTABLE NO. 35 I60FORMAT
5
1 2 3 b
0 0 0 0
29 4s ?6 102
4 78 118 179
34 73 66 LI
23 19 27 27

130 215 279 1394
~«094 Gz =,132 SE-G=

PERCENTS BY COLUMN FPOM THE ABOVE MATRIX

1 24.8
2 40,4
3 25.4
4 9.4

TOTAL 1018

Music

Table No. 16E

[ S VRS,

TABLE SI2E = ¢ 8Y

To1 )

) ) )

1 200 .0

2 385 0

3 315 0

. 141 0

TOTAL, 1041 )

X2 83,924" Cm o273 YeCs

22.3 20.9 27.2 25.9
33.8 36.3 39.4 45.4
?6.2 34.0 23.7 21.8
17.7 8.8 9.7 6.9

130 215 279 394

«03?7

VARIABLE NO, 1 VARl GECAREA15SCUTH,2uMIDWEST s ImEAST o

VARIABLE N2, 36 [61MUSIC

5

1 2 3 4 £

0 0 0 0 0
27  Sé4 16 46 57
50 121 26 59 13)
20 &8s 35 45 130

(] 3o 4 26 &0

103 290 116 174 358
«066 G= 091 SE=Ge

PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX

1 19.2
2 37.0
3 30.3
& 13.5
TCTAL 1041

Sound Effects

Tar’ - Mo. 16F

- - VRs.

L SIEm 6 pY

707

0

0 0
187 0
401 0
313 0
132 0
0

-

Tor 1033
X2n 7z.blja&¢- 0256 T1-C

PWN=O

2602 1B.6 13,8 2644 15.9
4Be5 41,7 2047 33.9 36.6
196 29,3 30,2 25,9 36.3
S5¢8 1043 35,3 13.8 11.2

103 290 116 174 358

A=SOUTHWES Ty SeWEST

+033

VARIABLE NO, 1 VARl GESAREA+ 18SOUTH, 2=MIDNES T InEAST

5

1 2 3 4 5

0 0 0 0 0
27 S84 16 4] sy
45 129 22 69 136
20 B2 40 43 128

7T 21 35 21 42

99 292 111 174 2387
+079 Q= 111 SE=G=

PERCENTS BY CCLUMN FROCM THE ABOVE MATRIX

1 1849
2 30.8
3 30.3
4 12.8
TOTAL 1033

273 1845 12,6 23,6 14.3
45¢5 44,2 19,8 39.7 38.1
2042 2Bel 3600 2407 35.9

Tel 9.2 31,5 1241 11.8

99 292 111 174 sy
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PERCENTS BY COLUMN FROM THE

’ 1 29,4 ?5.8
2 37.7 26.5

3 23.6 3.8

‘ 9.3 15.9

ToTAL 1015 132

O
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Table 16 - tontipued

Table No. 16G VARIADLE NO. 1 yulffOnRAPHIC AREA 1 RURAL 2<SMALL TowN
ceccmemesmman VRS, VARTABLF WO, 37 p¢2°"mD FregCTs
TABLE SIZE e S5 BY 5 3°5URURA (~yRARy
101 1] 1 2 3 [}
0 ] ] ) ° 0 )
1 186 1 19 32 A 7e
2 399 1 46 6N 116 171
® 3 3os f 39 LN 64 1192
4 132, 0 29 30 36 37
53& 1022 2 131 216 277 39s
. X2= 32,819 C= .177 Te8= =-.106 G= ~.168 g6 o037
PERCENTS BY COLUMN FROM THE ABOVE MATRIX
1 18.1 16.5 14ef 20.9 19,3
2 39.0 33.6 31,5 41,5 43,3
3 29.9 29.8 39,8 26,5 28,y .
’ 4 12.9 2241 13,9 13.0 9.3
TOoTaL 1020 13t 216 277  39% .
|
Visuale
Table No. 16H v VARIABLE NO. 1 v.nl GE"AREA,1-s°uTH.z-“!Dugs7.3-£AST.
TA;:E sxz:.: - 6 a?" SVARIAGLE NO. 38 Te3ViSuat 4eSOUTHWESY, S=WEST
Tot o 1 2 3 5
0 0 0 0 6 0 0 e
] 300 0 39 88 17 s9 97
2 389 0 4] 125 26 s9 38
3 246 0 19 S7 36 35 30l
4 93 0 2 18 3 16 22
. 163 1028 0 101 288 112 169 1358
xz. 103.58 s «303 Te=Cm «053 G= « 074 SEGG. 0036
PERCENTS BY CCLUMN FRCM THE ABQVE MATRIX
1 29.2 38.6 30,6 15,2 34,9 27el
2 aT.e 40.6 43,6 23,2 34,9 385
3 23.9 18,8 19,8 30.4 20,7 2Re2
4 9.0 200 6,3 31,3 9,5 6l
TOTAL o028 101 288 112 169 358
Table No. 16J VARIABLE NOs 1 Iuﬁs“"'ﬂ""lc AREA 1 RURAL Z‘SHALL YOuN
[ VS “RIA . EARR
TROLE SIZE = 5 v 5 o LioLE MOw 3R 1eiTISUAL 3"suaues 4TuRSAN
. e = . - —-
TOT ] 1 2 3 .
] ° ] 0 0 0 0 n
1 299 1 34t 61 A8 1%
2 384 1 35 77 11& 157
3 260 0 42 57 63 AR
“ 94 6 21 18 25 3n
TOTAL 1017 2 132 213 280 39n .
> X2= 21,847 C=  ,145 T-3= -.062 6= <~,087 Sg-0° .03y

ABOVE MATRIX

28.6 3.4 29,5
36.2 40.7 40,3
76,8 18.9 22,6
8.5 8.9 7.2
390

213 280
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Table 16 - continued

Pace and Tempo

Table No. 16K vas z:g;nme NO. 1 VAR] GEOAHEA 18SCUTH, 2aMIDWES Ty 38EAST,
eemmee .. i)
TAHLE SxZE N 6 By . s ABLE NO, 39 IGGPACE s TEMPD “SOUTHUEST'S‘NEST

TOT o 1 2 3 . s
0 0 0 0 (] 0 0 0
1 177 0 31 59 T 46 45
2 414 0 44 135 3] 87 147
3 310 O 18 £ 42 47 122
o 123 0 6 21 36 21 4
ToT 1024 0 99 287 114 169 355

X2= 89,206t ,283 Tecs 2096 Gs 135 SE-Gm ,034

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

1 17.3 3143 17,4 6,1 26,0 12.7
2 40e4 4404 67,0 27.2 33,7 4144
3 30+3 1Be2 28,2 36,8 27.8 34.4
4 12¢0 6el 7,3 29,8 12,4 11,5

TCTAL 1024 99 287 114 169 355

Presents Symptoms and Origins of Some Problems Relating to Desegregation
4RSOUTHWES T SaWEST
Table No. 16L VARIABLE ND, 1 VAR] GEOAREA+18SCUTH, 2aMIDWEST s 3nEAST,

TeTTiae o™, VRS, VARIABLE NC, 40 I6SPRSNTS SYM o RGNS OF DmEoNS
TABLE S1ZE» 6 By & ’ s -

TOT 0 1 2 3 4 5
[|] (] (] (] 0 (] [|] (!
1 2640 0 37 72 11 &6 74
2 404 0 44 128 32 59 14)
3 254 0 1S 60 38 42 99
4 119 0 4 264 33 22 36
TSTA 1017 0 100 284 114 169 359
X2=  74,482""tms 261 TeCx 081 G  ,113 sE~Gs L0364

PERCENTS BY COLUMN FRSM THE ABCVE NATR!*

1 2346 37.0 25.4 946 27,2 21,1
2 39.7 44,0 45,1 28,]1 36,9 40,3
3 25.0 15.0 21,1 33,3 24,9 28,3
L3 117 4.0 8,5 28,9 13,0 10.3
TCTAL 1017 100 284 114 169 356
Presents Ideas that Can Help Reduce Conflic and Tension in Desegregated Schools SaWEST
Table No. 16M VARTABLE NO, 1 - VAR] GECAREAs1mSCUTH,28MIDWESTs3mEAST s4nSOUTHWEST

et gyt VRS, VARIARLE N3, 41 I66PRSNTS IDEAS THAT CAN HELP TO REDUCE CONFLICT
TABLE SIZE = 6 BY 5

ToT 0 1 2 3 4 5
0 0 0 0 0 0 0 0
1 189 0 30 55 11 42 51
2 389 0 43 131 28 %3 134
3 312 0 22 78 37 48 127
4 136 [+] s 25 38 27 41

TOTAL 1026 0 100 289 114 170 353
X2m  84,5377°Ca  ,276 TeCa  ,093 G 129 SE<Ge «033

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

1 18,4 3040 19,0 9.6 24,7 1444
2 37.9 43,0 45.3 24.6 31.2 38.0
3 304 2240 2740 3245 28+2 3640
‘ 13'3 5.0 8.7 33'3 15.9 1106
TCTAL 1026 100 28% 114 170 353

=
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Table 10 unntinuad-

Encourages Teens to Identify with Each Uther amn Tesns, rather than along Raciel/Ethnic Lines

4=SOUTHWEST ¢ SSWEST .
Table No. 16N VARIABLE N34 1 VAR GEDAREA.18SCUTH,2eMIOWESTs3sEAST,
DO iid VRS, VARIABLE NO. 42 I6TENCOURAGE TEEN IDENTIFICATICN
TABLE SIZE = 6 BY &

T0T7 ] 1 2 3 4 5

[+] 0 ] 0 0 0 ] [}

1 245 0 kl:} ki 17 51 62

F 353 ] 38 118 25 46 129

3 264 0 15 62 33 40 14

[} 162 ] 7 33 40 32 50

TCTA 1024 0 98 287 115 169 355

X2» 82,707 Cs ,273 qyw=cs o111 Gs= 2150 SE=Gs 032

PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX

1 2349 3848 2648 1448 3042 17,5
2 34,5 38.8 4041 2147 2742 36.3
3 25.8 1543 21.6 28.7 23.7 32.1
4 158 Tel 1145 34.R 189 14,1
TOTAL 1024 98 287 115 169 1355
_ 3°SURURS 4 URDAN
Table No. 160 VARIABLE NO. 1 IWGEOGRAPHIC AREA 1°RURAL 2~SMALL TOWN

seestc~cecc~. VRS, VARTABLE NO. 42 I67ENCOURAGE TEEN IOENTIFICATION
TABLE S12€ = 5..8Y 5 .. e .

e . TOY 0 1., 2.3 4 -
0 0 0 0 0 n 0
1 243 2 28 51 72 ao
2 350 0 38 64 99 149
3 258 0 23 70 - 61 98
L 162 0 37 S84 45 | 52 -
ToTA 1013 132 213 277 389

an

X2=  2€.407"7C=  .160 T-8= -.056 G: <-.077 SE-G= . .037

PERCENTS BY COLUMN FROM THE ABOVE MATRIX

1 23.8 21.2 ?23.9 26.0 23.1

. 2 34.6 28.8 30.0 35,7 34.3
3 25.5 ' 22.0 32,9 22.0 25.2

4 1640 28.0 13.1 16.2 13.4

ToTaL 1011 132 21y 277 389
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mwie Table No. 1/a
DL YT T T LR VRSI
TABLE SIZE = 7 BY
137 0
0 0 0
1 425 0
2 295 0
3 213 0
4 134 0
TOTAL 1067 0
X2s 49,695""™Cs  ,211 Tecs
1 39.8
2 2746
3 2040
4 12.6
TOTAL 1067
~~ Table No. 1I7B
[ L T T T TSPy VRS,
TABLE SIZE = 3 BY
o 10T 0
0 0 0
1 419 0
- T2 291 0
3 211 0
R T & 1 0
197 1056 0
Akc- «115 TeCs

X2® 14,060

X2=

Table 17

FRPQUENCY OF ORSERVED RFSPONSES TO STUDENT VIEWER SURVEY:
RATINGSE OF WRAFARDUND CLASSIFIED Y RACIAL/ETUNIC GROUP,

BEX, GCLULKAPIG RPUTON AND TYPE OF COMMUNTTY#

VARTARLE NOQ, )

VARIASLE NOo. 43 168WRAPARQUND
5
1 2 k) 4 S 6
0 0 0 0 0 0
21 152 70 47 13 L3
32 To 58 22 112 1
28 55 34 14 78 o
14 22 22 13 63 0
95 299 184 96 384 9
«049 Q= «069 SE=~Cs= «035

PERCENTS BY CCLUMN FRCM THE ABCVE MATRIX

PERCENTS BY CSLUMN ¥RCM THE ABCVE

1 39.7
b4 2746
3 20,0
“ 12.8
TCTAL 1056
Table No. 17C
seswrseNeowanee VRS,
TABLE SI1ZE = 6 @Y
1071 )]
0 0 0
1 425 0
2 295 0
3 213 o
IS 134 o
TOTAL 1067 o
34,794"Ca  ,178 T-c=

22¢]1 50,8 38.0 49,0 34,1 44,4
33,7 23,4 31.5 2249 29.2 11,1
2945 18,4 18,5 14,6 2043 444
1407 7.4 12.0 13,5 164 0.0

95 299 184 96 384 9

VARIABLE NG, 1§

VARIABLE NC. 43 168WRAPARCUND
5 - — -
i 2 e . B

[+] 0
149 270 N
107 184

93 118

70 65 _ __ e
419 637
“s111 G= _f.‘ﬁl SE=Gm 2048

MATRIX ~

3506 42.4
25.5 28.9 X _
2242 18,9
1647 10,42
419 637 - . -

VARTIABLE N3, 1

VARIABLE NOs 43 J68WRAPARCUND
s
1 2 3 'y 5
0 0 0 0 0
S0 123 59 86 107
28 91 21 43 112
19 &7 23 33 9
11 35 13 21 54
108 296 116 183 2364
«098 G= ¢137 SE=Ga «034

PERCENTS BY CCLUMN FRCM THE ABQVE MATRIX

1 39.8
2 276
3 200
LY 12,6
TOTAL 1067

4643 41,6 5049 47,0 29,4
2549 30,7 18.1 23,5 30.8
17¢6 15.9 19,8 1840 25.0
1002 1168 1142 1145 1448

108 296 116 183 264

TINACE )J~AGLAN RalLACK 3<SPANIGH AMER,

4=AMERGINDIAN S<WHITE 8«0THER

1=Excellent

2«Good

3=Fair

4=Needs Improvement

I2SEX 1~MALE 2-FEMALE

VAR1 GECAREA,18SCUTH,2eMIDWESTeImEAST

AnSOUTHWEST o 52WEST

#*Contingency tables displayed have x? statistics significant at the .01(**) or .001(*#**) level.

170

177



Dancing

Table No. 17D

Table 17 - continued

VARTABLE NCo 1}

ceevmm-eecaea VRS, VARIABLE NO. 44 I69DANCING
TABLE SIZE » 7 8Y

07 0 1 2 3 & s &

0 0 6 0o o 0 o0 o o

1 409 0 23 149 T1 16 128 8

b 2 306 0 31 83 %9 26 103 2
3 192 0 25 40 30 19 76 2

. 164 0 15 3 25 14 80 O

' TCTAL 1069 0 94 302 185 95 384 9

X2s= ‘5.52’ t. oZOO T=C= «078 G= «108 SE-G= c°35

PERCENTS BY CCLUMN FRCM

1 38.3
[ 2 2804

3 18.0

4 15.3
a TOTAL 1069

Table No. 17E

THE ABSVE MATRIX

2445 49,3 3844 37,9 32,6 556
33.0 27,5 31.9 27.4 26,8 2242
2646 l3c2 1602 20.0 ‘9.8 22.2
1600 9.9 13.5 1447 20.8 0.0

94 302 185 95 384 9

VARIABLE NOs 1 J2SEX 1=MALE 2<FEMALE

I3RACE 1-AS1AN 2~RLACK 3-SPANISH AMER.

Q«AMER, INDIAN SaWHITE 6~0THFR

T4GFOGRAPHIC AREA 1-RURAL 2 SMALL TOWN

commecrnacaan VRSs VARIABLE NC. 44 I169DANCING
TABLE SIZE= 3 8Y 5
4 0 1 2
0 0 0 0 0
1 400 0 132 268
2 303 0 128 175
3 189 0 719 110
4 165 0 85 80
TOTAL 1057 0 424 633
X2s 184150 Ce  ,130 T=C® =.134 G® =,192 SE=Gz 046
_ PERCENTS BY COLUMN FRSM THE ABOVE MATRIX »
1 37.8 31.1 42,3
2 2847 30.2 27.6
3 17.9 186 17.4
4 15.6 20.0 12.6
TSTAL 1057 426 633
Table No. 17F VARIANLE NO. 1
crcsseccmaana VRS. VARIAALE NO. &4 TI690ANCING
TABLE SIZE = 5 8 S5 . ._ .
’
ToT 0 1 2. 3 4
0 ] 0 0 ) ) a
' 1 407 2 48 71 128 1Ak
2 301 0 30 68 81 122
3 189 )} 22 50 biy 73
4 161 9 35 36 39 51
TOTA 1058 2 135 225 2RL 4L%?2
X2z 23,09 C= Jd46 T+3= =,p76 Gz =,106 St=6= «037

PERCENTS 8Y COLUMN FPCM THE

AROVE MATRIY

1 LT 35.6 31.6 U2.3 40.3

2 28,° 22.2 30,2 28.F 29.5

3 17.9 163 22.2 15.5 17.7

b 16.2 25.9 1.0 13,7 12,4
TOTAL 1056 135 225 284 W12
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Table 17 - continued

Narration
Table No. 17G as VARIABLE NO, y [3RAZE 1~AS1AN 2+BLACK 3-SPANISH AMER.
cencmcmecccane YRS, vARIABLE NO, 45 J70NARRATICN :

TABLE SIZE = 7 BY g &4~AMER,IND'AN SWHITE 6-0THER
ToT o 1 2 3 Iy s 6
0 0 o o 0 0 0 0 0
1 276 O 13 100 55 25 @] 2
2 382 0 3, 105 64 35 14ap 3
3 250 0O 31 65 38 38 95 3
4 131 0O 16 19 19 42 65 0
TSTAL 1039 O g9, 289 176 g1 381 8
X2= 41,061 C= ,195 T=Ca 459 G* ,082 sSE-G= ,035
PERCENTS BY CCLUMN FROM ypye 4BCVE MATRIx
] 2646 13,8 34.6 31,3 27,5 21.3 2%
2 36,8 36,2 3643 36,4 39,6 36,7 375
3 24,1 33,0 225 2106 19,8 249 37e5
4 12.6 17,0 6,6 10.8 13,2 171 0.0
TCTAL 1039 9% 289 76 91 1381 8
Table No. 17H VARIABLE NC. | 12SEX 1-MALE 2<FEMALE-

L T T, VRS. yaARIABLE NO, 4 TONARRATICN
TABLE SIZE a 3 BY g > 1 \.

To1 o 1 2
0 0 0 0 0
1 272 0O 19 193
2 378 0 154, 226 o
3 249 0 105 144
4 130 8 1 0 )
TcTAh 1029 0 4og 621

x2= 24,583""Ca ,153 T-C= =156 GF =.224 SE«Gm (047

PERCENTS BY COLUMN FRCM Ty ABSVE MATRIy

1 2644 19,4 31,1
i 2 3647 37,7 36,1 o
3 2442 25,7 23.2 ’
4 1246 17,2 9.7
TCTAL 1029 408 62}
Table No. 17J VRS xARIABLE :g. 1 VAR] GSCAREA.]ISOUTH.ZUHIOVESTOJUEASTO
LD . ART ABL . 4s TONARRATICN
eI . a 1 ANSOUTHNEST » SuWEST

TST 0 1 2 3 4 5
0 o 0 0 0 0 o 0
1 216 0 32 719 32 g7 16
2 382 0 48 108 28 32 126
3 250 0 15 63 33 33 101
4 131 0 &8 39 17 15 s2

TCTAL 1039 0 103 289 115 137 1355
X2w 36.4777Ca 179 T-CT 973" 6= o103 SE-G®  ,034

PERCENTS BY COLUMN FRCM Tye 4oavE MATRIx

1 2646 3Ny 27,3 2748 32,5 21,6
2 36.8 4646 37,4 2443 40,7 35.5
3 24e] 1446 27,8 3340 18,6 ?Be5
4 12¢6 Te8 13.5 14¢8 8.~ 14,6
TOTAL 3039 103 289 118 177 ss
P.
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Toole 17 - continued

Narracion
Table No. 17K VARTABLE %0, 1 TWGHOGRAPHIC AREA 4SRURAL 2°SHMALL TOWN
cesemenncacen VRS. VAYTABLE NO, 45 I70HARPATION
TAQLE SIZE & 5 ms 5 : ’ A 35U8URA & URBAN
s 101 o 1 : 4
o 0 o 2 o
N 275 1 2% 119
b ) 2 377 1 40 11 154
3 247 0 33 b c8 89
4 131 o 30 30 30 41
TOTAL 1030 2 131 214 280 4LO3
X1 75.13677C= o166 T-8= -,107 G= =.148 SE-G=  ,037
A FERCENTS BY COLUMN FPOM THE ABOVE MATFIX
1 26.7 21,4 21,0 29.3 29.5
2 J6.6 3J0.5 33.6 39.3 1B.2
2 3 24,0 25.2 31.3 20.7 22.1
4 12.7 22.9 14.0 18.7 10,2
TOTAL 1028 131 214 ¢80 LO3
Ideas about Teen-aged Conflict and Tension Reduction
Table No. 17L VARIABLE NC. 1 I2SEX 1~MALE 2-FEMALE
e LT TR VRS, VARIABLE NOe 46 IT1IDEAS ABOUT TEEN CONFLICT ¢ TENSIGN REOUCT
TABLE SIZE= 3 BY & o L .
o ToT 0 1 2 o
0 [ 0 0 0
1 20% 0 106 =203 .
2 346 o 131 215
3 233 0 96 137
) & 149 0o 718 TN e~
TSTAL 1037 0 411 626
X2%  14,431%7Cs (117 TeCs =.116 GE =,165 SE=Gm (047
PERCENTS BY CSLUMN FRCM THE ABCVE MATRIX )
1 29,8 25,8 32,4
.2 33.4 31.9 24,3
3 22.5 2344 21.9
Y 1604 19.0 11.3
4 .
- TOTAL 1037 411 626
[ ]
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